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ABSTRACT 
Emory University has a well-established music department with a long and 
important history, which was not documented until the present research. The history is 
also interwoven with the history ofthe establishment of the college. On December 10, 
1836 the Georgia General Assembly granted the Georgia Methodist Conference a charter 
to Emory College. The school re-located to the suburban area of Atlanta known as Druid 
Hills in DeKalb County and was re-chartered as Emory University in 1915. 
Emory University's reputation rests on the fame of its medical school; however, 
since the 1800s, music has had an important role in the life of the college and university 
community. It holds a rich heritage, which continues to be shared around the world. 
The research is an historical study of the Emory University Music Department, 1836-
2010. It focuses on the founding of the music curriculum prior to the actual organization 
of the department, the circumstances under which the department was developed, the 
historical role music has played at Emory over the course of one hundred seventy-four 
years, how the music curriculum has evolved as the university has grown, and the 
influential individuals in the Emory University music department. 
Vll 
The study will describe both past and current music curricula, including the 
implementation of the baccalaureate and master' s degree programs in music and sacred 
music. Music class offerings, as well as the development of degree requirements, will be 
documented through information obtained in college and course catalogues from 1927 to 
2010. Catalogues published prior to 1927 will be reviewed for music course offerings, 
and it will be determined whether these were credit or non-credit courses. 
The study is historical in nature, utilizing primary sources found in the archives at 
the Emory at Oxford campus and Emory University. The primary sources will include 
individual documents such as personal letters, scrapbooks, photographs, flyers, 
yearbooks, newspaper clippings, programs, and recordings. Oral history sources will 
include interviews with faculty and students, both past and present. Recorded interviews 
will be completed through audio and electronic mail methods. Secondary sources will 
include books, Emory alumni newsletters/magazines, and electronic information 
describing music programs and events at Emory College/University. These procedures 
will illustrate the historic role of music at Emory College/University, Emory' s affiliation 
with the Methodist/United Methodist Church, and the music department' s correlation 
with music education. 
Vlll 
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CHAPTER ONE 
Introduction 
According to music education historians George N. Heller and Bruce D. Wilson, 
the study ofhistory provides a sense ofhumanity, place, purpose, and time.1 There are 
various types of historical research. Institutional history research, utilized in this paper, 
involves the study of a place, researching its past so that the present may be better 
understood and the future more adequately planned. 
Music department histories offer insightful opportunities to fill a gap in the 
literature of music education, as they involve telling the story of past places, events, and 
people. Documenting history, as it applies to a music department, can accomplish the 
following: 1) satisfy interest or curiosity, 2) provide a complete and accurate record of 
the past, 3) establish a basis for understanding the present and planning for the future, and 
4) narrate deeds worthy of emulation.2 According to Heller, music in higher education 
began to gain the attention of historians in the 1980s. During this time, some major 
colleges and universities were experiencing centennial celebrations, leading to the 
commissioning of their histories. Most of these became published locally, or through the 
institute itself, praising the virtues, while remaining silent on deficiencies of the school or 
departments. These histories, though, had the advantage of being written by scholars 
who had first-hand knowledge of their subject area, as well as having convenient access 
1 George N. Heller and Bruce D. Wilson, "Historical Research," in Handbook of 
Research on Music Teaching and Learning, ed. Richard Colwell, 111 . Gale Group Publishing, 
1992. 
2 Ibid., 103. 
2 
to primary sources of information. 3 
Like any historian, the researcher will strive to find the elusive truth about the 
past. It is elusive because we never can be quite sure that we have the whole truth on any 
issue.4 Barzun and Graff outline six qualities which are needed by historical researchers: 
(1) accuracy, (2) love of order, (3) logic, (4) honesty, (5) self-awareness, and (6) 
imagination. 5 By focusing on these areas, historical research has the potential to be both 
informative and successful. 
To gain a better understanding of the music department history at Emory 
College/University, it is important to examine the school' s founding affiliation with the 
Methodist church in 1836 and its identity with the United Methodist Church in 2010, the 
span of years represented in this study. In a 2010 essay, Richey states that the university 
maintains a positive relationship with United Methodism, though at times, "It has to 
remind the Church of its own historic commitments to an open, inclusive, nonsectarian 
educational policy."6 He explains that this is due to the fact that Emory has literally 
hundreds of faculty members representing diverse religious beliefs and research topics, 
including an Institute for Jewish Studies, a strong Catholic following, and a program that 
continues to expand in the areas of Islamic and Buddhist studies. Although the 
3 George N. Heller, "Historical Research in Music Education and Music Therapy: A 
Quarter-Century of Research, Writing, and Publication," The Quarterly Journal of Music 
Teachinf and Learning Vol. 3, No. 1 (1992): 57. 
Kenneth H. Phillips, Exploring Research in Music Education and Music Therapy (New 
York: Oxford University Press, 2008), 8. 
5 Jacques Barzun & Henry Graff, "Historical Research: Concepts and Techniques," in A 
Guide to Research in Music Education, 5111 Edition, Roger P. Phelps et al. (Lanham, MD: 
Scarecrow Press, Incorporated, 2005), 205. 
6 Russell E. Richey, "Emory and Methodism," Emory University, accessed 
September 15, 2013, 
http://www .emory .edu/home/about/anniversary/essays/methodism.html. 
3 
complexity of diversity remains challenging for Emory, Richey reports that the many 
leaders on all levels at the University remain sensitive to and appreciative of the United 
Methodist affiliation.7 Emory students are also representative of a diverse community, 
striving to become leaders in their own areas of study and to bring about positive change. 
Among national universities, Emory ranked 18th in "Best Colleges 2009"8 and 20th in 
"Best Colleges 2014"9 by US. News & World Report. Today, the university is not 
limited to United Methodist ties, as it was during the days of its founding and transition 
to the Atlanta campus. 
Music has been a part of the Methodist/United Methodist church since the 18th 
century. According to musicologists and authors Michael Mark and Charles Gary, hymns 
had become an integral part ofthe Methodist church service by 1740, primarily focusing 
on those written by Charles Wesley and Dr. Isaac Watts. 10 The early Methodists were 
exceedingly fond of music, especially such sweet and simple strains as were suited for 
congregational worship.ll John Wesley, though not a cultivated musician, was a 
proficient singer, and selected with great taste music adapted to the hymns he and his 
brother composed. He would strongly persuade the congregation to sing spiritedly. 12 
According to Simpson, musical instruments were not used in Methodist churches until 
the late 1820's. The larger churches were generally furnished with organs by the 1870' s, 
7 Ibid 
8 
"Best Colleges 2009," U.S. News & World Report, 2008, accessed October 13, 2013. 
9 
"Best Colleges 2014," U.S. News & World Report, 2014, accessed August 6, 2014. 
10 Michael L. Mark and Charles L. Gary, A History of American Music Education . 2nd 
ed., (Reston, VA: MENC, 1999), 72. 
11 Matthew Simpson, Cyclopedia of Methodism: Embracing sketches of its rise, 
progress, and present condition, with biographical notices and numerous illustrations 
(Philadelphia: Louis H. Everts, 1881), 635 . 
12 Ibid . 
4 
and Sunday school music was extensively cultivated by friends of the church, including 
some of the best composers who wrote music specifically for the Sunday-school and 
• 13 prayer-meetmg. 
There was a vast interest in the singing school during this time, which cultivated 
an overwhelming revival of church music. The term "singing school" refers to a 
movement in which music teachers or singing masters, held classes in communities 
where people desired to learn to sing by note. 14 The singing school served two purposes. 
It not only stimulated interest in church music but also is generally acknowledged to have 
had a positive effect on moral standards and the place of the church in the community 
and, possibly through its influence on the individual, the furtherance of a democratic 
· · IS spmt. 
Throughout the state of Georgia, especially in northern and western Georgia, it 
had been common for rural citizens to hold singing schools, Sunday afternoon song 
services, and "all day singing with dinner on the ground." 16 An interesting development 
of this rural music was Sacred Harp singing, in which the performers read from shaped 
note song books with triangle, circle, square, and diamonds representing/a, sol, la, and 
mi. No instrumental accompaniment is used in Sacred Harp singing, with the voice being 
considered the sacred harp. Women would sing the alto line and the men would carry the 
13 Ibid. 
14 Mark and Gary, 71. 
15 Ibid. 
16 Workers ofthe Writers ' Program of the Works Progress Administration in the State of 
Georgia, Federal Works Agency, Georgia Board of Education, Georgia: A Guide to Its Towns & 
Countryside (Athens, GA: University of Georgia Press, 1940), 126. 
5 
melody. 17 
The first song book used by Sacred Harp singing groups was The Sacred Harp, 
published in 1844 by B.F. White and E.J. King. Realizing that rural singers needed a 
musical organization, White founded in 184 7 the Southern Musical Convention, of which 
he was president until 1862. 18 The United Sacred Harp Musical Association was founded 
in 1904, with headquarters in Atlanta, where a Sacred Harp convention is still held each 
spring. Singing schools, along with the Sacred Harp method of singing, contributed to a 
new awareness of and interest in church music by members of these congregations, 
. 1 1 . 1 G . 19 parttcu ar y m rura eorgm. 
One aspect of the "awakening" in church music grew from the beliefs of John and 
Charles Wesley, who were the founders of the Methodist church.2° Charles Wesley 
considered music of primary importance in religion, and when he began his evangelistic 
work in 1735 he immediately concentrated on singing.21 Both of the Wesley brothers' 
beliefs were deeply formed by the music that surrounded them.22 They intentionally used 
music as a tool for the glorification of God, education, inspiration, and transformation. 
Music was consistently and intentionally used for the edification of the believer and the 
church. They sought excellence in the text, its tune, the difficulty of the melody, and its 
scriptural and doctrinal soundness.23 
17 Ibid. 
18 Ibid., 127. 
19 Ibid. 
20 Mark & Gary, 71. 
21 Ibid. 
22 Robert A. Swickard, The Use of Music With Preaching: Toward a New Homiletic 
(D.Min. Dissertation, University of Dubuque Theological Seminary, 2008), 28. 
23 Ibid. , 50. 
6 
Those who followed the teachings of John and Charles Wesley eventually 
became known as Methodists. Methodism began in a group known as the Holy Club, 
which was organized in 1729 by the Wesley brothers.24 Members of the organization 
were committed to being disciplined about their spiritual lives and works of social 
service. Because they were so methodical in how they went about these activities, other 
students at Oxford called them "Methodists" as an insult. However, they adopted this 
term as a positive name, using it to describe the larger spiritual movement founded in 
1738.25 
Methodists were originally associated with the Church of England, whose music 
was limited to cathedrals or other places where professional choirs performed. 26 Charles 
Wesley acknowledged the fact that more people wanted to participate musically in the 
worship service. According to Curwen in Mark and Gary, "We must call to mind that 
hymns, heartily sung by a whole congregation, were an unknown element in public 
worship when Wesley' s work began . .. "27 Charles Wesley wrote about 6,500 hymns.28 
His hymns were greatly accepted, and by 1740 hymns had become an important part of 
the worship service. According to theologian Karen Westerfield Tucker, Professor of 
Worship in the School of Theology at Boston University, "Methodists have always 
considered themselves to be a singing people. "29 She explains that, "Public worship, as 
24 
"Why Are Methodists Called "Methodists?," Drew University, available at 
http://www.drew.edu/library/methodist/faq. 
25 Ibid. 
26 Mark & Gary, 71-72. 
27 Ibid. , 72. 
28 Ibid. 
29 Karen B. Westerfield Tucker, American Methodist Worship (New York: Oxford 
University Press, 200 I), 156. 
7 
well as private, family, and social worship, would not have been considered Methodist 
unless accompanied by song. What prayer books were for some Christians, the hymn 
books were for generations of Methodists: a source for praise, prayer, devotional 
meditation, and doctrine."30 Having been raised in the Methodist/United Methodist 
church and having served as a Director of Music in the church, I must agree with her 
conclusions. I cannot imagine a church service without music being an important part of 
the Order of Worship. In addition, Curwen notes in Mark and Gary, "The Methodists 
with their hymns and their singing burst like heralds of new life. Crowds were drawn to 
their services simply by the irresistible charm of the music. To sing hymns was to be a 
Methodist."31 It was important to John Wesley to guard against formality in public 
worship in general and particularly when it came to singing. 32 In the "Larger Minutes," 
he offers answers on how to avoid that situation: 
[Question 39]. How shall we guard against formality in public worship; 
particularly in singing? 
[Answer.] (1) by preaching frequently on the head. (2) by taking care to 
speak only what we feel. (3) by choosing such hymns as are proper for the 
congregation. ( 4) by not singing too much once; seldom more than five or 
six verses. (5) by suiting the tune to the words. (6) by often stopping 
short and asking the people, "Now, do you know what you said last? Did 
you speak no more than you felt?" Is not this formality creeping in 
already, by those complex anthems and few vain tunes, which is scarcely 
possible to sing devotion? Besides, it is a flat contradiction to our Lord's 
command, "use not vain repetitions." For what is a vain repetition, if this 
is not? What end of devotion does it serve? Sing no anthems. (7) Do not 
suffer the people to sing too slow. This naturally tends to formality, and is 
brought in by them who had either very strong or very weak voices. (8) In 
every large society let them learn to sing; and let them always learn our 
30 Ibid. 
31 Mark and Gary, 72. 
32 Swickard, 36. 
own tunes first. (9) Let the women constantly sing their parts alone. Let 
no man sing with them, unless he understands the notes, and sings the 
bass, as it is pricked down in the book. (1 0) Introduce no new tunes, till 
they are perfect in the old. (11) Let no organ be placed anywhere, till 
proposed in the conference. (12) Recommend our tune book everywhere; 
and if you cannot sing yourself choose a person or two in each place to 
pitch the tune for you. (13) Exhort everyone in the congregation to sing, 
not one in 10 only. (14) If a preacher be present, let no singer give out the 
words. ( 15) When they would teach a tune to the congregation, they must 
sing only the tenor. After the preaching, take a little lemonade, mild ale, 
or candied orange peel. All spirits as liquors, at that time, especially, are 
deadlypoison. (Minutes, 1862, 1:529-33).33 
John Wesley also made significant contributions to the music of the Methodist 
Church. Although both John and Charles Wesley wrote hymns during their brief visit to 
the Georgia colony in 1736, John Wesley's, A Collection of Psalms and Hymns, was 
published in Charleston, South Carolina in 1 73 7, and was one of the first hymnals in the 
8 
English language prepared for use in public worship. 34 His strong desire for hymns to be 
sung during the worship service and to be sung correctly prompted him to write 
"Directions for Singing" which was included in the preface to Sacred Melody in 1761.35 
Although his instructions were not always successful in congregations where there was 
an absence of musical training, they were nevertheless a set of foundational goals, which 
each group could strive to achieve. 
"Directions for Singing" 
Learn these tunes before you learn any others; afterwards learn as 
many as you please. 
33 Young in Swickard, 36-37. 
34 The United Methodist Publishing House, The Book of Hymns. (Nashville, TN: The 
United Methodist Publishing House, 1966), v. 
35 Ibid, viii. 
Sing them exactly as they are printed here, without altering or mending 
them at all; and if you have learned to sing them otherwise, unlearn it as 
soon as you can 
Sing all. See that you join with the congregation as frequently as you can. 
Let not a slight degree of weakness or weariness hinder you. If it is a 
cross to you, take it up, and you will find it a blessing. 
Sing lustily and with a good courage. Beware of singing as if you were 
half dead, or half asleep; but lift up your voice with strength. Be no more 
afraid of your voice now, nor more ashamed of its being heard, than when 
you sung the songs of Satan. 
Sing modestly. Do not bawl, so as to be heard above or distinct from the 
rest of the congregation, that you may not destroy the harmony; but strive 
to unite your voices together, so as to make one clear melodious sound. 
Sing in time. Whatever time is sung be sure to keep with it. Do not run 
before nor stay behind it; but attend close to the leading voices, and move 
therewith as exactly as you can; and take care not to sing too slow. This 
drawling way naturally steals on all who are lazy; and it is high time to 
drive it out from us, and sing all our tunes just as quick as we did at frrst. 
Above all sing spiritually. Have an eye to God in every word you sing. 
Aim at pleasing him more than yourself, or any other creature. In order to 
do this attend strictly to the sense of what you sing, and see that your heart 
is not carried away with the sound, but offered to God continually; so shall 
your singing be such as the Lord will approve here, and reward you when 
he cometh in the clouds of heaven. 36 
Besides the musical contributions made by the Wesley brothers, there is little 
record of music in Georgia before the nineteenth century. In the early decades of that 
9 
century, people played mazurkas, polkas, and waltzes on the fiddle, banjo, or guitar and 
sang plaintive songs of"hearts bowed down" or Scottish and English ballads.37 Songs of 
the Scottish-Irish settlers in the northern part of the state had a lasting influence on the 
36 Ibid 
37 Georgia Writers' Project, Georgia: A Guide to Its Towns and Countryside (Athens: 
University of Georgia Press, 1940), 126 & 127. 
10 
folk music of the Georgia Mountains. These songs were transmitted orally through 
several generations, and were frequently expanded to have as many as one hundred 
stanzas or more. In the churches, hymns were "lined out" and the tunes "raised" by some 
member of the congregation who was considered proficient in "hitting the right key."38 
This early style of singing religious music originated in British churches in the 1700s and 
was brought to North America by colonists. It involves a leader of the church or 
congregation with musical knowledge chanting each line of text prior to singing in unison 
b h . 39 y t e congregatiOn. 
Another association with early music in Georgia was that of John Hiwell. He was 
an American bandmaster and teacher in the late 1700s and a member of the Army. In 
August 1778, he was appointed inspector and Superintendent of Music in the Army to 
improve the army' s music, and he trained many units to the extent that they could 
proficiently perform hymns in three-and four-part harmony.40 In 1783, the Third 
Artillery Band, developed by Hiwell, performed under the name "Crane ' s Massachusetts 
Band" in concerts at Salem, Massachusetts and Portsmouth, New Hampshire. The 
performance in Portsmouth is recognized as the first public concert given in New 
Hampshire.41 Hiwell moved to Providence after the Continental Army was disbanded, 
where he opened a school of instrumental music. In February 1785, he relocated to 
38 Ibid, 126. 
39 
"Lined-Out Hymnody and Psalmody," University of Mississippi, available at: 
http: //www.mcsr.olemiss.edu/~mudws/resource/chap 13 .html. 
40 Raoul F. Camus, "John Hiwell." Grove Music Online. Oxford Music Online. Oxford 
University Press, accessed August 11 , 2014, 
http://www.oxfordmusiconline.com.ezproxy.bu.edu/subscriber/article/grove/music/A2083933. 
41 Ibid. 
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Savannah, Georgia, where he became active in the musical life there. His efforts 
contributed to the advancement ofthe performance of military band music, laying a 
foundation of America's musical culture.42 
In 1834, the Georgia Methodist Conference met in Washington, Georgia. Dr. 
Stephen Olin, the president of Randolph-Macon College in Virginia, traveled to Georgia 
in order to raise funds for his school. When it was time to vote on the issue of 
Conference-designated funds for the college, there was some disagreement. A member 
of the Georgia Conference thought that Georgia Methodists needed a college of their 
own, that they must have it, and that to enter the arrangement with Randolph-Macon 
would only hinder the building of a college in Georgia.43 Although this idea was opposed 
at the time, the Conference began to see the logic in creating a Methodist college. Within 
a year, plans were underway for Emory College. 
This was not a new idea, as the initial framework for plans to be implemented 
dated back to July 31 , 1783, when the legislature in the State of Georgia passed an act 
which would provide for the founding of academies or seminaries in each county. This 
act gave the Governor the power to grant one thousand acres of land for a school, free for 
students to attend, in each county.44 Gary Hauk, historian, author, and Vice President and 
Deputy to the President of Emory University, writes that during this time, support for 
higher education in Georgia was weak. During the 1830s, however, the educational 
42 Ibid. 
43 Henry Morton Bullock, A History of Emory University. (Covington, GA: Cherokee 
Publishing Company, 1972), 17. 
44 Ibid., 24. 
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profile of the state began to dramatically change.45 
Leaders in the state of Georgia became interested in the concept of a manual labor 
school in the early 1830s. Manual labor schools originated in 1804 at Hofwyl, Germany 
by Phillip Emmanuel von Fellenberg and were formed in the United States beginning in 
1819. The goal of these schools was to balance the study of academics and farming, 
while, at the same time, develop high moral character in young men. With other 
denominations pursuing this form of education, Methodists also decided that such schools 
would enhance learning from a physical, mental, and spiritual perspective. After careful 
consideration, The Georgia Conference met on January 13, 1834, approving and passing 
a resolution to form a Methodist manual labor school. 
The school was located on approximately four hundred acres in Newton County 
near Covington, Georgia. Despite the popularity of this type of school, debts continued 
to climb at the Newton County school, and it ' s leaders asked the Methodist Conference 
to "enlarge the School into a college" with the hope of decreasing further financial 
burdens.46 This decision, made in November 1835, was the initial action leading to the 
formation ofEmory College in 1836. 
Emory College was named for Bishop John Emory (1789-1835), a popular bishop 
of the Methodist Episcopal Church who had presided over the Georgia Conference the 
previous year. Bishop Emory was born in Queen Anne County, Maryland, and initially 
45 Gary S. Hauk, "Emory History/A Brief History," 
http://www.emoryhistory.emory.edu/history/index.html 
46 Bullock, 42. 
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studied law, becoming an apprentice to a neighboring attorney at the age of sixteen.47 He 
experienced a religious conversion in 1806 that would later change his career path. His 
sister, who was present during this time, gives the following account: "His conversion, 
bled at our brother Robert's, where my brother John was then living. The hours having 
been spent in singing hymns and conversing about experimental religion, when family 
prayer was concluded, John betook himself, as he afterwards told us, to a retired part of 
the garden, and there gave vent to the feelings of his burdened spirit."48 
In 1810, Jolm Emory left his law practice to become a circuit-riding preacher for 
the Methodist Episcopal Church in Maryland. He was in demand as a minister, serving 
in a number of Methodist churches in the eastern United States, became an ambassador 
between American and British Methodism, and strongly advocated for education. He 
believed that education heightened the soul' s well-being.49 The course of education 
among the ministry and youth of the church, along with the education of women, were 
topics that were of great importance to Emory. He took an active role in the organization 
of Wesleyan University and Dickinson College. 5° In addition, he actively promoted the 
improvement of the literature of the Methodist Episcopal Church, founding the Methodist 
Quarterly Review upon his appointment in 1824 to the Methodist Book Concern, located 
47 
"About John Emory," accessed May 23 , 2014, 
http://www .emory .edu/CAM PUS_ LIFE/ askj ohnemory/aboutjohnemory/index.htrnl. 
48 Robert Emory, The Life of the Rev. John Emory, D.D. , One of the Bishops of the 
Methodist Episcopal Church (Hong Kong: Forgotten Books, 2013 , original work published 
1841), 26-27. 
49 
"John Emory & Patrick Henry," Emory & Henry College, accessed September 3, 
2013, 
http://www.ehc.edu/175/history/namesake. 
50 Robert Emory, 303. 
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in New York. 51 Since his name was closely associated with scholarship and advanced 
ideas about education, Emory became the name chosen for the college. 52 It was 
originally located in Oxford, Georgia, a small town which was named after the university 
in England attended by John and Charles Wesley. 
For many years, Emory experienced financial difficulty, as the Methodist Church 
did not have ample funds to support their colleges. A generous gift of land by Asa 
Candler, president of the Coca-Cola Company, enabled Emory to move closer to Atlanta 
and become officially re-chartered as Emory University on January 25, 1915.53 
This decision to locate the school closer to Atlanta and change its name to Emory 
University was motivated by the fact that Vanderbilt University and the Methodist 
Episcopal church, South severed ties with one another in 1914. Vanderbilt University 
had been involved in controversy with the Church since the school first opened its doors 
to students in 1875.54 As previously mentioned, the Methodist Episcopal Church could 
not adequately support their colleges and universities from a financial standpoint. 
Originally known as "Central University," a name given in January 1872 by 
representatives of seven annual conferences of the Methodist Episcopal Church, South, it 
was not financially stable until a gift of $500,000 was received from Commodore 
Cornelius Vanderbilt in March 1873. On March 26, the Board of Trust voted to change 
the name of the school to "Vanderbilt University." Before the University ever opened, 
51 
"About John Emory," 
http://www .emory .edu/CAMPU S _ LlFE/askj ohnemory/ aboutjohnemory / index.html. 
52 Bullock, 54. 
53 Thomas H. English, Emory University 1915-1965 A Semicentennial History. (Atlanta, 
GA: Emory University, 1966), 15. 
54 Ibid., 10. 
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the Commodore's financial contributions reached a total of one million dollars. Of this 
amount, approximately $600,000 was endowment. 55 
Ironically, financial support was not the main reason for Vanderbilt to part ways 
with the Methodist Episcopal Church, South. It did not have the total support from the 
Church or its leaders. The disagreements evolved around two legal points: (1) the right 
of the General Conference, the chief governing body of the Church, to elect trustees of 
the University; (2) the "visiting powers" ofthe bishops of the Church to have the 
authority to veto actions of the trustees. For more than ten years, these issues were the 
center of disagreements and debates by Vanderbilt and the Church. 56 
In 1910 the General Conference of the Methodist Episcopal Church, South 
authorized the bishops to present these areas of concern to the civil courts. In 1911, the 
case was filed in the Chancery Court of Davidson County (Nashville), Tennessee. A 
decision was rendered by the court in 1913, and the rights and claims of the Church were 
sustained. The General Conference was still able to elect trustees and allow bishops to 
maintain veto powers. The indifferences did not end, as the Vanderbilt Board of Trustees 
immediately appealed the decision. On March 21 , 1914, the Supreme Court of Tennessee 
rendered the decision to reverse the one made by the civil court. The General Conference 
of the Church met in May, 1914, discussing in great detail the Vanderbilt issue. A 
committee appointed by the Conference to make recommendations regarding their future 
relationship with the University was unable to reach any type of unanimous decision. As 
a result, reports were submitted by members of the committee which either recommended 
55 English, 10. 
56 Ibid 
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continuing a relationship with Vanderbilt or severing all relationships with it. The final 
decision was made in a vote of 151 to 140 to sever all ties with the school. 57 
After its separation from Vanderbilt, the General Conference of 1914 of the 
Methodist Episcopal Church, South expressed the belief that there needed to be 
Methodist institutes of education located both east and west of the Mississippi River. 
Southern Methodist University was established west of the Mississippi in Dallas, Texas, 
and Emory University, formerly Emory College, became established in Atlanta as the 
chosen site east of the Mississippi. 
Since the founding of Emory, music has been a significant part of campus life 
from religious, social, artistic, and academic standpoints. Author Polly Buck writes that 
in the late 1800s, individuals from nearby Covington, Georgia would travel to Oxford in 
order to hear the visiting preachers, the numerous debates, glee club concerts, and other 
entertainments put on by the college during the winter. 58 As Emory University has 
grown, so has its music department. There are presently more than sixty nationally and 
internationally recognized artists and researchers on staff contributing to the musical 
development of students in the Bachelor of Arts, Master of Music and Master of Sacred 
Music programs, with an emphasis in organ or choral conducting. This study will trace 
the history of the music department at Emory College/University, documenting changes 
through the years as it has evolved to become one of the few United Methodist colleges 
or universities offering graduate degree programs in music. 
57 Ibid., 11. 
58 Polly Stone Buck, The Blessed Town: Oxford, Georgia, at the Turn of the Century 
(Chapel Hill: Algonquin Books of Chapel Hill, 1986), 36. 
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Rationale 
Only two dissertations have been located that document the history of music 
departments at denominationally affiliated colleges and universities. There is no extant 
study documenting the history of the Emory University music department, nor the music 
department of any college or university affiliated with the United Methodist Church. 
Methodists have utilized music as an important tool in social justice outreach, missions, 
and religious service practices since the beginning of the Methodist movement in the 
United States; therefore, studies of colleges and universities founded by Methodists 
should reveal their role in preparing students to use music as a tool in these types of 
ministries. 
Historians find studies of denominationally affiliated colleges and universities of 
particular interest, as religious and social issues affect their growth and development. 
Such is the case with Emory College/University. In the early years of its founding, the 
school was comprised of white males only. During the Civil War era, Emory was closed 
due to students leaving to fight in the war. The school re-opened after the war, but the 
buildings and contents within had been heavily damaged or destroyed, therefore creating 
a devastating financial burden. 
Additionally, this study documents Emory's involvement in the area of music 
education to the Atlanta community in a variety of ways. The music department creates 
opportunities for local high school students to excel in their craft through membership in 
the Emory Youth Symphony Orchestra. The Emory Chamber Music Society of Atlanta's 
Family Series offers concerts which are held approximately five times a year at the 
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Michael C. Carlos Museum on the Emory campus. While the concerts are designed with 
young audiences in mind, they are appropriate for audiences of any age. The Schwartz 
Center is a major component addressing the area of music education within the 
community, with world-renowned musicians regularly performing throughout the year. 
Such programs have not been previously documented in the form of a research study. 
The current study will help to fill this gap in the literature of music education 
history, historical studies of college and university music departments, and Methodist 
affiliated colleges and universities in particular. 
Purpose 
The purpose of this study is to document and chronicle the history of the Emory 
College/University Music Department, from 1836-2010. The study will encompass 
musical activity beginning with the establishment of Emory College in 1836, there-
chartering which resulted in the organization of Emory University in 1915, and the 
eventual founding of the music department. 
Research Questions 
The specific research questions to be addressed in this study are: 
1. In what ways was music part of the campus life of Emory College/University 
from its founding in 1836-2010? 
2. What led to the founding of the Emory University music department? 
3. How, if at all, has the Emory University music department changed over time? 
4. How, if at all, has the curriculum ofthe Emory University music department 
changed over time? 
5. Who were influential faculty, students, and/or benefactors in the Emory 
University music department? 
6. What major musical activities and events occurred in the Emory University 
music department? 
Definitions of Relevant Terms 
Secular refers to that which is not sacred or religious. 
Sacred refers to that which is connected with religion or religious rites. 
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Theology is the study of religious doctrines and matters of divinity. Specifically, it is the 
study of God and the relations between God, mankind, and the universe. 
Fine Arts refers to a division or department which includes the areas of music, drama, 
and art. 
Manual Labor School refers to a school in which students spent several hours a day 
doing manual labor in conjunction with academic studies. 
Emory College refers to the Oxford, Georgia location prior to the year 1914. 
Emory University is a term used in reference to Emory beginning in the year 1914, 
when the school re-located to the current site in the Druid Hills neighborhood of Atlanta. 
Methodist refers to a member of any branch of a Protestant Christian denomination that 
developed from the evangelistic teachings and work of John and Charles Wesley, George 
Whitefield, and others in the early 181h century. 
Methodist Episcopal refers to the development of Methodism from its initial 
introduction and practice in America. It began in 1784 in Baltimore. Through various 
reorganizations and mergers, it is considered to be the primary element of the United 
Methodist Church. 
United Methodist refers to the merger of the Evangelical United Brethren Church and 
the Methodist Church in 1968. 
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CHAPTER TWO 
REVIEW OF RELATED LITERATURE 
Introduction 
There has not been a documented historical study of the music department at 
Emory College/University. As a result, it is essential to become acquainted with the 
university's founding history, geographical location, and ties to the United Methodist 
Church. The literature review will be divided into seven sections. The first section 
addresses various music department histories from college, conservatory, and university 
music departments. The second describes music department histories from 
denominationally-based colleges and universities. The third includes information about 
higher education and its relationship with the Methodist church, and the fourth describes 
the relationship between music education and the Methodist church. The fifth and sixth 
describe the history of Emory College/University and the evolution ofthe music program 
and curricula. 
Histories of College, Conservatory, and University Music Departments 
There are a relatively small number of dissertations that address the history of 
college and university music departments. Women and Music in the Victorian South: 
The Music Department of Mississippi University for Women under Weenona Poindexter59 
by Cherry Dunn outlines the life and work of Weenona Poindexter. The study focuses on 
Poindexter and her contributions in the area of music education, as she created an 
59 Cherry Watkins Dunn, Women and Music in the Victorian South: The Music 
Department of Mississippi University for Women Under Weenona Poindexter (DMA 
Dissertation, University of Alabama, 2001). 
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exceptional music department at a small state school for women at a time when 
opportunities for them were only beginning to flourish. 60 Music education was an 
important component in the curriculum of female schools or seminaries. Dunn states that 
the development of female colleges was the foundation in the serious study of music and 
Poindexter was a graduate ofthe New England Conservatory class of 1894, and 
was hired by the Industrial Institute and College, later known as Mississippi State College 
for Women. She became the music department founder and director, remaining in that 
capacity for forty years and teaching an additional ten years. Poindexter developed music 
courses which became the framework for a four-year diploma in music, as prior to that, 
only Applied Music lessons had been offered. She emphasized that students should be 
looked upon as developed musicians and not just performers. 
Poindexter was known to have educated hundreds of young pianists from her own 
studio. Her ability to effectively communicate with her students, teachers, and 
administration contributed to the music department growing in both enrollment and 
curriculum; her main concern was what was best for the student. Nine hundred students 
were enrolled in music classes fifteen years after her leadership began, a four-year 
Diploma in Music was offered in 1919, and a Bachelor of Science in Music was 
implemented beginning with the 1931-32 school year. 
The department maintained an active schedule of concerts and annual music 
festivals. Poindexter was considered a major patron of concerts and an influential 
60 Ibid. , 29. 
61 Ibid ., 32. 
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member of the community when it came to establishing music scholarships. According 
to Dunn, Poindexter maintained an enthusiasm about music and the success of the 
students. 
Along with developing the curriculum leading to the Diploma of Music and 
Bachelor of Science in Music, Poindexter was instrumental in the process of securing 
accreditation in 193 6 by the National Association of Schools of Music, making MSCW 
the first school in Mississippi to do so.62 Dunn concludes that Poindexter' s dream had 
been fulfilled when accreditation was granted.63 She retired in 1945 after fifty years of 
teaching and forty years as department head. 
Prince Dorough's dissertation, A History of the University of Montevallo 
Department of Music, 1918-1984,64 traces the development of the department in terms of 
curriculum, faculty, administration, and facilities. He gives a thorough background of the 
school ' s origination in 1896, noting that the school was initially chartered as a vocational 
high school for girls. By 1918, the school had established four years of post-secondary 
study and gained accreditation by the Southern Association of Colleges and Secondary 
Schools. The school became known as Alabama College in 1923 and at the same time 
began offering a degree in public school music supervision. This study was helpful in the 
approach of gathering music department history, however, the school was initially a 
vocational school for girls, whereas Emory began as a Methodist manual labor school for 
boys. 
62 Ibid., 2-3. 
63 Ibid ., 81 . 
64 Prince Dorough, A History of the University of Montevallo Department of Music, 
1918-1984 (EdD Dissertation, University of Illinois at Urbana-Champaign, 1986). 
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Dorough discusses music improvements and expansions through the years. 
Among them is the installation of a pipe organ during construction of a new auditorium 
in 1929.65 The school's president, Oliver Carmichael, favorably endorsed these projects, 
as he was known to be extremely supportive ofthe arts. In 1935, Carmichael resigned to 
become Dean ofthe Graduate School and Senior College at Vanderbilt University. 66 His 
endeavors left a lasting impression on both the music department and university. Another 
milestone for the music department was the construction of a new music building in 
1971, 53 years after the original was built, and shortly after the name and status ofthe 
school had changed. In 1956, Dorough explains that the college became coeducational, a 
decision that was met with differing opinions. However, the department withstood the 
concerns and controversies, eventually growing in both curriculum and degree programs. 
Through continued growth and expansion, Alabama College became known as the 
University ofMontevallo in September 1969. 
A History of the School of Music at Michigan State University67 by Jean Fickett is 
presented chronologically, describing the founding ofthe school in 1855 when it was 
known as Michigan Agricultural College, and following its history through 2003. Special 
emphasis is given with regards to the School of Music during the years 1950-2003, when 
there was growth in the areas of enrollment, ensembles, curriculum, and degree 
programs. 
Fickett is a 1954 music education graduate of Michigan State, then known as 
65 Ibid., 63. 
66 Ibid., 65. 
67 Jean H. Fickett, A History of the School of Music at Michigan State University (PhD 
Dissertation, Michigan State University, 2003). 
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Michigan State College. Fickett maintained an interest in researching the history of the 
School of Music, and began to pursue the study for various historical accounts and 
reasons: the study had never been completed in a dissertation format, information about 
the School ofMusic was scattered in different locations of the university, and writing this 
history as a dissertation would ensure that information would be accessible to everyone. 68 
This was helpful with my study, as information regarding the Emory University music 
department history had never been completed in a dissertation format, either. 
Information for my study needed to be gathered from various locations as well . Though 
this study is highly informative, Michigan State is a public institute of higher learning, 
which deviates from my study of a private, denominationally-based institute of higher 
learning. 
In The History of the Music Department of the Indiana University of Pennsylvania 
and Its Contributions to Music Education, 69 Edward Sims chronicles the development of 
the music department from its inception in 1875 as a department ofthe Indiana State 
Normal School ofPennsylvania until1965, when the school attained university status. 
He discusses the transitions made by the school in less than a fifty-year period of time, 
from private normal school to public university. Sims reports that school administrators 
decided to enlarge the music curriculum in the early 1900s. They wanted to build a 
program equal to that ofleading U.S. music conservatories. As a result, the school grew 
68 Ibid., 2-3 
69 Edward Roy Sims, The Histmy of the Music Department of the Indiana University of 
Pennsylvania and Its Contributions to Music Education (EdD Dissertation, University of 
Michigan, 1968). 
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from three teachers and a small department in 1905 to include twelve teachers and nearly 
three hundred students in 1913.70 
Sims lists and describes each chair of the department, noting their contributions 
toward the progress of the music department. The overall emphasis of the department 
seemed to remain consistently on music education. Sims describes a number of musical 
activities that focused on performances given by both faculty and students: recital teas, 
musicals, concerts, picnics, and faculty recitals. These events were positively anticipated 
and well received by the alumni. Such accounts were similar to those experienced in the 
early days of Emory College and currently at Emory University. 
William Claudson's dissertation, The History of the Crane Department of Music, 
The State University of New York, College of Potsdam, 1884-1964/1 was written to fill a 
gap at the time in research into the area of traditional public school music education. 72 
Claudson initiated his research based on the fact that very little historical information, by 
book or dissertation, had been completed. Historical studies in music education, 
particularly chronological studies of institutions, were lacking, with only a handful of 
dissertations available. 
Claudson discusses the founding ofthe Crane Normal Institute of Music, 
operating as the first normal music school in the United States, designed and dedicated to 
70 Ibid. , 3 I . 
71 William Dolan Claudson, The Hist01y of the Crane Department of Music, The State 
University of New York, College at Potsdam, 1884-1964 (PhD Dissertation, Northwestern 
University, 1965). 
72 Ibid. , 2-3. 
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the preparation of music teachers associated with a Normal School. 73 He traces the 
background of the department from its founding in 1884 to 1926, when it was purchased 
by the State ofNew York and became the Crane Department ofMusic ofthe State 
Normal School.74 The Normal School was officially established as the State Teachers 
College at Potsdam in 1942.75 By action ofthe New York State Legislature, the Potsdam 
State Teachers College became part ofthe new State University ofNew York. The 
official name became The State University Teachers College at Potsdam in 1948. 76 The 
name of the College was officially changed again in 1959 to the State University College 
of Education at Potsdam. 77 By 1961, the name of the College changed to the State 
University College at Potsdam. 78 
One of the primary developers of the curriculum associated with music teacher 
training in the early days of the school was Julia Crane. She was among the first students 
to attend and graduate from the Normal School. The school left a lasting impression, as 
she continued her commitment to educate those in the area of music education. The 
study focuses on the affiliation ofthe school with the state ofNew York, and does not 
mention music department histories of Methodist colleges or universities. 
InA History of the University of South Carolina School of Music, 1920-1993,79 
Dwight Dunbar focuses on the growth and development of the music department. At the 
73 Ibid. , 2. 
74 Ibid., 2. 
75 Ibid., X . 
76 lb"d . I ., XI. 
77 Ibid., xii. 
78 lb"d ... I ., XIB. 
79 Dwight Andrew Dunbar, A History of the University of South Carolina School of 
Music, 1920-1993 (DMA Dissertation, University of South Carolina, 1995). 
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beginning of the program in the early 1920s, ensembles and music courses were 
minimally represented. There were only two music courses, glee clubs, and a band. 
Through chronologically tracing the directorships of Maurice Matteson (1924-1936), Dr. 
Hugh Williamson (1939-1963), Dr. Arthur Fraser (1963-1972), Dr. William Moody 
(1973-1990), and Dr. Manuel Alvarez (1990-1994), Dunbar documents the progress 
completed in the areas of curriculum, facilities, and administration. This information is 
helpful with my study from the standpoint that the music courses offered were equally 
minimal at Emory in the 1920s. The University of South Carolina, however, is a public 
university, whereas Emory University is a private United Methodist University. 
Dalton's dissertation, The Music Department of the University of Arkansas at 
Pine Bluff Its Development and Role in Music Education in the State of Arkansas, 187 3-
1973,80 offers an historical account ofthe university, from its inception in 1873 as Branch 
Normal College. He traces the evolution of the school as it was re-named Arkansas 
Agricultural, Mechanical, and Normal College, now known as the University of Arkansas 
at Pine Bluff. Dalton explains that for one hundred years, the school existed as the only 
state-supported land-grant institution of higher education for blacks in Arkansas. 81 His 
research addresses socio-economic conditions affecting the growth and development of 
the school. Arkansas Agricultural, Mechanical, and Normal College developed a teacher 
training program in music, since music programs in the Black elementary and secondary 
schools were either weak or did not exist. 
80 Ulysses Dalton, ill, The Music Department of the University of Arkansas at Pine Bluff: 
Its Development and Role in Music Education in the State of Arkansas, 1873-1973 (Ph.D. 
Dissertation, University of Michigan, 1981 ). 
81 Ibid. , I. 
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Dalton identifies the first music instructor at Branch Normal College as being 
Joseph Corbin. Corbin was considered the primary educator of the school, teaching all of 
the subjects offered. In addition, he was considered a proficient musician who gave 
instruction on organ, piano, and flute. 82 Music courses were limited until 193 9, when 
four courses were offered at various levels of study. Emory University also had limited 
courses in music, but for a longer duration of time. Dalton reports that the longest period 
of growth of the department occurred from 194 3-1973.83 He found that many of the 
graduates gained employment with schools in Arkansas, where they have contributed to 
excellent music programs in the state. This dissertation was helpful to my study, as the 
history documented by Dalton was very detailed; however, there were no opportunities 
for blacks at the time at Emory in the area of higher education. 
Larry Reed, in The History of the Department of Music and Music Education 
Teachers College, Columbia University - The Early Years: 1887-1939,84 records the 
history of the first fifty-two years of the department. He focuses on the establishment and 
development of the department through the works of four department chairmen: 
Theodore Seward, Gustav Viehl, Charles Farnsworth, and Peter Dykema. Each one 
contributed various backgrounds and methodologies, therefore creating a diverse learning 
environment. Reed's discussion of each chairman demonstrates the pattern of growth 
experienced by the department over the course of time. He explains that each chairman 
82 Ibid., 31. 
83 Ibid., 56. 
84 Larry Woods Reed, The History of the Department of Music and Music Education 
Teachers College, Columbia University - The Early Years: 1887-1939 (EdD Dissertation, 
Columbia University Teachers College, 1982). 
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built on the strengths brought by his predecessor. 85 Additionally, he states that each 
chairman was nationally known due to offices held in national music organizations and 
had published books and articles in their designated field of study. 
Theodore Seward established the music department in 1887. In addition, he is 
known for introducing the tonic sol-fa system in the United States after studying the 
method in England. The sol-fa method is a system of notation that replaces staff notation 
with syllables such as "do, re, mi." One of the earliest systems was known as the 
Norwich Sol-fa, devised by Sarah Glover (1785-1867) ofNorwich in the English County 
ofNorfolk.86 Her method evolved over the course of20 years ofteaching in local 
schools, and was based on a notation of sol-fa syllables with 'doh' always being the 
major tonic. She renamed the ih scale degree "te" in order to avoid the duplication of the 
5th and 7th beginning with the same initial of ' sol ' and ' si. ' 87 The letters indicating a 
rising major scale were D, R, M, F, S, L, and T. The pulse and rhythm of the music were 
indicated by bar lines that were spaced equally apart. 88 
Reverend John Curwen (1816-1880) originally popularized the system after 
exploring a previous number of early European and English music reading systems. 
Curwen knew nothing about music, yet he investigated the best methods for teaching 
music to children in Sunday schools. He taught himself to read music from Glover' s 
85 Ibid. 
86 Australian Music Education Information and Resources, http://australian-music-
ed.info/Curwen/HistO'view.html 
87 Bemarr Rainbow. "Sarah Anna Glover." Grove Music Online. Oxford Music Online. 
Oxford University Press, accessed December 1, 2013 , 
http://www .oxfordmusiconline.com .ezproxy. bu .edu/su bscriber/article/ grove/music/ 1 1297. 
88 Ibid. 
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book, concentrating efforts to perfect a system based on her plan. Curwen did not 
endorse the 'fixed-doh' method, where the syllables are always tied to a specific pitch, 
but preferred what is known as the moveable 'doh," using 'doh' as the tonic of whatever 
key is being utilized, resulting in what is known as Tonic sol-fa.89 
The basic idea for the system originated from Glover; however, many features 
were added from other teachers in England. Curwen' s success was due to his personal 
musical limitations, forcing him to approach the system as a learner. His manual signs 
aided in the instruction of Tonic Sol-fa, later influencing the teachings of Zoltan Kodaly. 
Curwen established his own publishing company, which quickly became a prominent 
source of educational music, music for congregational and Sunday school use, and music 
for the American organ and harmonium.90 
Gustav Viehl was a church musician who established a music curriculum for the 
department and began the first practice teaching for music students. Charles Farnsworth 
developed a music curriculum that included elementary school through college for 
teachers. His role in music organizations such as MTNA and MENC, along with offices 
held in those organizations, made him influential in the field of music education. Peter 
Dykema was the first editor ofthe Music Educators Journal. His experience brought to 
the department was comprised of thirty-eight years of teaching and serving in 
administration. Reed's study details the progress of the music department through the 
leadership of four chairmen at Columbia University Teachers College; however, his study 
89 H.C. Colles, et al. "Curwen." Grove Music Online. Oxford Music Online. Oxford 
University Press, accessed December 1, 2013, 
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does not include historical information regarding music departments at Methodist 
colleges or universities. 
A History of the Music Department at Hampton Institute/University, 1868-1972,91 
by Lori Shipley explores in great detail the development of the music department from 
the founding of the school in 1868 through 1972, when it gained accreditation by the 
National Association of Schools of Music. She discusses the mission of the school as 
being founded to educate freed slaves after the Civil War. 92 In 1878, American Indians, 
who had been prisoners of the United States Federal Government during the Civil War, 
also came to the Hampton Institute to be educated. Sixty-five tribes were among those 
represented. 
The importance of music at the Hampton Institute is discussed, noting that music 
teachers became employees of the school as early as 1870. Preservation of "plantation" 
songs is a point of emphasis, as black students needed to have a greater appreciation for 
their culture. Students who were born after slavery who attended Hampton did not know 
these songs, as their parents did not want to be reminded of their bondage and refused to 
sing them. 93 The emergence of music ensembles is noted, with the first choir being 
organized in 1871 and the first band in 1879. The first music degrees were conferred in 
1932. Shipley discusses a number of early music educators at the university in her study, 
including composer R. Nathaniel Dett, under who the School of Music originated in 
1927. Historical events and the advancement ofmusical organizations are documented 
91 Lori Rae Shipley, A History of the Music Department at Hampton Institute/ University, 
1868-1972 (DMA Dissertation, Boston University, 2009). 
92 Ibid. , 2. 
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and woven within the presentation of leadership roles in the department. 
College Music on the Konza Prairie: A History of Kansas State 's Department of 
Music from 1863 to 1990,94 by Jensen addresses the background ofthe school, as it was 
the first college founded under the Land Grant Act of 1862. Kansas State was one of 
only five schools to recognize music instruction the year the school was founded. By 
1863, very few institutions offered opportunities to study music. 95 
The purpose of Jensen' s study was to discover why Kansas State included 
instrumental music when the College opened in 1863; who was responsible for the 
development of this department; what curricular developments were of primary 
importance; when music instruction became accredited; how graduate and undergraduate 
degrees evolved; what effect extra-curricular music had on the department; how the 
department adapted to Kansas State ' s emergence as a research institution; what 
contributions did the music department make to the liberalization of technological 
studies; whether the music department anticipated trends or lagged behind other colleges 
and universities; the underlying philosophies which provided stability for this music 
department, and finally, how the development of Kansas State's Department ofMusic 
compared with other national trends and events. 96 
Three major findings emerged as Jensen began his writing. The first finding is 
that as Kansas State became more oriented toward the hard sciences, professionalization, 
94 Byron William Jensen, College Music on the Konza Prairie: A History of Kansas 
State's Department of Music from 1863 to 1990 (PhD Dissertation, Kansas State University, 
1990). 
95 Ibid., 21. 
96 Ibid., 2-3. 
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research and technology, music (specifically the Department of Music and the arts in 
general) became less important in the cultural life ofthe campus. The music department 
endured administrative scrutiny and suppression, along with dwindling financial support 
and less-than-perfect facilities.97 The second finding maintains that music at Kansas 
State was, and is, a means of providing liberal education. The Land-Grant Act signed by 
President Lincoln in 1862 stipulated that land-grant institutions must provide both 
"liberal and practical" education. Kansas State leaned more toward the "practical" side 
of education; however, the importance of "liberal" education was recognized. As a 
result, the Department of Music assisted in providing this aspect of comprehensive 
education.98 
Jensen states that the third finding recognizes that music at Kansas State has not 
been intended for a select few, but for the masses. This assumption, according to Jensen, 
embodies a broad view of the term "music education" which encompasses classroom and 
private music instruction, musical performances, and ultimately, the education of 
audiences who attend musical performances. In this perception, Kansas State' s music 
department is recognized as a service organization for the institution and community, 
with the primary educational objective being the development and continuation of 
musical advancement. The department had a direct impact on the growth of musical 
culture at Kansas State and the surrounding communities.99 Jensen' s discussion of the 
department's growth and musical contributions to both the campus and community are 
. 
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valuable observations which parallel with the development and growth of the music 
department at Emory, as concerts and Glee Club performances drew audiences from both 
the Druid Hills campus and the Atlanta metropolitan area. 
A Study of the Conservatory of Music of Puerto Rico with Implications for Future 
Development100 by Perez indicates that the Conservatory was created by the local 
Legislature in 1959. It was governed by Casals Festival, Inc. , a public subsidiary 
corporation of the Puerto Rico Industrial Company. 101 The purpose of the Conservatory 
was to provide the youth of Puerto Rico the opportunity to expand their musical talent, 
trairling them to be future Symphony Orchestra members. However, the Conservatory' s 
endeavors were limited to only a portion of the Puerto Rican population. Perez's study 
found that the Conservatory was initiated as a part of economic, political, and cultural 
reforms by the Popular Democratic Party from 1940-1960. Political and economic 
priorities overshadowed educational priorities, resulting in major problems by the 1970s. 
Classical European music became more highly regarded than Puerto Rico ' s own cultural 
musical heritage. The Casals Festival, Inc. would arrange more beneficial salaries and 
favorable conditions for foreign teachers, neglecting the same needs for local teachers. 
Perez spent five years gathering information for the study. He concludes with the 
following recommendations: a separation of the Conservatory from the Casals Festival, 
Inc., an affiliation with the University of Puerto Rico, and, a new system for ranking 
faculty, modernizing facilities, and re-evaluating the overall music curriculum. Perez' s 
100 Jorge Perez, A Study of the Conservatory of Music of Puerto Rico with Implications 
for Future Development (Ed.D. Dissertation, Columbia University Teachers College, 1983). 
101 Ibid. 
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study is detailed, yet it primarily addresses a school's potential growth based solely on 
favoritism from a political business standpoint. 
InA History of the Peabody Conservatory ofMusic,102 Robinson offers a 
thorough insight into the background of the American conservatory, having been 
originally modeled from the European conservatory concept. 103 Robinson determined 
that there was a need for more study in the area of history addressing independent music 
schools, as very little information was available in that area of research at the time. 
He documents the founding ofthe Peabody Institute through the efforts of businessman 
and philanthropist, George Peabody. Peabody strongly felt that the conservatory-
approach of the school would contribute to the cultural development of American society. 
Robinson continues to trace the history ofthe school, from the dedication in 1866 to its 
development as an accredited music education program in higher education, unique to 
American society. One disadvantage that Robinson reports is the fact that a conservatory 
environment lacks the contributions of a university in the area of the arts and sciences, 
which is the opposite scenario at Emory University. 
In his thesis, The Early History of the Toronto Conservatory of Music , 104 Becker 
traces the founding ofthe Conservatory in 1887 through the early years to 1912. In 1947, 
the Toronto Conservatory ofMusic was called the Royal Conservatory of Music of 
Toronto. He discusses various other conservatories throughout Canada, the United 
102 Ray Robinson, A History of the Peabody Conservatory of Music, (DME Dissertation, 
Indiana University, 1969). 
103 Ibid., 5. 
104 John Becker, The Early History of the Toronto Conservatory of Music (Master' s 
Thesis, York University (Canada), 1983). 
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States, Europe, and the British Empire, comparing them to the Toronto Conservatory. 
Becker examines the circumstances leading to the founding of conservatories in 
Canada. Music instruction had maintained popularity and demand since the late 1800's, 
with private instructors having an abundant number of students. Accomplishments in the 
area of music were considered to be necessary, especially in the education of young 
women. Some private music teachers, however, lacked ability in their designated areas 
of instruction. As a result, those teachers who were skilled in the profession and 
considered pioneers in their work thought that the best way to hold high standards was to 
establish conservatories. 105 Conservatories, both large and small, began to flourish. 
Becker states that the founding of the Toronto Conservatory of Music was the result of 
men who were truly interested in the development of music education in Canada. 106 His 
thesis places an emphasis on leadership roles, particularly that of Edward Fisher, the first 
director of the school. Becker's study is informative, yet it does not provide any 
information or study of music departments affiliated with the Methodist church. 
Juilliard A History 107 by musicologist Andrea Olmstead traces the initial founding 
of the school as the Institute of Musical Art or IMA. Frank Damrosch wanted to found a 
music school as early as 1892, but could not find anyone to provide backing for his 
vision. 108 In May 1903, he became reacquainted with James Loeb. Loeb held a career in 
banking and was a talented cellist. He came from a very wealthy family, though he was 
105 Ibid., 12-13. 
106 Ibid., 34. 
107 Andrea Olmstead, Juilliard A History (Chicago: University of Illinois Press, 1999). 
108 Ibid., 11. 
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not permitted to live the life he would have chosen for himself. 109 
Both mothers ofDamrosch and Loeb shared the same birthday, January 16th. 
Loeb's mother died in September, 1902, and he was interested in a memorial for her. 
Damrosch asked Loeb if he would consider a plan for endowing a music school in his 
mother' s memory. Together, the two founded the music school in 1905 and sustained its 
operation.110 Damrosch wanted the school to be an institution that not only trained 
professional musicians, but developed true musical culture among all classes. 111 
The school's name, Juilliard, was the result of the merger of the IMA and the Juilliard 
Graduate School. 112 In addition, Augustus Juilliard, a wealthy textile businessman, left a 
substantial amount of money in his will to be used to set up a corporation known as the 
Juilliard Musical Foundation. One of the main purposes of the Foundation, as stated in 
his will, was to aid worthy students of music in securing a complete and adequate musical 
education from appropriate institutions and instructors in this country or abroad. 113 
Olmstead' s book focuses on various facets contributing to the development of the 
school. Each aspect offers a detailed account of the school's history and evolvement 
through the years, as it maintains a reputation for being the leading conservatory of music 
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History of Denominationally-Based College and University Music Departments 
Two studies have been completed on Christian denominationally-based university 
music departments. Greg Handel's dissertation, The Augustana College Department of 
Music, 1921-1973: A History, llS states that the college was founded by Norwegian-
Americans of the Lutheran faith who immigrated to America to escape the Lutheran State 
Church ofNorway.116 Lutherans were dedicated to the implementation of education in 
their communities. First and foremost, colleges established by Lutherans were to train 
and educate young men for the ministry and mission work on the frontier. 117 
Handel traces the founding of the college and its various re-locations before it 
finally settled in Sioux Falls, South Dakota. The building of the department is chronicled 
through decades, focusing on individuals and events that contributed to its progression. 
An appendix is included with information about the founding of Lutheran colleges in the 
United States, music curriculum, concert programs, information about facilities, and a 
listing of music department faculty from 1921-1973. The author suggests that further 
research could include a study of the years from 1973 to the present, filling a gap in the 
literature. Although the study is detailed through tracing the physical history of the 
school, the addition of faculty and student growth through the years, and the emergence 
of ensembles, it does not document specific courses for a degree in music beyond 1921. 
Paul Scimonelli, in A History of the Benjamin T Rome School of Music of the 
11 5 Greg Alan Handel, The Augustana College Department of Music, 1921-1973 (DMA 
Dissertation, Arizona State University, 2007). 
11 6 Ibid. , 5. 
11 7 Ibid., 8. 
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Catholic University of America, 1950-2002, 118 explores the development of the School of 
Music. He discusses the establishment ofthe Music Division in 1950, with John Paul 
being selected as the first head of the Division. The Division became a Department 
within the College of Arts and Sciences in 1954. After accreditation by the National 
Association of Schools ofMusic in 1965, the Department became the School of Music. 
At that time, Dr. Paul became the Dean. In 1984, the School ofMusic was named the 
Benjamin T. Rome School ofMusic. 119 
Scimonelli' s dissertation is written to fill a gap in literature, as the history and 
legacy of the School of Music had not previously been documented. He reports that the 
School of Music has been an important center for teaching and research in Gregorian 
chant and liturgical music. 120 Scimonelli mentions activities of outstanding students and 
faculty in order to record their contributions to the School of Music. His sources include 
the university archives and various administrative offices. 
He explores a number of issues and accomplishments under each music 
administrator. Interviews with past and present administrators, faculty, staff, and 
students were conducted. 121 Scholarship funds, ensembles, endowments, and a 
description of degree programs are discussed, as well as a detailed account of the 50th 
anniversary of the School of Music in the year 2000. 122 His inclusion of scholarship 
118 PaulK. Scimonelli, A History of the Benjamin T. Rome School of Music of The 
Catholic University of America, 1950-2002 (DMA Dissertation, Catholic University of America, 
2003). 
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funds, ensembles, endowments, and descriptions of degree programs and curriculum 
contribute to the detail of his study, giving a more in-depth perspective of the department, 
as well as filling a gap in the literature regarding denominationally-based college or 
university music departments; however, the study does not offer or compare information 
about music department histories of Methodist schools. 
Each of these dissertations, books, or theses addresses a department of music in a 
state or private college, conservatory, or university; however, there is no mention or 
historical account of a music department affiliated with the Methodist (before 1968) or 
United Methodist Church. These studies have one idea in common: to bridge a gap in 
the area of music education as it relates to institutes of higher learning. Both Handel and 
Scimonelli address the history of music departments at a denominationally-based college 
and university. In Scimonelli's documented history of the Benjamin T. Rome School of 
Music of the Catholic University of America, 1950-2002, it is reported that the School of 
Music has been an important contributor in both the teaching and research of Gregorian 
chant and liturgical music. Handel's research regarding the Augustana Department of 
Music, 1921-1973 focuses on the founding of the school by Norwegian-Americans of the 
Lutheran faith and their commitment to music education. This study differs from all 
others, as the college relocated to various areas of the United States prior to settling in 
Sioux Falls, South Dakota. 
Perez's study ofthe Conservatory ofMusic of Puerto Rico primarily focuses on 
political and economic priorities, tracing the effect that these elements had on the 
Conservatory itself. Unlike Perez's study, Robinson's research of the Peabody 
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Conservatory of Music addresses the founding of the school from a conservatory-
approach perspective. He credits businessman and philanthropist George Peabody for his 
insight that the school would contribute to the cultural development of American society. 
This vision was also expressed by Becker in the history of the Toronto Conservatory of 
Music and in Olmstead's book, Juilliard: A History. In both documents, the school was 
designated to be an institution that trained professional musicians and developed musical 
culture. Though not a conservatory, Sims' study of the music department at the Indiana 
University of Pennsylvania reveals that school administrators wanted to build a program 
equal to those ofleading U.S. music conservatories. The small department grew from 
three teachers in 1905 to twelve teachers and nearly three hundred students in 1913. 
Dunn's study of the music department at the Mississippi University for Women 
mainly focuses on the works ofWeenona Poindexter, as she established the music 
department and maintained a long tenure as chair of the department. Dunn's research is 
representative of both a historical and gender studies work. Dorough's research on the 
history of the University of Montevallo department of music states that the school was 
originally founded as a vocational high school for girls. Eventually, the school 
established four years of post secondary study and began offering a degree in public 
school music supervision. The college eventually became coeducational, however, 
unlike Dunn's study there was not any mention of women in leadership roles. 
Jensen's dissertation regarding the history of Kansas State's music department 
from 1863-1990 states that the college was the first to be founded under the Land Grant 
Act of 1862, providing music instruction the year the school was founded. The Land-
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Grant Act, signed by Lincoln in 1862, mandated that these institutions must provide both 
a liberal and practical education. The department of music provided the liberal aspect of 
this agreement. None of the other music department histories studied began the 
implementation of music courses the same year they were founded. 
Dalton's study of the music department at the University of Arkansas at Pine 
Bluff is comparable to that of Jensen in relation to the school being a state-supported 
land-grant institute of higher education. The school was for black students, with a 
teacher training program in music, as music programs in the Black elementary and 
secondary schools were weak or did not exist. Shipley's study is similar to Dalton' s with 
regards to the school's founding. Hampton Institute/University was organized in order to 
educate freed slaves after the Civil War. Sixty-five tribes of American Indians who had 
been prisoners of the United States Federal Government during the Civil War also came 
to the Hampton Institute to be educated. No other institute of higher education in this 
study mentions the inclusion of education for American Indians. 
William Claudson's study of the Crane Department of Music was initiated due to 
the fact that very little information had been gathered regarding music department 
histories at colleges and universities prior to his dissertation in 1965. Fickett' s research 
ofthe School of Music at Michigan State is similar, as very little had been documented 
about the music department' s history. Fickett's study originated from the desire to fill a 
gap in music education history from the standpoint of being a 1954 music education 
graduate of the school. 
Dunbar' s dissertation documents the music department history at the University 
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of South Carolina, utilizing a chronological approach in reporting progress and growth of 
the university music department through the directorships of five individuals. Reed's 
historical account of the music department at Teachers College, Columbia University, 
1887-1939, states that the department was established and developed through the works 
of four men who were nationally known in the area of music education, having published 
books and articles in their areas of expertise. Both of these studies focused on more than 
one individual or department chair in order to describe the accomplishments achieved 
during their tenure. 
Higher Education and the Methodist Church 
In his book, The Story of American Methodism, 123 Frederick Norwood, retired 
professor emeritus of history of Christianity at Garrett-Evangelical Seminary, mentions 
that early attempts to build Methodist colleges were not successful. Despite this 
situation, the general conference was not negatively influenced, and, in 1820 a 
recommendation was made to the annual conference that Methodist colleges be 
established under conference control, designed to provide a broad liberal arts education in 
the context of Christian faith. 124 The establishment of Methodist colleges began to 
flourish, creating sixteen institutions between 1822 and 1844. Among these are 
Centenary College of Louisiana (1825- Louisiana), McKendree College (1828-
Illinois), Randolph-Macon College (1830- Virginia), LaGrange College (1831 -
Georgia), Green Mountain College (1834- Vermont), Albion College (1835-
123 Frederick A. Norwood, The Story of American Methodism (Nashville, TN: Abingdon 
Press, 1974), 217. 
124 Ibid., 303. 
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Michigan), Emory College (1836- Georgia), Emory & Henry College (1836- Virginia), 
Wesleyan College (1836- Georgia), DePauw University (1837- Indiana), Duke 
University (1838- North Carolina), Greensboro College (1838- North Carolina), Boston 
University (1839- Massachusetts), Southwestern University (1840- Texas), Ohio 
Wesleyan University (1842- Ohio), and Lambuth College (1843- Tennessee). Each of 
the institutions aspired to the ideal of a liberal arts education based on the classics, 
professing a Christian purpose. 125 The number of Methodist church colleges and 
universities continued to grow over the next forty years, as Methodism gave generous and 
enthusiastic support to the educational institutions it had founded. 126 
Norwood outlines the legal conflicts that took place in 1905 between the 
chancellor and majority oftrustees at Vanderbilt University, as the school wanted to 
withdraw from Methodist control and become an independent university. After a long 
legal struggle for nearly ten years, the court ruled in favor of Vanderbilt. As a result of 
this educational loss on the part of Methodists in the South, two new universities were 
established under direct church sponsorship and control: Southern Methodist and 
Emory. 127 Though Norwood's account is detailed regarding the founding of Methodist 
colleges and universities, he does not mention the establishment of music departments in 
any ofthem. 
Gary Hauk describes the origins of Emory College in "Emory History."128 "In 
1836, when the Cherokee nation still clung to its ancestral lands in the State of Georgia, 
125 Ibid., 220. 
126 Ibid., 304. 
127 Ibid., 303. 
128 Hauk. 
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and Atlanta itself had yet to be born, a small band of Methodists in Newton County 
dedicated themselves to founding a new town and college." 129 The author discusses the 
fact that the town was called Oxford, named for the alma mater of John and Charles 
Wesley, founders of Methodism. The college was named Emory, after an American 
Methodist bishop who had inspired them by his broad vision for an American education 
that would mold character as well as mind. 130 Hauk reports the vast physical changes that 
have taken place over the years, from a small remote town to an affluent suburb of 
Atlanta. He notes that the beginning years at Emory were fraught with financial 
difficulties. The Civil War in 1861 added to the hardships, as each student left to fight, 
temporarily closing Emory until 1866. The school re-opened, despite the fact that the 
library and the contents of the buildings had been completely destroyed. 
Hauk mentions the severed ties of Vanderbilt University and the Methodist 
church, allowing for a new university to be created in the Southeast. He attributes the 
generous gift of one million dollars and seventy-two acres of land in suburban Atlanta 
given by Asa Candler, founder of the Coca-Cola Company, the initial action which has 
contributed in making Emory a strong university. Additionally, Robert and George 
Woodruffhave given abundantly to the school. For example, in 1979, they transferred 
$105 million in Coca-Cola stock to Emory, making it the largest gift ever bestowed in 
American history to an institute of higher education. Hauk's study is very valuable from 
a historical standpoint, as it reports growth in both real estate and academics at the 
University; however, it does not detail any monies specifically designated toward the area 
129 Ibid. 
130 Ibid. 
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of music instruction or performance. In the quarter-century since, Emory has built on its 
considerable strengths in the arts and humanities, the health sciences, and the professions, 
through strategic use ofresources.131 It seems fitting that Emory University' s motto is 
found in Proverbs 18:15, "The wise heart seeks knowledge." 132 
"Southern Education in Transition: William Waugh Smith, the Carnegie 
Foundation, and the Methodist Church,"133 an article by Robert Hohner, Ph.D. from Duke 
University and historian of early 20th century southern politics, presents two examples 
involving secular forces challenging the hegemony of the Methodist church in southern 
higher education. 134 Southern Methodists had jealously guarded their educational 
institutions from changes that might diminish the traditional emphasis on piety and the 
building of character. The university movement and powerful new philanthropic 
agencies threatened to undermine the authority of the church in postsecondary education. 
Such was the case with Vanderbilt University. At one time, it was affiliated with the 
Methodist church, representing the south' s only Methodist institute ofhigher learning. 135 
The Carnegie Foundation was poised to change denominational education in the 
South. The Foundation favored intellectual and academic excellence over morals and 
character, therefore creating a philosophical conflict involving the Methodist church. It 
was established in 1905 to provide a system of pensions for college and university 
131 Ibid. 
132 Ibid. 
133 Robert A. Hohner, "Southern Education in Transition: William Waugh Smith, the 
Carnegie Foundation, and the Methodist Church," History of Education Quarterly 27, no. 2 
(Summer 1987). 
134 Ibid., 181. 
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professors. 136 Historian Robert Hartle, Jr. explains that Andrew Carnegie was the 
director, and he strongly opposed denominational institutions and excluded them from 
benefits. Carnegie did not identify as a religious man, adhering more to the progressive 
social ideals of the day. 137 Further information about the life of Andrew Carnegie appears 
in a subsequent chapter. 
Controversy between Vanderbilt University and the Methodist Episcopal Church, 
South continued to escalate over policies and legal issues focusing on two points: (1) the 
right of the General Conference to elect trustees of the University and (2) the powers of 
the bishops of the Church to veto actions of the trustees. 138 After a lengthy court 
deliberation, a final decision was made in May, 1914 for the Methodist Episcopal 
Church, South to sever all ties with Vanderbilt University after forty years. 139 Shortly 
after, the University received plentiful financial gifts, including one million dollars from 
Andrew Carnegie. 
The second example described by Hohner addresses the controversy over 
Randolph-Macon College in Virginia. William Waugh Smith was the chancellor of the 
Randolph-Macon educational system. He was a Methodist, but realized that the 
Methodist church could not provide the financial support required to build "a really great 
college." 140 He thought that the Carnegie Foundation would enhance the reputation of his 
own institution. He attempted to convince the Randolph-Macon trustees that the school 
136 Ibid. 
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would achieve a higher level of distinction in the changing world of American education 
if it were not affiliated with a denominational institution. 141 The issue of Methodist 
control continued among Smith, the Methodist church, and the Carnegie Foundation. 
The Methodist church did not want to relinquish ties with Randolph-Macon, yet the 
school received no financial support at the time from the church. 142 
The Methodist church stood firm with its decision. This situation illustrated the 
emergence of the Carnegie Foundation as a powerful new force in American higher 
education, with a capacity to extensively fund church schools so that they might survive, 
but at the same time abandon their traditionalloyalties. 143 The conflict also confirmed 
the powerful hold of the church over southern society. In opposing the Carnegie 
Foundation, southern Methodism demonstrated its determination to resist secular threats 
. . . . 144 to Its mstltutlons. 
On February 26, 2005, Randolph-Macon College held a worship service 
celebrating its 175th year. Nearly two centuries ago, Randolph-Macon College was born 
from a need the Methodist church had to educate future ministers. Today, the church-
related college continues to answer that need, as well as celebrate its Methodist roots and 
longstanding commitment to a liberal arts and sciences education. 145 There is no mention 
in this study, however, of college or university music departments within the 
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Methodist/United Methodist church. 
According to Melanie B. Overton, Assistant General Secretary for United 
Methodist Schools, Colleges, and Universities in the General Board of Higher Education 
and Ministry' s Division of Higher Education, the Methodist Church has played an 
important role in the development of educational institutions of higher learning and 
financial assistance to its students through the years. The following is a timeline 
indicating the accomplishments in those areas. 146 
1780s: Education for All- Establishment of the earliest frontier colleges not for the elite, 
but " .. . to give the key of knowledge in a general way to your children, and those of the 
poor in the vicinity of your small towns and villages." 
1836: Empowering Women- Opening of the first college to grant degrees to women in 
the United States (Wesleyan College) 
1860s: Scholarships and Loans - Initiation of programs of scholarships and loans to 
support Methodist students in pursuing higher education 
1866: Freeman' s Aid Society - Founding of the Freedman's Aid Society to address the 
vocation, educational, and religious needs of newly-freed slaves 
1892: University Senate- University Senate founded as the first accrediting agency in 
the United States to address concerns about educational quality 
1913: 1st Mission School - Creation of the first pre-collegiate mission school by a 
Methodist laywoman acting through the Women' s Missionary Society (Lydia Patterson 
Institute) 
1913: 1st Campus Ministry - Establishment of the first Wesley foundation to provide a 
United Methodist presence at public colleges and universities (University of Illinois) 
146 Melanie B. Overton, "United Methodist-Related Education and the Transformation of 
U.S. Higher Education," General Board of Higher Education and Ministry, accessed October 28, 
20 13, http://www .gbhem .org/ article/urn-related-education -and-transformation-us-higher-
education. 
1960s: EllA Consortium- EllA insurance consortium created to facilitate survival of 
institutions, particularly Historically Black Colleges and Universities, unable to obtain 
affordable, high-quality insurance 
1964: Scholarships- Methodist (now United Methodist) Higher Education Foundation 
was created with the initial goal of raising $50-$100 million to provide scholarships for 
Methodist students attending Methodist institutions 
1972: UMC Social Principles- Adoption of Social Principles, which include, "We 
believe that every person has the right to education," by The United Methodist Church 
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1972: Black College Fund - Establishment of the Black College fund to minister to those 
underserved by the U.S. system of higher education 
1976: HANA Scholars- Establishment ofthe HANA Scholars program to assist 
Hispanic, Asian, Native American and Pacific Islander students 
2000: Continued Commitment to Excellence- Council of Bishops, National Association 
of Schools and Colleges of The United Methodist Church, and General board ofHigher 
Education and Ministry produce covenant celebrating 250 years of commitment to 
church-related education and pledging to continue mutual support 
2011: Continued Connection- The UMC maintains the largest non-Catholic system of 
higher education and largest system of Historically Black Colleges and Universities in the 
United States 
Though this timeline represents many accomplishments, it does not document specific 
areas of study such as music in United Methodist colleges and universities. 
Music Education and the Methodist Church 
Music has been central to Christian worship and the Methodists have continued 
that tradition which grew out of a need to revitalize and energize Anglican worship. In 
the 1700s, Methodist services consisted of preaching, aided by Bible scriptures, prayer, 
and hymn-singing. 147 The emphasis of hymns originated from the founders of 
Methodism, John and Charles Wesley. The two men considered hymns to be an 
147 Norwood, 34. 
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important contribution to the worship service. 
When Charles Wesley and George Whitefield, both Methodist preachers, made 
their journey by sea to Georgia in 1735, they met Moravians. The Moravians are a 
branch ofthe Unity ofBrethren church. InA History of American Music Education 148 
Mark and Gary note that the Moravians developed a missionary purpose. They arrived in 
the New World to help the Indians and African Americans in the new colony of Georgia 
in 1735. In addition, music was taught in the schools they established in America, and it 
was a part of their daily community life. 149 Both Wesley and Whitefield were so 
impressed by the singing of the Moravians that they decided to give hymn singing more 
importance in their work. 15° Charles Wesley, aware that many people wanted to 
participate in the music ofworship, wrote approximately 6,500 hymns. 151 J. Spencer 
Curwen in Mark and Gary states that, "The Methodists with their hymns and their singing 
burst like heralds of new life. Crowds were drawn to their services simply by the 
irresistible charm ofthe music. To sing hymns was to be a Methodist." 152 Mark and 
Gary contribute a significant amount of information about the early days of the Methodist 
Church, though they do not discuss Methodist college or university music department 
histories. 
In American Methodist Worship, 153 Tucker provides a thorough and detailed 
148 Mark and Gary, 46. 
149 Ibid., 45 . 
150 Ibid ., 47. 
151 Ibid ., 72. 
152 Ibid., 72. 
153 Karen B. Westerfield Tucker, American Methodist Worship (New York: Oxford 
University Press, 2001), 159. 
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account of all areas of Methodism. She devotes a chapter to "The Music of Methodist 
Worship," which reinforces the importance of music in Methodist worship, as well as 
explaining about the guidelines for congregational singing during the early years of the 
church. Several points that she makes are applicable to this study. In particular, she 
states that, "Singing was decidedly congregational, and that efforts were to be made for 
the greatest possible level of participation in the service." 154 She continues, "Choirs, 
Ensembles, and soloists were discouraged, though not prohibited, since skilled choiristers 
could, ideally, bolster congregational singing." 155 It was enlightening to learn that 
recommendations were made to Methodists in 1792 regarding singing schools; it was 
suggested that they not attend singing schools which were not under the guidance of the 
Methodist Church, as they might overly encourage popular musical forms. 156 Although 
her studies contribute to the literature relating music to the Methodist denomination, there 
is no reference to Methodist college or university music departments. 
In "History of the Stamps Baxter Singing Schools and Normal School of 
Music,"157 Jeanette Fresne, Associate Professor of Music Education at the University of 
South Alabama, states that the Stamps-Baxter Music and Printing Company, established 
in 1926 in Dallas, Texas, was a highly influential southern publishing company. Both 
Virgil Oliver Stamps and Jesse Randall Baxter, Jr. were Methodists who significantly 
contributed to American music education by organizing singing schools. Their offices 
154 Ibid. 
155 Ibid. 
156 Ibid., 160. 
157 Jeanette Fresne, "History of the Stamps Baxter Singing Schools and Normal School 
of Music," Journal of Historical Research in Music Education Vol. 30, No. 1 (Oct. , 2008): 21 
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eventually increased, located in Chattanooga, Tennessee and Pangburn, Arkansas. I 
remember their popularity in Tennessee, as older Methodist parishioners would recall 
attending local singing conventions. Though my only recollection is associated with 
adults, the singing schools were originally established when the company was founded 
and attracted students of all ages. According to Fresne, "The schools offered a 
curriculum that remained elementary- teaching basic music literacy in sight-singing, ear 
training, and conducting." 158 The Stamps-Baxter Normal School of Music was based on 
the "normal schools" of the nineteenth and early twentieth century. The term "normal" 
referred to a school that trained teachers for elementary and secondary general education. 
According to Fresne, the Stamps-Baxter Normal School of Music not only provided 
short-term classes for music teacher preparation, it also offered elementary music courses 
like the ones taught in the singing schools. 159 
Fresne provides a great deal of information regarding the Stamps-Baxter Singing 
Schools and how the South responded to this method of singing school instruction. This 
information contributes to my study, as I am able to compare the early singing schools of 
the northeastern United States to those implemented later on in the southern United 
States. The article addresses singing schools only, as it does not include any historical 
information about music departments of denominationally-based colleges or universities. 
The Cokesbury Worship Hymnal 160 was introduced to Methodist congregations in 
193 8 for the purpose of "leading more church members to come to the services of the 
158 Ibid. 
159 Ibid . 
16° C.A. Bowen, ed., The Cokesbury Worship Hymnal (Nashville: The Methodist 
Publishing House, 1938). 
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sanctuary and to express in song their praise to God." 161 It was made to be available in 
either round or shaped notes. The hymnal has been a standard favorite among Methodists 
and United Methodists for years. It was not uncommon in the 1970s and 1980s for the 
Cokesbury to be used for Sunday evening services, as the United Methodist Hymnal is 
used for moming worship services. Some suggestions located in the "Introduction" of 
the Cokesbury urge the music director to complete the following: "Leam some of the new 
hymns. It is not enough to look at what the book contains. The songs should be used." 
Also, "Have the organist and the choir try over the special selections. The special music 
can be used in a number of ways to make the services rich and varied.'d 62 The 
"Introduction" contributed to my study in offering guidelines for the singing of the 
hymns contained in the Cokesbury, resulting in congregations becoming more acquainted 
with a larger repertoire of music. 
History of Emory College/University 
Two published dissertations, along with several books, address various aspects of 
Emory University' s history, although very little is mentioned regarding the music 
program. When it is addressed, authors have focused primarily on the Glee Club. There 
is no mention of the organization of the music department, nor how curricula evolved to 
serve both music and sacred music majors. Nothing is mentioned regarding music in the 
two dissertations, and the books contain only basic fragments of information. 
161 Whitmore and Smith, "Introduction," The Cokes bury Worship Hymnal (Nashville: 
The Methodist Publishing House, 1938), 1. 
162 Ibid . 
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In A History of Emory University, 163 Henry Bullock, a Methodist clergyman and 
educator, chronicles the history of Emory College/University from its beginning as the 
Georgia Conference Manual Labor School in 1834, expanding into Emory College in 
1836, and becoming Emory University in 1914.164 The first twelve chapters were 
presented as the author' s dissertation. He divides his study into five sections: The Period 
ofthe Beginning (1834-1840), The Development ofthe Ante-Bellum College (1840-
1861), The Reconstruction Period (1866-1888), The Development ofthe Modem College 
(1888-1915), and The University (1915-1936). 165 Bullock discusses the school' s 
administrative history, along with formal and informal curriculum under various tenures. 
The listing of academic and professional schools associated with the University occurs in 
the section addressing the years 1915-1936. Bullock includes a chapter on university life, 
incorporating music, fraternities, forensics, athletics, and religion. 166 Music is briefly 
mentioned in several sections ofthe book, primarily referencing it as a club or special-
interest group. The Glee Club is discussed, but there is no inclusion of the music 
department, curriculum, or degree programs with a music emphasis. 
Clyde Hill's review of A History of Emory University states that this book is more 
than a college history. It is a scholarly, objective treatise on the influence of the small 
college in the development of American education and American ideals. It is a history of 
higher education in the South-a history of denominational education in this country 
163 Henry Morton Bullock, A History of Emory University. (Covington, GA: Cherokee 
Publishing Company, 1972). 
164 Ibid., 7. 
165 Ibid., 11-13 . 
166 Ibid. , 13. 
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since the early part of the nineteenth century. 167 
In Emory University 1915-1965 A Semicentennial History, 168 Thomas English 
. discussed the first fifty years of Emory University. He describes the foundation ofthe 
University by giving a brief overview of Emory College. The author was Professor 
Emeritus of English, joining the Emory faculty in 1925. He enlisted the assistance of 
other veteran faculty members to work as a committee, in order that the development of 
Emory University would be conveyed as accurately as possible. 
The book is divided into four main sections: Chronicle, The Division, Activities, 
and Fifty Years-And Beyond. Each section within the Chronicle consists of a 
chronological timeframe, tracing the growth and progress of the school, from Emory 
College, 1836-1915 to Emory University 1965. English discusses the many schools 
within the University, along with activities that have been prevalent through the years. 
There is a substantial amount of attention given to the Glee Club within the Activities 
section of the book. However, there is no mention of the music department' s formation 
or history. 
The property that Emory University occupies holds a rich history. In 1812, the 
area now known as Druid Hills in Atlanta was surrendered by the Indians to the 
government of Georgia. The land was surveyed and sold in lots of 202.5 acres, with 
residents of Georgia being given an opportunity to purchase the lots through a lottery 
167 Clyde Hill, review of A History of Emory University, by Henry Bullock, The Journal 
of Higher Education 8, no. 3 (March 193 7) : 171. 
168 English. 
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system. 169 
Robert Hartle Jr. wrote about the neighborhood deemed as one of the most 
historic in Atlanta in his book, Atlanta 's Druid Hills A Brief History .170 It is here that 
Emory University' s main campus was introduced in 1914 and completed for fall 
occupancy in 1919. Hartle discusses the development of the area in the late 1800s. Joel 
Hurt, originally from Hurtsboro, Alabama, and Frederick Law Olmsted, from Hartford, 
Connecticut, were instrumental in the design of Druid Hills. Olmsted and Hurt were civil 
engineers who developed an enthusiasm for landscape design and a concern for a 
healthful environment. 171 Olmsted was a legendary individual from Brookline, 
Massachusetts, who designed the grounds for the Biltmore Estate in Asheville, North 
Carolina, as well as Central Park in New York City and the Emerald Necklace in 
Boston. 172 
Hartle reported the actions of Asa Candler, born in 1851 , who bought the patent, 
equipment, and recipe for Coca Cola, contributing some $8 million to Emory University 
prior to his death in 1929. 173 Hartle chronologically discusses the presidents of Emory 
and the roles in which they played in the continuing development of the university. 
Perhaps one of the most influential was James T. Laney, who became president in 1977. 
Laney envisioned Emory on a grand scale. During Laney's presidency, Robert Woodruff 
169 Dekalb County Schools. "Druid Hills Neighborhood." 
http: //www.dekalb.k12.ga.us/druidhills/neighborhood/neighborhood.html (Accessed September 
23, 2009). 
170 Hartle. 
171 Hartle, 15 . 
172 Ibid. 
173 Ibid., 79. 
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made the largest monetary donation to a university in American history. Woodruff was 
nearly ninety years old when he gave "the Gift": approximately $105 million, composed 
primarily of Coca-Cola stock that had grown exponentially over the years. 174 A number 
of buildings were built on the campus as a result from the gifts of these benefactors. 
Funding for the medical facility, as well as scholarships for students and faculty readily 
became available; however, there is no discussion of any of the funds from the gift 
benefiting the music department. 
Frank Gulley's dissertation, Academic President As Moral Leader: James T 
Laney at Emory University, 1977-1993, 175 addresses the history of higher education in the 
United States, and explains that during Laney's tenure, Emory grew into a major research 
university, particularly in the areas of endowment, student enrollment, faculty size, and 
facilities. Gulley examines the accomplishments and transformations of Emory 
University under Laney. He mentions his background and career prior to being president, 
and his unprecedented success in raising funds. Gulley's research is scholarly, utilizing 
primary and secondary sources. He completed a number of interviews, including one 
with Laney himself. His study describes Laney as an example of excellent moral 
leadership, greatly contributing to the development of higher education in the United 
States. 
174 Ibid., 90. 
175 Frank Stuart Gulley, Academic President As Moral Leader: James T Laney at 
Emory University, 1977-1993 (PhD Dissertation, Georgia State University, 1999). 
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In his dissertation, From Estrangement to Reconciliation: A Biography of Oxford 
College of Emory University, 1919-1976, 176 Joseph Moon, Jr. provides a history of 
Emory' s Oxford campus following the transition and relocation of Emory to the Druid 
Hills campus in Atlanta. He discusses the relationship Oxford has shared with Emory 
University and the various challenges it has experienced over the years both financially 
and academically. Moon explains that Oxford reorganized into an academy following the 
departure of Emory to Atlanta. Soon after, a junior college program was added. During 
the 1950s, Oxford administrators, in conjunction with Emory University support, created 
a four-year program of general education. This action merged the academy and college 
program. However, it proved to be unsuccessful and failed to thrive. The leaders of 
Oxford decided to organize itself as a two-year program of study that linked with 
undergraduate programs which were already in place at the Emory University campus. 
Moon describes a dedication on the part of the Oxford faculty and administration 
to survive throughout all of the changes and hardships it had experienced. He implies 
that the legacy of the original Emory College was the central focus in their minds, and 
that particular vision was vital in maintaining the survival of the school. Moon' s 
dissertation does not include historical information related directly to the area of music. 
The only inclusion occurs during the description of Dean Virgil Eady, who, prior to being 
appointed Dean in 1944, taught English and directed the glee club at the Oxford campus 
since 1929. 
176 Joseph Calvin Moon, Jr. , From Estrangement to Reconciliation: A Biography of 
Oxford College of Emory University, 1919-1976 (Ed.D. Dissertation, University of Georgia, 
2000). 
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In her book, The Blessed Town: Oxford, Georgia, at the Turn of the Century, 177 
Buck gives an account of her years growing up in Oxford, Georgia at the tum of the 
century. At this time, Emory College was originally located in the town of Oxford. She 
describes Oxford as a small Methodist town, comprised primarily of Emory faculty, their 
families, and students of the college. No alcoholic beverages were allowed to cross the 
town line, and dancing was considered to be socially unacceptable. Life was centered 
around church and school, with priorities focusing on a good education and a good moral 
character. Buck mentions that music was an important part of religious services in 
Oxford, particularly congregational singing. Glee Club concerts at Emory College 
provided entertainment throughout the year, and individuals from nearby Covington, 
Georgia would ride the trolley car to see the performances. Music was popular in the 
Oxford community, as many of the girls were considered to be competent pianists. 
Evenings would include singing hymns, serenades, and folk songs around the piano. 
Buck discusses the impact of the Civil War on Oxford, with many buildings being 
completely destroyed by Sherman's army. Covington, it was noted, was spared due to 
the fact that it was the hometown of one of Sherman's West Point friends. He gave 
orders that it was not to be touched. 
Buck concludes with the re-location of Emory to Atlanta, through the generous 
gift of one million dollars by Asa Candler. The original Emory College campus became 
Oxford College. It was one ofthe many schools of the new Emory University, where 
five hundred coeds studied for the first two years of their bachelor' s degree. Buck' s 
177 Buck, 53. 
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personal account of life in Oxford during the Emory years is informative, as she describes 
it in terms of day-to-day living, religious, and social activities of the community. She 
discusses music related activities in general, but does not give detailed accounts. 
Music Education and Emory College/ University 
Bullock discusses curricula of the college and university, but does not include any 
details of a music curriculum or department. Vocal music was first offered in 1876, 
bookkeeping in 1882, and telegraphy and technology in 1884. Ofthese activities, vocal 
music and technology enjoyed the greatest popularity among the students, usually having 
some thirty registrants. 178 None of these subjects could be applied toward a traditional 
degree program. 
The Emory Glee Club and college orchestra are mentioned, originating in the late 
1800s. The early days of the Glee Club included a first and possible only trip to 
Newborn, Georgia, with two mule-drawn wagons of members. The organization 
continued until 1912, when it was discontinued until the university era. 179 The Glee Club 
was reorganized in 1918, giving a debut concert that same year at Covington High School 
in Covington, Georgia.180 The Club became popular, both because of a succession of 
notable undergraduate soloists and because of the Club ' s interpretation of African 
. . . 1 181 Amencan spmtua s. 
Bullock writes of Dr. Malcolm Dewey becoming the director of the Glee Club in 
178 Bullock, 187. 
179 Ibid. , 267. 
180 Ibid ., 370. 
181 Ibid. , 371. 
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1920. Under his leadership, both the Glee Club and orchestra thrived. The success of 
these groups eventually led, in part, to the Department of Fine Arts in September, 1927. 
There is nothing written regarding the organization of the department, nor is there any 
discussion of decisions made regarding a music curriculum, the hiring of professors, or 
the credentials and background in music held by Dewey. 
Bullock briefly addresses music instruction within the School of Theology, with 
no details given leading to a curriculum framework or degree in sacred music program. It 
is explained that the professors of theology felt that the students needed courses in speech 
and music. These courses were implemented, with emphasis in the music areas on hymn 
d. d 1 hn' 182 stu 1es an voca tee 1ques. 
The Glee Club tours in the 1920s are listed, including performances given for 
President Coolidge and President Roosevelt. European tours made by the group were 
unique, as the Club drew such large audiences that the trips were self-supporting. 183 
The Glee Club was a highly popular organization at Emory; however, the role of campus 
music organizations and their place in the curriculum is not included in English's 
historical account. In response to the projected Fine Arts building, he stated that, "The 
Departments of Art and Music have already contributed richly to student and community 
life, but until the present they have been ill-equipped to realize their potentialities."184 
Bowen recalls the establishment of Emory's theological school in The Candler 
182 Ibid., 357. 
183 Ibid. 
184 English, 241. 
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School ofTheology Sixty Years ofService. 185 His account of the School of Theology is 
detailed and scholarly. Bowen has been closely affiliated with the organization, both as a 
student and faculty member for forty of the school's sixty years. He describes the 
separation of Vanderbilt University from the Methodist church and the establishment of 
Emory to fill the void left in the Southeast from its withdrawal. 
He gives a chronological account of the growth and changes made under each 
administration from 1914 until 1969. Curriculum, facilities, and procedures are 
addressed, along with financial obligations on the part of each student, though no details 
are given about the founding and evolvement ofthe music department. The role of music 
is expressed in the areas of curriculum and social life of the school, as it is mentioned that 
The Candler Choraliers significantly enhance chapel services, performing repertoire of 
high quality and touring the southeast periodically. 
Summary 
No recorded history of the musical education of students attending a United 
Methodist college or university is known to exist. Although several books, articles, and 
dissertations have been written about the history of Emory College/University, there has 
been very little information conveyed about the music department. There has been 
discussion regarding the Glee Club and its global popularity through Glee Club 
scrapbooks containing local and national programs presented, along with news clippings 
of international tours. Dr. Malcolm Dewey is mentioned as being the Glee Club and 
185 Boone M. Bowen, The Candler School of Theology Sixty Years of Service (Atlanta, 
GA: Emory University, 1974). 
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orchestra director, and is credited for the origination of the Department of Fine Arts at 
Emory University. Each source documenting the history of Emory College/University 
has presented limited information, primarily focusing on the Glee Club and Dr. Malcolm 
Dewey, even though there are established Bachelor' s and Master's programs in music. 
There is a need for documentation detailing the evolvement of music from the school's 
founding through 2010. A study of Emory University's music department will fill a gap 
in music education by tracing the history of a music department in a United Methodist 
institute of higher learning, an area which has previously been neglected. 
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CHAPTER THREE 
PROCEDURES 
Restatement of Purpose 
The purpose of this study is to document and chronicle the history of the Emory 
College/University Music Department, from 1836-2010. It will encompass musical 
activity beginning with the establishment of Emory College in 1836, the re-chartering 
which resulted in the organization ofEmory University in 1915, and the eventual 
founding of the music department. 
Research Questions 
The specific research questions were: 
1. In what ways was music part ofthe campus life of Emory College/University 
from its founding in 1836-2010? 
2. What led to the founding of the Emory University music department? 
3. How, if at all, has the Emory University music department changed over time? 
4. How, if at all, has the curriculum of the Emory University music department 
changed over time? 
5. Who were influential faculty, students, and/or benefactors in the Emory 
University music department? 
6. What major musical activities and events occurred in the Emory University 
music department? 
Design of Study 
This study is focused on the history of the Emory University music department in 
Atlanta, Georgia from 1836-2010. Phelps, Sadoff, Warburton, and Ferrara describe the 
focus of historical research as "the collection of data, recording and interpreting past 
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events to determine how they impinge on the present and may portend the future." 186 The 
research methodology began as immersion or saturation, as described by V olk, in which 
the gathering and reading of everything possible on the topic, preferably from solid 
primary sources, was addressed. 187 Content analysis was another methodology utilized, 
as common strands and topics of importance were observed over a long period oftime. 188 
Archival materials and interviews served as the main sources of information employing 
the methodology of oral history. Organizational structure, personnel, curriculum and 
events were explored through primary and secondary sources. 
Archival materials such as catalogues and collections, photographs, audio 
recordings, yearbooks, flyers, and programs were analyzed for their authenticity and 
credibility, utilizing external and internal criticism as outlined by Phelps in Phillips. 189 
Interviews were conducted with alumni, present students and faculty, and those 
associated with the department through community involvement. 190 Interview techniques 
offered by Truesdell191 and Lichtman192 guided both preparation and conducting the 
186 Roger Phelps, Ronald H. Sadoff, Edward C. Warburton, and Lawrence Ferrara, A 
Guide to Research in Music Education. 5111 ed., (Lanham, MD: Scarecrow Press, 2005), 205. 
187 Terese Yolk, "Looking Back in Time: On Being a Music Education Historian," 
Journal of Historical Research in Music Education 25, No. 1 (October 2003): 55. 
ISS Ibid. 
189 Phillips, 53-54. 
19° Friends of Music at Emory contribute time and funding to the Department of Music 
so that its goals and programs for the students, faculty, and community may be realized. 
http://music.emory.edu/friends/index.html . 
191 Barbara Truesdell, "Oral History Techniques." Center for the Study of History and 
Memory. Indiana University. Retrieved from: 
http://www .indiana.edu/% 7Ecshm/techniques.html 
192 Marilyn Lichtman, Qualitative Research in Education: A User's Guide, (Thousand 
Oaks, CA: Sage Publications, Inc., 2006). 
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interviews. Interviewees were selected by purposive sampling, as described in Orcher. 193 
Purposive sampling refers to individuals who are handpicked to be participants in a study 
because they have characteristics that make them especially good sources of 
information. 194 Another form of purposeful sampling is "snowballing." This occurs 
when participants recommend other individuals to be a part of the study. 195 
A flyer explaining the study was approved and posted in the music building. It 
also contained contact information for individuals to communicate with the interviewer if 
they were interested in participating in the study. The interviewer was contacted by 
telephone and electronic communication by the prospective participants. Interviews were 
arranged at a time that was most convenient for the participant, and were conducted in 
various ways: in person, by telephone, and through electronic communication. 
Techniques 
Both archival and interviewing techniques were utilized. Information gathered 
was triangulated as defined by Lichtman to increase the credibility offindings. 196 
Archival techniques were employed as outlined by Barzun and Graff, 197 Hi11, 198 and 
193 Lawrence T. Orcher, Conducting Research, (Glendale, CA: Pyrczak Publishing, 
2005). 
194 Ibid., 99. 
195 John Creswell. Educational Research: Planning, Conducting, and Evaluating 
Quantitative and Qualitative Research. 2nd ed., (Upper Saddle, NJ: Pearson Education, Inc., 
2005), 206. 
196 Lichtman, 221. 
197 Jacques Barzun and Henry F. Graff, The Modern Researcher, 5th ed., (Fort Worth, 
TX: Harcourt Brace Jovanovich College Publishers, 1992). 
198 Michael R. Hill, Archival Strategies and Techniques (Newbury Park, CA: Sage 
Publications, 1993). 
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Rampolla. 199 Guides for archival research were Exploring Research in Music Education 
and Music Therapy,200 A Guide to Research in Music Education/01 "Historical 
Research,"202 andArchival Strategies and Techniques.203 The treatment of artifacts, 
photographs, and sound recordings followed guidelines outlined by A Pocket Guide to 
U 7 · · u · 204 
rr rztmg nzstory. 
Interviewing techniques as outlined by Truesdell205 were used for organizing, 
preparing for, and conducting interviews. All data collected was analyzed and placed in 
chronological order. Beneficial resources for guiding the interviews included Conducting 
Research,206 Qualitative Research in Music Education: A User 's Guide,207 and "Oral 
History Techniques."208 Each interview was reviewed for accuracy by member-checking 
as identified by Creswell in Phillips.209 
Sources 
The archival sources used for this study were primarily located in the Emory 
University Archives Manuscript and Rare Book Library, the Hoke O'Kelley Memorial 
Library Special Collections & Archives located on the Emory at Oxford campus, and the 
Emory University Music Library. During the Civil War, the Emory College campus at 
199 Mary Lynn Rampolla. A Pocket Guide to Writing Hist01y, 5111 ed., (Boston, MA: 
Bedford/St. Martin ' s, 2007). 
200 Ph"ll" I IpS . 
20 1 Phelps. 
202 Heller and Wilson. 
203 Hill , Ibid. 
204 Rampolla, 11. 
205 Truesdell. 
206 Orcher. 
207 Lichtman. 
208 TruesdelL 
209 Phillips, 88. 
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Oxford had its facilities utilized by both Northern and Southern soldiers as military 
headquarters and infirmaries. The school's library and other archives were damaged and 
later destroyed due to mishandling by military generals.210 As a result, many important 
items of the past no longer exist. 
According to Hill, archives are unique because they house one-of-a-kind items 
that cannot be obtained elsewhere.211 Additional materials and sources were found at the 
National Association of Schools and Colleges ofthe United Methodist Church located in 
Nashville, Tennessee, the United Methodist Church national archives, National 
Association of Schools ofMusic, local newspapers, and Emory University websites. In 
gathering historical background information archived during the years prior to Emory 
becoming a university, the original campus in Oxford, Georgia was visited. Photographs 
and photocopies were made of important facts and figures as allowed by the archives. 
All information and data collected was analyzed, chronologically documented, and 
triangulated for authenticity and accuracy. Interviews with current and past students, 
faculty, alumni, and staff were conducted in order to gain information and insights not 
available through archival materials. 
Primary Sources 
The items examined in the archives ofthe Hoke O'Kelly Library at Oxford 
College of Emory University and the Manuscript, Archives, and Rare Book Library 
(MARBL) at Emory University included official bulletins, catalogues, newsletters and 
210 Oxford College of Emory University, 
http://www .en.wikipedia.org/wiki/Oxford _College_ of_ Emory_ University 
211 Hill, 22. 
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other publications, manuscripts, letters of correspondence, programs, photographs, 
newspaper clippings, sound recordings, and scrapbooks. Additional primary resources 
pertinent to this study were made available through interviews. 
Secondary Sources 
Although primary sources are most valuable simply because they are derived 
from original information, secondary sources can also be beneficial. Gottschalk in Heller 
and Wilson212 suggests five reasons to consult secondary sources: 
1) to gain an understanding of the times that produced the contemporary 
evidence 
2) to discover other bibliographic data 
3) to fmd quotations are citations from contemporary sources 
4) to suggest interpretations of the research problem to be tested, used, improved, 
or discarded. 
5) to study published examples of how others have reported their historical 
research. 213 
Examples of secondary sources are encyclopedias, newspaper articles, and most books 
and websites. The Emory Wheel,214 the Emory University campus newspaper in 
existence since December 12, 1919, was beneficial in researching historical news and 
events associated with the music department. 
212 Heller and Wilson. 
213 L. Gottschalk in Heller and Wilson, 106. 
214 http://www.emorywheel.com 
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Interviews 
Interviews were conducted after IRB approval was obtained in November, 2012. 
Interviewees included current and past students, faculty, alumni, and staff. Flyers that 
contained information regarding the study with the interviewer's contact information 
were placed in the music building. Interviewees who were interested in participating in 
the study contacted the interviewer, arranging for a date and time for the interview. With 
flyers placed exclusively in the music building, a purposive sample was obtained. All 
who contacted the interviewer were interviewed. The questions addressed historical 
aspects ofthe Emory University music department, focusing on people, curriculum, and 
activities. 
The interviewees contacted the interviewer, conveying their interest to participate 
in the study. Interviews occurred at a time and location agreed upon at the discretion of 
the interviewee. The interviews were transcribed, analyzed, and triangulated. After 
transcriptions were complete, each interview was reviewed by the interviewee for 
accuracy by member-checking as identified by Creswell in Phillips.21 5 They were 
compiled and studied for any common strands or themes. 
Plan of Work 
PHASE I began in August 2009 when contact was made with the Emory 
University Archives to determine if there was an interest in the proposed study. The 
response was positive, as a study of the music department had not previously been 
completed. The availability of the archives and an initial time line was discussed. Phase I 
215 J. W. Creswell, in Phillips, 88. 
continued with the design of the research in order to complete the required dissertation 
proposal draft which was submitted in December 2009. Approval to conduct research 
was granted by the Emory University Music Department in May 2010. 
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PHASE II was implemented upon approval of the proposal by the researcher's 
dissertation committee, and was submitted with minor revisions in April 2010. Full 
acceptance of the proposal was granted in June 2011. Archival research at Emory was 
conducted from June through August 2011 at the Oxford campus located in Oxford, 
Georgia and February through August 2012 at the Emory University campus in Atlanta, 
Georgia. IRB approval to conduct interviews for the study was approved in November 
2012. The majority of this research has been conducted through the analysis of primary 
sources. The further development of interview guides and the analysis of secondary 
sources additionally occurred during this time. 
PHASE III encompassed the preparation and forwarding of an invitation in the form 
of a flyer to faculty and students of the Emory University Music Department following 
IRB approval from Boston University. The flyer was posted in highly visible areas ofthe 
music building. Those individuals making contact with the researcher with a positive 
response read and completed the participation agreement forms approved by Boston 
University's IRB. This was completed by May, 2013. 
PHASE IV consisted of conducting interviews in person, by telephone, and by 
electronic correspondence. The interviews were held during January, February, March, 
and May 2013. 
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PHASE V consisted of interviews being analyzed and transcribed, followed by 
member checking for accuracy. Contact was made with the participants in order to verify 
that the information recorded was correct. This phase was completed during January, 
February, March, and May 2013. 
PHASE VI consisted of the writing ofthe research document. Data analysis 
continued throughout this process with each piece of information gathered during the 
course ofthe study. The study was completed and prepared to defend on July 21, 2014. 
Qualifications of the Researcher 
The author is an elementary general music specialist in the Henry County Schools 
in Stockbridge, Georgia. In addition to public school teaching, she has been an adjunct 
instructor at Gordon State College, a two-year University System of Georgia college, 
where she has taught Music Appreciation. 
She has a baccalaureate and master' s degrees in piano performance and pedagogy 
from Peabody College of Vanderbilt University, music education certification through 
Mercer University Atlanta, and is a candidate for the Doctor of Musical Arts in Music 
Education degree at Boston University. Research courses which were completed by the 
author at Boston University, particularly those addressing historical research, proved to 
be extremely helpful in obtaining and interpreting data for this study. 
She is a published author, having co-authored The Big Theory Book for Little 
Fingers, a pre-school theory workbook, and contributing an article to The American 
Suzuki Journal, entitled "The Suzuki Method: Positive Reinforcement Skills." Her 
submission to Puffin ' on the Kidz, a book by Jill and Michael Gallina, was accepted for 
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publication, addressing the area of using performances to reach out to the community at 
large. 
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CHAPTER FOUR 
A Brief History of Newton County, Georgia 
The Yazoo Land Fraud of 1794-1795 was one ofthe largest scandals in Georgia' s 
history. Four Yazoo land companies acquired nearly forty million acres from the state of 
Georgia, land which compromised the future states of Alabama and Mississippi. Bribes 
and other political corruption resulted in an extremely low selling price of $500 million 
for the land. The majority of state legislators were involved in the fraud, as they held 
stock in the Yazoo companies. The citizens of Georgia were outraged over the actions 
from their government leaders. In 1 796, voters turned many of the legislators involved in 
the fraud out of office, and the newly elected legislators quickly repealed the Yazoo 
To ensure that such political corruption would not be repeated, a "land lottery 
system" was developed in 1803 to prevent fraud in the dispersing of public lands in 
Georgia. When the state of Georgia acquired land through Indian cessions, the area was 
surveyed and calculated into lots of either 202.5 or 490 acres, depending on the value of 
the land. After the lots were determined, the lottery was held. Various lotteries had 
somewhat different eligibility requirements. Basically, any free white male who was a 
citizen of the United States and who had been living in Georgia for twelve months before 
the drawing was allowed one chance. Additional individuals receiving one chance were 
all families of orphans under twenty-one years of age. White male citizens who had a 
wife and/or minor child had two chances, as did widows with minor children. Fortunate 
2 16 Buddy Sullivan, Georgia: A State History (Charleston, SC: Arcadia Publishing, 
2003), 46-47 . 
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recipients of the lottery received the land free, with the exception of small grant fees, 
which averaged about $4.00 per 100 acres of land. Partial lots or any lots that were 
received fraudulently were later sold by the state ofGeorgia. 217 
The Creek Indians lived in what is now Newton County during the 18th and early 
19th centuries. The Creek Nation was a group oftribes, most of which were distantly 
related to one another. The tribal customs of each differed, but their common tie was in 
the similarity of their languages. These tribes were among those known as the Amerind-
speaking people or, more specific to the southeast United States, the Muskhogean 
linguistic group218 
The Creek Nation was extremely organized in both social and political structure. 
Building houses was a joint effort, with the entire community becoming involved. 
Although wars with other tribes, such as the Cherokees, were a significant part of the 
Creek life, and excelling in battle was one of the few ways a man could gain status within 
the tribe, the Creeks spent more time and energy on farming and peaceful activities. 
They lived along the rivers and streams where ancient deposits of sediment had created 
rich farmlands. 219 
The arrival of white individuals from Europe to the area in Georgia forced major 
changes in the Creek way oflife. The collective tribes of the Creek Nation found that 
they were being pushed farther west, with their traditional forest hunting grounds being 
destroyed to make room for settlers and their farms. Their people were dying from 
217 Lambertson, Peggy, Main Street Covington From Its Creation to Modern Times 
(Dexter, MI: Thomson-Shore Inc. , 1995), 12. 
218 Ibid. , 6. 
219 Ibid., 7. 
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European diseases, while alcohol and economic problems escalated the demise of their 
d o o 1 ° l"fi 220 tra 1t10na commumty 1 e. 
In the fall of 1805, a delegation from the Creek Nation traveled to Washington to 
meet with President Thomas Jefferson. In a treaty dated November 14, 1805, the Creeks 
reluctantly agreed to sell a portion of their lands to the United States. The land was east 
of the Ocmulgee River, including a small part of what is now Newton County. Henry 
Dearborn, United States Secretary of War signed the treaty, along with six leaders ofthe 
Creek Nation. The United States promised to pay $12,000 per year for eight years "in 
money or goods, or implements of husbandry, then $11,000 per year for ten succeeding 
years." This was a great loss to the Creeks, as it was their ancestral homeland.221 
With the Treaty oflndian Springs, signed on January 8, 1821, the Creeks ceded 
another large tract of land between the Flint and Ocmulgee rivers. Henry County was 
one of the counties created at the time of this cession; it included all of the remaining 
land that would become Newton and Rockdale Counties. The future site of the town of 
Covington was in this tract. With this particular cession, all the land that is now Newton 
County was opened to settlement by citizens of the United States.222 Almost immediately 
after this cession, a decision was made to create another county from dividing some of 
the same land. On December 24, 1821, the Georgia General Assembly passed an act to 
create a new county out of the counties of Jasper, Walton, and Henry. The new county 
220 Ibid., 9. 
22 1 Ibid. , 11-12. 
222 Ibid. 
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was named for a Revolutionary War soldier named Sergeant John Newton.Z23 By 1822, 
most of the settlers already living in Newton County were located around the community 
of Brick Store, on land that had been originally ceded by the Creeks in 1805 .224 
In 1834, Andrew Jackson was President ofthe United States and Milledgeville 
was the capital of Georgia, still a rough frontier state. Newton County, now only 13 
years old, grew to a population of 11 ,000 people. Securing peace with the Creek and 
Cherokee Indians who still inhabited the area was still in the stages of negotiations, 
boundary lines were being determined, and the railroad era was just beginning to 
evolve.225 There seemed to be little time or money to support a formal education, but that 
would change over the course of the next two years. 
Education and the Manual Labor School 
In the early nineteenth century, Georgia was still considered a pioneering state, 
with a large amount of land still undeveloped. In northern Georgia, roads were poor and 
in some cases, not accessible. Farms and small cabins were connected by old Indian 
trails, while the Appalachian Mountain range made travel extremely treacherous. 226 By 
1830, the largest town in the state was Savannah, with 7,776 individuals. The relatively 
large population was primarily due to the fact that the city was a busy and thriving 
seaport. 227 
223 Ibid. , 16. 
224 Ibid. , 20. 
225 Newton County Historical Society, History of Newton County Georgia. (Covington, 
GA: Newton County Historical Society, 1988), 118. 
226 Hauk. 
227 Ibid. 
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Immigrants from the North contributed to the population of Georgia, as they 
yearned to be a part of a state whose foundation was built on state individuality and 
pride.228 The interests of the newcomers were sometimes at odds; some had absolutely 
no interest in education or institutes of higher learning, while others were already trained 
in this area and were eager to manage leadership roles in the growing state. 
Unfortunately, the numbers of educated immigrants were small compared to the overall 
population, and education became viewed more as a luxury than a priority. The principal 
occupation was farming, which encompassed the plowing, planting, and harvesting of 
fields, the building of barns, and maintaining the land. 229 
The neglect of education is reflected in the fact that Macon, in 1831 , with a town 
of 3,000 people, did not have a single schoolmaster.230 Additionally, many other 
schoolmasters in the state were not qualified for their position. It is not as though 
provisions had not been initiated in the area of education, particularly higher education. 
In 1783, the legislature of the State of Georgia allowed for the founding of a "college or 
seminary of learning," but general support of any type of education in Georgia was 
meager.231 It was not until the mid 1830' s that emphasis on education was apparent. 
Manual labor schools began in 1804 in Hofwyl, Germany, when Phillip 
Emmanuel von Fellenberg established a school which incorporated the physical, mental, 
and moral development of young men. The general age of the students ranged from 
twelve to seventeen years. Even though the concept of a manual labor school first 
228 Bullock, 18. 
229 Ibid., 18-19. 
230 Ibid. , 19. 
23 1 Hauk. 
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emerged in 1804, it was not until 1819 that one was organized in the United States. This 
occurred in Connecticut, followed by Maine in 1821 , Massachusetts in 1824, New York 
in 1827, and New Jersey in 1830.232 The first manual labor school established in Georgia 
was in 1832 near Eatonton, with a curriculum which included agriculture, mechanical 
arts, chemistry, astronomy, and natural philosophy.233 Shortly after, manual labor 
schools were founded by the Baptists with the Mercer Institute and the Presbyterians with 
a school in Lawrenceville. 
In 1834, Dr. Stephen Olin, newly-elected president of Randolph-Macon College 
in Virginia, came to seek financial support for his college from the Georgia Conference. 
He gave a speech that convinced most of the delegates to support his cause. One delegate 
was extremely opposed to the idea, and stated that Georgia Methodists needed their own 
college and that financially contributing to Randolph-Macon would only delay the 
building of a Methodist college in the state. The Conference chose to support the funding 
of Randolph-Macon, but the idea of establishing a Methodist college in Georgia was not 
forgotten. When the Georgia Methodist Conference met in January of 1834, Ignatius 
Few, a lawyer and minister, presented a report from a committee formed one year earlier 
to promote the implementation of a Methodist manual labor school. The idea of such a 
school was met with great enthusiasm, and shortly thereafter some four hundred acres 
were purchased in Newton County near Covington to form the school. 
The academic year at the newly-established Manual Labor School consisted of 
two terms, with the first term being approximately six and a quarter months long, and the 
232 Bullock, 27. 
233 Ibid. 
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second, four and a half months long?34 Students generally spent three hours a day 
tending the fields, with the rest of the day being set aside for study, worship, and rest. 
The curriculum was impressive, offering courses on the secondary school level that 
qualified as prerequisites for college admission. While there was enthusiasm for the 
school, financial hardships were escalating, making it extremely difficult to continue 
daily operations. Similar circumstances caused other manual labor schools to close their 
doors. 
Besides the mounting debt, another situation added to the school's problems. 
There were still confrontations involving the Creek Indians, and in 1836 Governor 
William Schley called for volunteers to go to war with the tribe. Twenty-six students of 
the Manual Labor School enlisted and were off to fight in spite of the efforts of their 
teachers who pleaded with them to stay. Classes were left dismembered and the farmland 
received insufficient labor.235 In many instances, it became the duty of the professors 
themselves to tend the fields so that all would not be lost. 
With no end to the debt in sight, the Manual Labor School asked the Conference 
for permission to enlarge the School into a college. Dr. Few, who had been the main 
individual responsible for establishing the facility, presented the plan for expansion to the 
Conference and it was approved. On December 10, 1836, a charter was granted by the 
Georgia legislature to Emory College, named for Methodist bishop John Emory, who had 
died the year before from injuries sustained in a carriage accident. Early in 1837, 1,452 
acres of land were purchased two miles from the Manual Labor School. About three 
234 Ibid., 38. 
235 Ibid., 42. 
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hundred thirty acres were set aside for the college town, which was named Oxford, in 
honor ofthe university attended by John and Charles Wesley. 236 The Manual Labor 
School itself continued to exist until 1840, at which time it permanently closed. Though 
the charter for Emory College was approved in 1836, it wasn' t until September 17, 1838 
that it formally opened with fifteen freshmen and sophomores, four faculty members, and 
Ignatius Few as the College's first president.237 
Emory College - The Early Years 
In the beginning, Emory College had nothing except a location, some very cheap 
buildings, and capable and devoted men. The town plan of Oxford, designed by Edward 
Lloyd Thomas (a Methodist pastor and surveyor who also planned Columbus, Georgia), 
contained streets named for noted Methodists. The all male College was firmly rooted in 
and nourished by the Methodist Church. Religion was not only the motivating force for 
the creation of what eventually became a thriving university, it was one of the most 
important aspects of the lives of Covington settlers, even before the first congregations 
were formally organized and the first churches were built.238 In reference to the small 
town in which Emory was located, Buck says, "Oxford was Methodist, Methodist all the 
way."239 Each member of the Emory faculty was a preacher, and for two reasons: the 
men chosen were capable, and the College was too poor to enlist the services of laymen 
236 General Commission on Archives and History of the United Methodist Church, 
http://www.gcah .org/site/c.ghKJIOPHioE/b.3522565/ 
237 Emory College, Zodiac Volume 2 1894 (Oxford, GA: Collection RG EC 01, Oxford 
College of Emory University, Hoke O'Kelley Memorial Library Special Collections & Archives), 
138. 
238 Lamberson, 76-77. 
239 Buck, 94. 
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who were not under a "vow of poverty" as the itinerant preachers were. 240 
In the town' s first years there were no public schools, but various private 
academies were founded throughout Newton County for the education of young white 
people. Blacks (whether slave or free) and poor white children generally only received 
whatever practical education they could obtain informally from others. Before the Civil 
War, the citizens of Covington included some men who were unusually well educated, 
having attended a private academy and gone on to college such as Emory, and other 
individuals who had no "book learning" whatsoever.241 
The early catalogues of the college were meager in their contents, primarily 
listing students' names in each class. As Emory' s enrollment gradually grew, instruction 
regarding the arts was still many years from becoming a reality. Candidates for 
admission in 1845 were examined only in Greek, Latin, arithmetic, and algebra.242 The 
study of visual art in any form is not mentioned in nineteenth century records, but 
reference made to a college museum is included in the 1876-1877 Emory College 
catalogue. 243 It pertained to the Mineral Cabinet, which included several thousand 
specimens of minerals for the purpose of studying science and history, with no exhibit of 
art. Theater productions or any form of acting was not customary due to the strict rules 
of the Methodist church and Emory. Music was the only art form included in the 
catalogues and evidenced throughout the nineteenth century. Programs for Arbor Day, 
240 Emory College, Zodiac Volume 2, 1894 (Oxford, GA: Collection RG EC 01 , Oxford 
College of Emory University, Hoke O'Kelley Memorial Library Special Collections & Archives), 
139. 
24 1 Lamberson, 75. 
242 Cain, 7. 
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Class Days, and Commencement activities included music, either sung or played, 
interspersed in the program order.244 Although commencement never lost its serious 
quality, parades, banners, and brass bands were added in the 1850s.245 
Emory's first class graduated in1841, with three members receiving degrees. Dr. 
Augustus Longstreet became president of Emory in 1840, as President Few's health 
would not allow him to continue in this capacity. Longstreet served until1848, when the 
college's enrollment had grown to be its largest with 116 students. 
Emory's presidents prior to the Civil War were Dr. George Foster Pierce (1848-
1854), Dr. Alexander Means (1854-1855), and Dr. James R. Thomas (1855-1867). 
During Thomas' administration in 1859, all ofthe salaries and debts were under control 
for the first time, and the college met its expenses out of its regular income. It had taken 
twenty-three years to accomplish this task. The college was now financially stable with 
an enrollment of 244, but just around the comer loomed the Civil War years and new 
struggles to encounter. 246 
Due to the war, the college closed in 1861 and did not reopen until1866. No 
classes were graduated during the years 1863-1867.247 Throughout these long years of 
conflict, the literary society halls were converted to hospitals to serve wounded soldiers 
who were sent by rail from the Battle of Atlanta and neighboring campaigns.248 Orderly 
244 Ibid. 
245 Newton County Historical Society, 120. 
246 Ibid. 
247 Emory College, Emory College Catalogue 1903-1904 (Oxford, GA: Collection RG 
EC 01, Oxford College of Emory University, Hoke O'Kelley Memorial Library Special 
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Sergeant Walter A. Clark of Augusta who was hospitalized on the campus of his alma 
mater wrote: "The old college chapel where I had attended morning and evening prayer 
during my college course has been converted to a hospital dining room."249 Many died 
and were buried in a small cemetery in the woods behind the campus. Due to the loss of 
the Confederacy and Confederate notes being worthless, Emory had many challenges 
ahead in order to survive. 
President Thomas reopened the college in January, 1866, with three faculty 
members and some twenty students. The financial struggle resembled that of previous 
years, but the drastic drop in enrollment was an added burden. In 1868, there were only 
two graduates after the reopening of the college, Walker Lewis and J.E. Pope.250 The 
financial crisis was somewhat alleviated by the enrollment of veterans, whose education 
was being paid for by the state. 
Dr. Luther M. Smith became the next president ofthe college, serving from 1868-
1871. He continued the efforts of President Thomas, who had successfully handled the 
operations of the school following the Civil War. Enrollment grew to about 245, most of 
the buildings had been repaired from the destruction of the war, professors were paid 
better than before, and the religious life of the campus was strong.25 1 Following Dr. 
Luther Smith as president was Professor Osborn L. Smith from 1871-1875. During his 
presidency, funds were raised to build four new buildings on campus. The main building, 
249 Lamberson, 117-118. 
250 Emory College, Emory College Catalogue 1905-1906 (Oxford, GA: Collection RG 
EC 01 , Oxford College of Emory University, Hoke O'Kelley Memorial Library Special 
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which was constructed twenty years earlier during the administration of President Pierce, 
was beyond repair due to damage incurred during the war. At the time it was built, 
Pierce raised most of the money to pay for it himself. Now a bishop of the Methodist 
church, he sponsored the collection of funds in order to complete the construction of four 
substantial buildings. The cost was $42,000, which was a very large expense during the 
years of reconstruction. 
In 1873, the enrollment had decreased to 115 students.252 This was due in part to 
financial hardships among individuals still trying to recover from the effects of the Civil 
War. Another problem facing the college was the lack of endowment. Dr. O.L. Smith 
grew weary with the perpetual issue of finances and resigned as president of the college, 
but continued at Emory as a professor of Latin. 
Georgia, like most southern states, had been known as a major producer of 
agriculture, primarily cotton. After the war, farmlands were in a state of despair, as lands 
had not been maintained. Many plantations were subdivided, as the owner could not 
afford the upkeep, and when cotton began to be planted again, the cost was more than 
twice as much to produce than before the war.253 Livestock had also been affected, as 
there had not been the means to care for them. After the war, it was like starting all over 
again; it was not until the tum of the century that cattle reached the one million mark in 
Georgia as it had in 1850.254 Georgia had more railroad track than any other state except 
Virginia. It measured 1,420 miles, and five years later after the war, the rails were in 
252 Ibid. , 162. 
253 Kenneth Coleman, ed., A History of Georgia (Athens, GA: University of Georgia 
Press, 1991 ), 229. 
254 Ibid. , 231. 
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shambles. Railroad companies turned to the state for aid, and in 1866 the legislature 
authorized the governor to endorse bonds to rebuild old lines and construct new ones. 255 
The South did not have an established system of public education, before or after 
the war. In Georgia, there was an attempt to offer public education in December 1866 
through the approval of a bill providing for the establishment of free public schools for 
whites between the ages of 6 and 21. The evidence of poverty still existing in the state, 
along with the inability to find suitable buildings for schoolhouses, led to the bill being 
deferred until January 1868. The school system wasn't established until1870. In 1872, 
John Orr was appointed commissioner of schools for the state. A graduate of Emory 
College with concentrations in education and math, Orr held the office for the next fifteen 
years. He later became a national figure in educational circles, and in 1881 , was elected 
president of the National Education Association.256 By law, a thorough public education 
in Georgia meant only the provision of primary schools, with a school term lasting only 3 
months. By 1890, the school term increased to four months, with efforts being made to 
lengthen the term to six months. Though public education had grown, it was not 
anywhere near adequate in meeting the needs of its students, and all secondary schools 
. hi h . d b . 257 w1t n t e state contmue to e pnvate. 
Higher education was also affected by the war. Although many private colleges 
and universities suffered, so did those affiliated with the state. The University of Georgia 
barely existed for many years after the war, as it received only $8,000 annually from the 
255 Ibid., 231-232. 
256 Ibid ., 239. 
257 Ibid. , 241. 
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state. The federal government's Morrill Act of 1862 passed while Georgia was out ofthe 
Union; however, the state received its share in 1871. The Act provided for "each state 
eligible to receive 30,000 acres of public lands for each United States senator and 
representative to which it was entitled, with the proceeds from the sale of the land to be 
used to encourage agricultural and mechanical education. "258 
While Emory College was still trying to survive from both the physical and 
economic effects of the war, Dr. Atticus Greene Haygood became the eighth president, 
serving in this capacity from 1875-1884. Haygood led the college through nine years of 
rebounding growth. A published sermon given by Haygood regarding the South reached 
a New Yorker, George I. Seney, who was so impressed with the message that he gave 
$130,000 to the college. From this amount, $50,000 was used toward the construction of 
the present administration building, which bears his name.259 
Prior to becoming president, Haygood was a Sunday school editor working at the 
Southern Methodist Publishing House in Nashville, Tennessee. Among his duties was 
the compiling of Sunday school songbooks, which led him to an acquaintance with R.M. 
Mcintosh, music editor for the Southern Methodist Publishing House. Haygood' s 
responsibilities included making decisions between postwar and antiquated preferences 
of hymn tunes for the inclusion of music in Sunday school lesson plans?60 Haygood had 
a passion for music, yet struggled with learning to sing when he was seventeen years old; 
however, he believed that music was an important part of public worship. Due to his 
258 Ibid., 242. 
259 Newton County Historical Society, 121 . 
260 Mann, 81. 
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limitations in the area, he heavily relied on Mcintosh's musicaljudgments. 26 1 Over the 
years, the two became friends, as Haygood respected Mcintosh's knowledge and talents. 
The detailed circumstances by which Haygood hired Mcintosh at Emory are unknown, 
but during 1871 they were working together on a new Sunday school songbook, with 
Mcintosh volunteering his labor. 262 Little did anyone realize that these events would 
eventually lead to the establishment of music courses at Emory College. 
In 1874 before Haygood became president, he dogmatically opposed the inclusion 
of any practical arts in the curriculum.263 Practical arts referred to any course outside of 
the academic curriculum. Shortly after, his opinion changed regarding that issue, 
possibly because of his respect and friendship with R.M. Mcintosh, as he became the first 
instmctor of music at Emory College. Haygood implemented such courses as vocal 
music, bookkeeping, law, telegraphy, and toolcraft and design, stating that these courses 
would gain more support for the institution "by putting in the college more that the 
people want."264 The offering of vocal music as an official course in the college 
catalogue was a primary step toward the formal recognition of music as an area of study 
at Emory College. 
R.M Mcintosh 
R.M. Mcintosh was born Rigdon McCoy Mcintosh on April3 , 1836 in Maury 
County, Tennessee to Hector and Mamie Biggs Mcintosh. He attended Jackson College 
261 Mann, 83. 
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in Columbia, Tennessee. The son of an Indian agent,265 he moved frequently from one 
location to another as a youth?66 He additionally had experience with the war, having 
escaped after being captured by the Federals. 267 Mcintosh received his musical training 
under Leonard C. and Asa Brooks Everett of Virginia, then taught at their singing schools 
throughout the South, while composing religious songs and editing songbooks. He 
additionally produced over 15 music collections, and on the back cover of one of them, 
known as New Life (1881 ), he is acknowledged as being "The Most Eminent Composer 
of Music in the South."268 Mcintosh married Sallie McClasson of Farmville, Virginia, 
and through her influence became a member of the Methodist Episcopal Church South. 
Singing schools were becoming more popular in the South during the lifetime of 
Mcintosh. The term "singing school" refers to a movement in which music teachers, or 
singing masters, held classes in communities where people desired to learn to sing by 
note.269 It prepared individuals to be effective members of the church congregation 
through their singing, while providing a social opportunity for individuals with similar 
interests and abilities.270 During the second and third decades of the eighteenth century, 
many ministers in the Boston area began to make strong requests for the establishment of 
265 An Indian agent was an official representing the United States government in dealing 
with an Indian tribe or tribes. Accessed October 12, 2013 , 
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singing schools.271 Though the singing schools were a private enterprise and not 
financially supported by the church, parishioners were encouraged to consider them in 
order to improve their musical skills. 
Singing schools declined in the cities where they began, but continued longer in the 
South, due in part to the fact that public schools in the North assumed their function. 272 
By the end of the nineteenth century, the singing school tradition was established in the 
Southern states, remaining there well into the twentieth century. 273 The schools served as 
an opportunity for socializing, as well as helping students obtain a fundamental education 
in music, with an even larger objective of improving music in their churches.274 
The Stamps-Baxter Music and Printing Company, established in 1926 in Dallas, 
Texas, became one of the largest organizations to promote singing schools in the South. 
Keeping the tradition of the New England singing schools of the eighteenth century, tune 
books were readily available for all singing school participants. The tune books were 
referred to as "convention books," and were utilized for the use of"Singing Schools, 
Conventions, and Singings."275 Singing schools in the South prepared students to 
participate in conventions, which were larger, often well-attended musical events, so the 
Stamps-Baxter Company would compile one or more convention books a year. 
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Conventions were extremely popular, as they provided another social venue as well 
as the chance to participate in a larger musical event. They would extend throughout a 
week-end, usually beginning on a Friday or Saturday evening. Large groups of people 
from neighboring areas would gather in a large high school or church auditorium. 
Similar to a convention, but shorter in length and less formal, was an event known as a 
"singing."276 Participants would sing one song after another in a timeframe lasting 
anywhere from one to several hours. Many times, singings were on church grounds, with 
a "dinner on the ground" at lunchtime. People would bring a dish of food to share. After 
eating, the attendees would return to the sanctuary for several more hours of singing. 277 
Though both originators of the Stamps-Baxter Publishing Company were Methodists, the 
company and its singing schools held denominational affiliations with Assembly of God, 
Baptist, Christian Church of the Alliance, Church of Christ, Church of God, Mennonite, 
Methodist, Nazarene, and Presbyterian. At singing schools, singings, or conventions, 
there was a friendship among all participants, regardless of their religious affiliation. 278 
The first tune book for the Southern church appeared as late as 1859.279 Edited by 
L.C. Everett, it contained a simple piano accompaniment printed at the top of a page on 
which four or more poems were separately available for matching meter. There were a 
few new tunes in this volume, called a Wesleyan Hymn and Tune Book, with one by R.M. 
Mclntosh?80 In 1866, Mcintosh edited a songbook of his own, Tabor, published in 
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Nashville and Columbia, South Carolina, the sales of which warranted a second and third 
edition. 281 
Some regions of the South were recovering from the Civil War more effectively than 
others, with piano sales being noticeably increased. Although there was still evidence of 
poverty and destruction due to the war, the South, by 1870, was beginning to devote itself 
to the industrial needs of a consuming public. 282 One such example was the widespread 
buying of pianos and harmoniums, as they were becoming a renewed addition to the 
home parlor, with songbooks becoming just as popular.283 The Industrial Revolution in 
the late 1860s following the Civil War was one of the biggest improvements in the area 
of manufacturing. With the replacement of water power by steam power, it was possible 
for factories to move away from the banks of rivers in the Northeast and locate their 
companies across the United States. Mass and assembly line production caused 
reductions in prices of many items, including the piano. To expand further, retailers 
designed installment sales, a method originally initiated by the Singer Sewing Machine 
Company. By the 1890s, a majority of pianos were sold using these plans. 284 
Between 1871 and 1875, the major source of profit for the Southern Methodist 
Publishing House came from the sale of song books, the issuance of which was Dr. 
Haygood' s responsibility as secretary.285 Haygood depended heavily on Mcintosh's 
musical judgments, respecting his editorial expertise and knowledge of vocal music, as he 
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had also been a singing school teacher in Nashville in1870. Mcintosh preferred the older 
Methodist singing style and the stately harmonies of Lowell Mason.286 The Old Way of 
singing, or the "ritual," occurred when the more proficient singers in rural congregations 
would add extra notes to a melody with a markedly slow tempo. Those that were not as 
proficient or who would not know the tune would follow them, eventually reaching the 
note by matching pitch. This practice repeated itself week after week, with members 
. . . h b th 1 d 287 1m1tatmg t e notes sung y e ea er. 
Clarke associates the "Old Way of Singing" in Methodist worship with John 
Wesley's "Directions for Singing." Wesley' s sixth point, "Sing in Time: whatever time 
is sung, be sure to keep with it. Do not run before nor stay behind it; but attend closely to 
the leading voices, and move therewith as exactly as you can. And take care you sing not 
too slow ... "288 The injunction "take care you sing not too slow" seems to refer to the 
"Old Way of Singing," which prevailed in parish churches in the late seventeenth 
century.289 The "old way" has remained over the course of time in various Baptist 
churches of the Southern Appalachian Mountains. Besides the extremely slow tempo, the 
singing of the text is lined out and sometimes involves "scoops" and "slides" by 
individual singers, with no indication of regular rhythms or beats? 90 In the early years of 
Methodism, church meetings or services were usually held outdoors or in rooms not 
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designed for congregational worship, and, as a result, lining-out the melody was 
commonly used to teach new hymns. Even though there were guidelines written by John 
Wesley for appropriate hymn singing, the main focus was on the individual worshipper, 
that they "should be enabled to participate in hymn singing in order that they might 
express their faith, be encouraged and challenged in it, and share it with those around 
them."291 
As previously mentioned, Haygood and Mcintosh were working together on a new 
Sunday school songbook, the Amaranth, which appeared in 1871. It contained more of 
the hymns of Watts and Wesley than other "popular songbooks. "292 It contained 180 
tunes, with twelve of them belonging to Mcintosh. Eight of them had been newly 
composed, with four reprinted from Tabor and his other collections titled, Glad Tidings. 
In order to avoid musical controversy, Amaranth was printed in both round and shaped 
notes, as there were mixed preferences over each type of notation during this era. 
In 1875, Mcintosh was appointed head ofthe music department at Vanderbilt 
University. He remained in that position until1877, when the Trustees of Emory 
College, on the recommendation of Dr. Haygood, hired him to be the chair of Vocal 
Music. Such a position was created to complete the curriculum of a "thoroughly 
denominational college."293 Mcintosh began teaching during the spring term of 1877 and 
prepared a singing class well enough to perform at commencement.294 In July of 1879, 
commencement included a "Grand Concert of Vocal and Instrumental Music," with 
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twenty selections presented by individuals, duets, and quartets. Performers were 
members of the graduating class, faculty members, and "young ladies of the 
community."295 The 1880 Commencement Program listing activities for the week 
mentions a concert by the class in vocal music with admission charges of fifty and 
seventy-five cents.296 
In 1881 , the commencement program mentions music being performed on 
Commencement Sunday with a service of Sacred Song conducted by Professor R.M. 
Mcintosh, with Commencement Day including a "Grand Concert" by the College Class 
in Vocal Music.297 Subsequent musical programs at commencement were filled with 
various vocalists and ensembles. Music continued to emerge, as a college orchestra was 
first mentioned in the Phoenix, the Emory newspaper, in 1887.298 The first photograph of 
an Emory Glee Club appeared in the 1893 yearbook, the Zodiac. The club traveled in 
two mule-drawn wagons to Newborn, Georgia, its first and possibly its only tour.299 
Mcintosh's classes in the School ofVocal Music emphasized such elements as 
learning to read hymns by note. While at Emory, he discarded the shaped-note method of 
note reading and replaced it with the solfege method. The first book to use shape notes 
was The Easy Instructor in 1798. The syllable, "fa" was represented by a triangular 
shaped note, "sol" by a regular round note, "la" by a square note, and "mi" by a diamond 
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shaped note. According to Keene, "As the singing schools moved westward and 
southward, shape notes continued to gain popularity."300 A variety of shape notes 
appeared throughout the nineteenth century, and many continued to be published in the 
South well into the twentieth century. Shape notes eventually became associated with 
rural people of the southern United States. Mark and Gary explain, "Eventually, there 
was so much derision of shape notes by people who favored traditional notation, 
especially in the North, that the novel system was eventually abandoned."301 It is not 
known if these reasons influenced Mcintosh's decision to discontinue the use of shape 
notes in his teaching. 
Mcintosh favored the solfege method. According to Smith, "Solfege is any system of 
training, as distinct from specific training for performance on some instrument or the 
voice, which promotes musicianship."302 The method consists of properly identifying the 
notes as well as keeping the time of each note value. Smith explains that the "tonic-sol-
fa," "fixed do," and "movable do" are all approaches associated with solfege, and that it 
is up to the individual teacher to adopt whichever method is the most serviceable in his or 
her own situation.303 
Besides vocal music, Mcintosh taught courses in theory, composition, and Normal 
Instruction, which consisted of sight reading, voice training, chorus drill, harmony, and 
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the art of teaching, designed for those who desired to be music teachers. 304 Most students 
in the School of Vocal Music paid additional fees ranging from $3.00 to $15.00.305 The 
College gave acknowledgment to Mcintosh in the 1880-1881 Emory catalogue, stating 
that "Professor Mcintosh has taught large classes during the last four Collegiate Years. 
The experiment of introducing Vocal Music into a Male College has given the greatest 
satisfaction to the Management, and to the patrons of this Institution."306 
With the formal instruction of vocal music as outlined in the college catalogues and 
emphasis placed on music for commencement activities, the subject of music was 
abruptly dropped after 1895. The reasons for its absence are somewhat unclear. Warren 
Akin Candler, who became president of Emory in 1888, saw no place for the industrial 
and business courses in the College. Courses in bookkeeping and telegraphy, which had 
been implemented at the same time as the music courses under President Haygood, 
disappeared from the school' s catalogue in 1889.307 Mcintosh taught until 1895, when 
his health began to fail and he no longer was able to continue.308 After leaving Emory, he 
devoted his time to the R.M. Mcintosh Publishing Company in Oxford, editing music as 
he had in the past. He is credited for his work in this capacity for Songs of Service in 
304 Emory College, Emory College Catalogue 1880-1881 (Oxford, GA: Collection RG 
EC 01 , Oxford College ofEmory University, Hoke O 'Kelley Memorial Library Special 
Collections & Archives), 24-25. 
305 Cain, 7. 
306 Emory College, Emmy College Catalogue 1880-1881 (Oxford, GA: Collection RG 
EC 01 , Oxford College of Emory University, Hoke O'Kelley Memorial Library Special 
Collections & Archives), 25. 
307 Bullock, 223. 
308 Ibid. 
99 
1896.309 It will be explained later in this chapter that no successor was ever named for 
R.M. Mcintosh at Emory College. He died on July 2, 1899 in Atlanta and is buried in 
Oxford, Georgia. Even though music courses were no longer a part of the curriculum, 
extracurricular music organizations and activities continued to thrive. 
Music Traditions at Emory College 
Whether music was a part of the curriculum or not, it was considered to be an 
important component of college and community life, as a number of activities at Emory 
College and the town of Oxford centered on music. The church was the main focus of 
the town, with two services on Sunday, one in the morning after Sunday school, the other 
in the evening, with Wednesday evening being devoted to prayer meeting. Each service 
utilized hymns in the order ofworship. Additionally, many citizens of Oxford sang 
hymns, serenades, and folk songs around the piano at home.310 Piano selections 
performed by young ladies in the parlor frequently originated from a recent copy of The 
Etude magazine.311 The Emory Glee Club also provided musical enjoyment to the 
Oxford community, as concerts were given throughout the year.312 
College boys would take walks through the streets of Oxford, whistling either a call 
or answer to their fraternity brothers. Each fraternity had its own signature whistles, and 
members used them to signal each other. At Glee Club concerts, after several verses of a 
song were sung, another would frequently be whistled through. When they were not 
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studying, it was not uncommon for fraternity brothers to gather, strum their guitars or 
banjos, and sing together.313 
On campus, Arbor Day included a celebration that was planned by the seniors. It was 
comprised of each class singing an original song for the occasion, with the senior song 
being the most sought after for the junior class to confiscate for their own. During the 
Arbor Day festivities, the class president would address the audience, presentations of 
both the class history and prophecy were made, and the class poem and song were 
revealed. The program would conclude with the planting of the class tree. The event was 
extremely elaborate, including engraved invitations sent to students, their families, and 
friends. 314 
In 1887, the "Senior Class Song" was written by H.L. Gray, who was a member of 
the graduating class, and Emilius Laroche, which was a pseudonym used by R.M. 
Mclntosh.31 5 It is not stated as to why he used the name for this particular project, or if 
anyone became immediately aware of his identity. The song was published by J.M. 
Armstrong & Company of Philadelphia, pointing to the likelihood that its author is R.M. 
Mcintosh, due to his work at the Southern Methodist Publishing House.316 
Class Historian H. A. Wilkinson, representing the thirty-five member Class of 1894, 
recalls the following attempt to secure the senior song: "Those who received the first 
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volume of the Zodiac know how completely we circumvented the Class of '93 in 
obtaining their song. Of course, the juniors attempted to work some of their ugly tricks 
on us after we became seniors, but we proved too sly for them. They stipulated for and 
obtained a song which they believed to be ours, but when the moment arrived for them to 
spring their fake, the bird had flown to the sophomores, who vocalized the town with the 
bogus song."317 
Junior Class Historian, J.C. McRae provides a contrasting perspective the following 
year in 1895. He states, "For years it has been the custom for the Junior class to obtain 
the Senior song if possible, before "Arbor Day," and sing it the night before. Many have 
been the escapades, the successes, the defeats, the pains endured, the hours wasted, the 
clothes ruined and the lessons missed in this unprofitable reach for the song. But we, 
realizing that the days of hazing and other like methods ofwasting time were over, 
unanimously agreed to discard this semi-barbaric custom; when we excel in legitimate 
pursuits, and not in midnight expeditions. So we made no attempt to obtain the song; let 
the Seniors have a season of peace, though it seems that our very silence and unconcern 
often caused them great uneasiness."318 
In 1898, the Arbor Day class song's lyrics were written by R.M. Thomson, a member 
of the 1894 senior class. A letter indicating performance and compositional notes from 
H.W. Card to Mr. Henry Whitehead follows. Henry Whitehead was a senior in the 1898 
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graduating class, and Card was the Band Master of the Headquarters Second Regiment 
Band in Macon, Georgia. The letter contained the following information: 
My Dear Sir: Feb. 5th, 1898 
Enclosed find class song. I hope you will like same. You will notice that the 
run "then let us altogether." has been left out. The first movement is meter 6/8 
tempo and is in Allegro time. You will also notice these words "Joy must reign 
when" and is marked accelerando time and makes a little pause. Then resumes its 
former a Tempo movement. By looking at the music, you will see how it is sung. 
If you do not wish to make the change, leave the pause out and don' t increase the 
time where marked in the music. The March Tempo (Chorus) is regular Military 
step 120 to-the-minute. The tenors have the beginning and basses following with 
"March on." Likewise "Ninety Eight." in the next to the last bar you will see a 
little pause over rest. Next note is to be heard and sung forte (ff.) moving into the 
finale chord. I would suggest that you repeat the Chorus after Second Verse. 
As I informed you I have been sick most of the time during the season and 
when I telephoned you I had been in bed for 10 days. I hope the music will please 
you and that it will be in good time. Let me hear from you so I may know that 
you have received the song OK. I did not write in the 2"d verse. Supposing of 
count it will fit all regular. With best wishes to your class. 
I remain Yours Respectively, 
H.W. Card 
#259 lh Second Street 
Macon, Georgia319 
From the correspondence ofH.W. Card, it is apparent that the senior class was 
serious about their song as they enlisted the assistance of a professional musician. 
In 1896, Charles Astin composed Emory College March for the Piano. Astin was a well-
known piano dealer in the area, along with being a composer. His entire family could 
comprise an orchestra, playing various instruments and performing in the smaller towns 
3 19 Emory College, letter of correspondence from H.W. Card to Mr. Henry Whitehead, 
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of Georgia during the summer months. 320 
Music continued to be a part of programs and academic celebrations, along with 
daily worship in the chapel. "Every College-day morning and evening prayers are held in 
the Chapel, at which all attend. The interest in these services has been greatly increased 
by the marked improvement of the singing the past two years. The pews have been 
liberally supplied with suitable hymn-books containing both words and music. One of 
the best chapel organs is used morning and evening; R.E.L. Parks, organist. The chapel 
service is a pleasure and a blessing to all."321 
Similar settings were a part of daily routines at other Methodist colleges and 
universities. As Methodism grew in North America, the Methodist Episcopal Church 
continued John Wesley's commitment to social justice and the good ofthe general 
community, particularly in the areas of religion and education. In 1892, the church 
established one of the earliest accrediting bodies in the United States to ensure that its 
educational institutions were meeting acceptable academic standards and an appropriate 
connection to the denomination. The University Senate exists to the present day and 
evaluates schools, colleges, universities, and theological schools in the areas of 
institutional integrity, well-structured programs, sound management, and clearly defined 
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Like the daily chapel services, Commencement week activities for each class 
utilized music performances in their programs. The format included speakers, with music 
played or sung in-between each speaker. Music was also performed before and after 
prayer, as documented in the program order: Music, Prayer, Music.323 Harry Stone, 
Secretary for the Class of 1880 writes, "We had a brass band paid by a fund made up by 
the speakers of the three classes- Sophomore, Monday; Junior Tuesday and the 
Commencement Day -the day of all days - and then the day after when we bade 
goodbye to the Seniors as they packed their trunks - most of them to begin work the next 
week."324 
Emory College maintained a rather constricting environment for its students. One 
of the regulations prohibited students from visiting Covington or other near points 
beyond the limits of Oxford without permission of some member of the F acuity, and 
from visiting points more distant without written permission from parents or guardians 
and the permission of the President of the College. 325 The strict environment limited the 
activities of the music students, leaving them to sometimes exercise their own judgment. 
Wilbur Carlton, Class of 1913, writes the following: 
In the spring of 1911, I believe, one of the high school officials from Mansfield 
wanted a quartet to sing at the graduating exercises and got in touch with some of 
the college people here. I was asked along with three other students, whose 
names seem to have gone with the years, to go down and help out. We agreed to 
go, although we weren't supposed to go without having permission from home. 
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They came for us in a T model Ford. When the curtain rose for the exercises to 
begin, whom should we see up on the stage but our English professor, Dr. Melton. 
He realized that there were extenuating circumstances under which we were 
operating. We all came back in the same car.326 
Carlton also mentions that there was no dancing or card playing allowed among the 
college group.327 Saturday night activities included students gathering to sing with fiddle 
0 1" 0 328 or v1o m accompamment. 
It is evident that music continued to be an important part of both formal and 
informal activities associated with the college, regardless of the absence of structured 
music courses. According to Cain, music continued to be the most recognizable and 
enduring evidence of the arts in the college throughout the nineteenth and early twentieth 
century.329 
Emory University 
In 1915, Emory College was granted a charter to make a transition from Oxford to 
Atlanta, evolving into Emory University. As the school officially opened its doors in 
1919, there were three music related courses offered in the School of Theology; however, 
there were still no courses in the area of Music that were being developed or re-
established since the days of R.M. Mcintosh. It would be nearly a decade before that 
would occur, with the establishment of the Department of Fine Arts. From this 
observation, it is evident that the relocation to a larger campus did not immediately 
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influence the resurgence of courses in Music. 
One of the main reasons for the move from Oxford to Atlanta centered around the 
severed ties between Vanderbilt University with the Methodist Episcopal Church, South, 
as they had remained in controversy for years over policies and legal issues focusing on 
two points: (1) the right of the General Conference, the chief governing body of the 
Church, to elect trustees of the University; (2) the "visitorial powers" of the bishops of 
the Church, i.e., their authority to veto actions ofthe trustees.330 When Vanderbilt 
University was first dedicated in 1875, most of the funding was provided by Commodore 
Cornelius Vanderbilt, for whom the school was named. A total of well over a million 
dollars came from the very secular Commodore and his son, W.H. Vanderbilt.331 The 
school retained strong denominational ties, as the first faculty and most of the students 
were Methodists. With strict policies, yet no means to fund a school of its size, 
Vanderbilt chose to break its ties to the Methodist Episcopal Church, South. 
In 1910, the General Conference authorized the bishops to carry the issues to the 
civil courts. The case was filed in the Chancery Court of Davidson County (Nashville), 
Tennessee, in 1911; the court's decision was rendered in February 1913. The claims of 
the Church, as represented by the bishops, were sustained; the right of the General 
Conference to elect trustees and the veto powers of the bishops were recognized. The 
Vanderbilt Board of Trustees promptly appealed the decision, and on March 21, 1914, the 
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Supreme Court of Tennessee rendered a decision, reversing the lower court.332 In May of 
that same year, the decision was made to sever all ties with the University. 
Shortly after, the University received numerous financial gifts, including one 
million dollars from Andrew Carnegie. Carnegie was not considered to be a very 
religious man, and his timely contribution drew attention to that fact. It is interesting to 
note, however, that Carnegie donated thousands of organs to churches. Although he was 
not considered to be a believer in religion, he loved church music. He thought that the 
only way that working-class people would be introduced to classical music was through 
the church, so he generously donated organs to churches. 333 
Other sources contradict the findings and intentions regarding the life of Andrew 
Carnegie. Carnegie began his career in the railroad industry, gaining valuable experience 
and learning management skills, along with making wise investments. 334 He later entered 
the steel business, becoming highly successful as well as wealthy, with a yearly income 
of$1 ,850,000 by 1887.335 The United States became the world' s leading producer of 
steel, due in part to Carnegie's observation for making steel in the United Kingdom and 
implementing that same technology in the United States. It involved blasting air through 
molten iron, resulting in a shower of sparks, which indicated the removal of impurities. 
This made the steel harder than earlier iron-making processes could accomplish.336 
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Carnegie Steel was sold for $480 million in 1901. The new company became what is 
known as the United States Steel Corporation, consisting of Carnegie Steel, Illinois 
Federal Steel, American Steel, and Wire, American Tin Plate, along with other 
companies in addition to iron and coal mines. 
With his wealth, Carnegie provided the funds to build an estimated three thousand 
public libraries, purchase more than four thousand church organs, establish museums and 
institutes for art and music in Pittsburgh and Washington, found the Carnegie Trust for 
the Universities of Scotland, endow the Carnegie Institute of Technology (now Carnegie-
Melon) in Pittsburgh, establish the Carnegie foundation as well as the Carnegie Fund for 
the Advancement of Teaching, build Carnegie Hall in New York City, and build the 
Peace Palace at The Hague in the Netherlands, among numerous other projects.337 By the 
time of his death on August 1, 1919, he had given away all of his wealth, except for 
pensions to family and friends. In his essay, "The Gospel of Wealth," Carnegie cites the 
biblical warning about the difficulties of the rich entering the Kingdom of heaven, and to 
this he adds, "He who dies rich dies disgraced." Andrew Carnegie did not die disgraced; 
he made his fortune, and then gave it away to enrich the lives of future generations. 338 
With the separation from Vanderbilt University behind them, the General 
Conference of the Methodist Episcopal Church, South expressed the very firm belief that 
there should be a Methodist university both east and west of the Mississippi River. 
Southern Methodist University had been established in Dallas, Texas, so that left an 
institute that needed to be designated east of the Mississippi. Birmingham, Alabama was 
337 Ibid. , 112-113. 
338 Ibid ., 113. 
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one of the sites considered, along with Atlanta, Georgia. The authorities of Emory 
College approved of the possible location in Atlanta, along with the Atlanta Chamber of 
Commerce which had pledged $500,000 if the proposed university were located in the 
Georgia capital.339 The final decision was reached as a result from a "million dollar 
letter" written by Asa G. Candler, brother to Bishop Warren A. Candler. 
Asa Candler was no stranger to Emory College or Oxford, Georgia, having had a 
son who attended the institution. In addition, he owned the patent to Coca-Cola and 
made the drink. Johnson Brothers', a store in Oxford, went down in history as having 
served the first Coca-Cola in the county, and almost the first outside Atlanta. Asa 
Candler sent down a keg to Johnson's soda fountain as a treat for his son' s college 
friends. When word got around that "the new soft drink" had arrived via the mulecar, the 
boys lined up for a quarter of a mile.340 
Candler' s letter offers "to the Educational Commission of the Methodist 
Episcopal Church, South, charged by the General Conference with the duty of 
establishing an institution of University grade East of the Mississippi River, the sum of 
one million dollars ($1 ,000,000) for the endowment of such an institution, the plans and 
methods of which are to be definitely directed to the advancement of sound learning and 
pure religion."341 Asa Candler stated his convictions regarding the importance of a 
Christian education under the support of the Church. He says, "I do not seek a sectarian 
end." His hope is that this type of education will "benefit the people of my section and 
339 English, 13. 
340 Buck, 33. 
341 English, 13. 
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country without regard to denominational lines," and his wish is "that the characteristic 
excellences of our people may be made better and that the things which blemish our lives 
may be speedily obliterated."342 The Educational Commission of the Methodist 
Episcopal Church, South accepted Asa Candler' s offer, and also voted to locate the 
University in Atlanta. The charter for Emory University was granted on January 25 , 
1915, and approved by the Educational Commission on February 20, 1915, at which time 
Bishop W. A. Candler was named the Chancellor. 
Though Emory University's charter was granted in 1915, the actual relocation 
from Oxford to Atlanta did not occur until June, 1919. World War I hampered the 
planned development of the University. There had been a decrease in enrollment, faculty 
members joined the armed services, building operations had been decreased and finances 
were more difficult.343 Additionally, there was not a graduating law class for the year 
1921, as students were answering the call to serve in the war in 1917, leaving a second 
blank chapter in Emory' s history.344 The first occurred when Emory College was closed 
due to its students leaving to serve in the Civil War. 
Though no written documentation was found, the Emory Campus includes 
pictures of an Air Force ROTC Band in a number of yearbooks. Emory's Air Force 
ROTC was active on campus from 1919, when participation was required from freshmen 
and sophomores, until the late 1960's. Students received course credit for enrolling in 
ROTC during this time, something that is no longer awarded. During the Vietnam War, 
342 Ibid. 
343 Ibid., 22. 
344 Emory University, The Em01y Campus 1921 (Atlanta, GA: Emory University 
Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
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anti-war sentiment convinced Emory faculty to question and ultimately disband the on-
campus ROTC in 1974.345 
Hunter Bell, who came to Emory University' s recently established campus in 
1919, state the following description: "There was not a single automobile on the campus 
until the second year I was there. And then there was one. There were three dormitories. 
Before the days of pavement one of the chief accomplishments was to get up a steep 
muddy bank in order to get to the dining hall. We were really pioneers."346 
Asa Candler' s hope that people would benefit from education at the university 
without regard to denominational lines was realized shortly after the school opened it 
doors. Rabbi Geffen of Atlanta had two sons who attended Emory University. They 
were Orthodox Jews, and writing or riding on the Sabbath (Saturday) was prohibited. 
The boys would leave early on Saturday mornings and walk six miles to the University 
for their classes. They were still required to write, but not on Saturdays. Allowances 
were made for them to complete their writing assignments on a different day. 
Even during the introductory years of the University, music continued to be an 
important aspect of campus life, with no denominational boundaries. Louis Geffen, one 
of the Rabbi ' s sons, writes the following: "Chapel service was also compulsory. We 
attended chapel service. Of course, we didn' t sing the hymns. However, you know, it's a 
strange thing that I can still sing some of those. I know the words of those hymns even 
345 Jordan Friedman, "The Future of ROTC at Emory," Em01y Wheel, (February 7, 
2011 ), http://www .emorywheel.com/archive/detail.phj 
346 Clifford M. Kuhn, Harlon E. Joye, and E. Bernard West, Living Atlanta An Oral 
History of the City, 1914-1948 (Athens, GA: University of Georgia Press, published in 
conjunction with the Atlanta Historical Society, Atlanta, GA, 1990), 7. 
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though I didn't sing them. But some of them ... the music was very beautiful and the 
wording was very meaningful and significant.347 
Emory & Race Relations 
Emory's history with race relationships began as early as the College's founding 
in 1836. Regret and apologies by Emory University have been voiced in recent years 
over the hiring of slaves' services and money being paid to their white owners in the 
1800's. During that time, many faculty members and trustees were the owners of slaves. 
Slaves were also known to work on the campus grounds in building construction and 
repmr. 
In 1902, Andrew Sledd, a professor of Latin, published an article in the Atlantic 
Monthly, criticizing the lynching of Sam Hose, an event that took place along the railroad 
tracks between Atlanta and Covington, Georgia. Sledd was traveling by train when the 
conductor stopped to allow passengers to view the lynching. This barbaric act caused 
Sledd to immediately make a firm decision to write an essay not only attacking the 
lynching, but to bring the public's attention to the treatment ofNegroes during the early 
1900's. His article, "The Negro: Another View," was submitted to the Methodist Review 
in Nashville and the Independent ofNew York. Neither accepted the article, and Sledd 
was determined to find another source of publication to accept his work, eventually 
submitting it to the Atlantic Monthly. The article was included in its July 1902 issue. 348 
347 Ibid., 257. 
348 Terry L. Matthews, "The Voice of a Prophet: Andrew Sledd Revisited," Journal of 
Southern Religion 6 (December 2003): 5. 
113 
The article led to protests against the College and Sledd, who was forced by the 
administration at Emory to resign his position; however, he "triumphantly returned to the 
school in 1914 as the first Professor ofNew Testament at the newly organized Candler 
School ofTheology."349 Sledd was one of the first individuals associated with Emory to 
publicly acknowledge and condemn the inhumane treatment ofNegroes. 
Bornet, a research historian with two Emory degrees ('39, '40G) reminisces about 
race relations while he was a student at Emory. From Pennsylvania, he arrived in Atlanta 
with a full scholarship to Emory in September, 1935, seventy years from the last shots 
fued in the Civil War. He immediately observed that Emory University was then "a 
totally white enclave except for community janitors and cooks."350 Bornet furnly states 
that there was total segregation in the South in 1935. He explains, "My fraternity house 
on a campus in Atlanta's suburb of Druid Hills, like all of them, had Negro servants in 
the basement preparing grits, greens, and fried chicken, but we brothers never went 
"down there."351 Bornet adds that although his fraternity was Christian-based, "there was 
no thought at all devoted to racial equality in local universities in the mid1930's."352 
Later, generations of leadership at Emory University demonstrated interest in 
social justice, evidenced in 1961 when it voted to sue the state for the right to enroll 
students regardless of race.353 Following the 1954 U.S. Supreme Court decision, it took 
349 Ibid. , 12. 
350 Vaughn Davis Barnet, "How Race Relations Touched Me During a Long Lifetime," 
History News Network (2007), accessed October I 0, 2013, 
http://hnn.us/article/42042. 
35 1 Ibid. 
352 Ibid. 
353 Gary S. Hauk, "Emory and Slavery: Considerations," January 201 1, accessed at 
http://www .emory .edu/home/about/anniversary/essays/slavery .html. 
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an additional court decision by the Supreme Court of the State of Georgia before Emory 
could legally enroll African American students without the threat of losing its tax-exempt 
status. 354 Prior to 1962, Georgia law prohibited the mix of white and "colored" races in 
education; however, Emory College enrolled Asian students as early as the 1890's, and, 
by the 1950' s, through connections with the Methodist church, Cuban, Japanese, Indian, 
and Chinese students graduated from several ofthe schools at Emory. 355 
In 1965, Marvin Arrington became Emory' s first full-time African American law 
student. Transferring from Howard University School of Law in Washington, D.C. , he 
and his friend Clarence Cooper had feelings of anxiety regarding their arrival at Emory; 
however, these feelings were unfounded as fellow law students and professors were 
welcoming. Arrington and Cooper were described by classmates as having the same 
ambitions and work ethics as everyone else.356 Arrington adds, "And friends made 
during law school have been lifetime friends."357 Arrington became a well-known 
attorney in Atlanta, being named one of Atlanta' s twenty-five best lawyers by Atlanta 
Magazine in 1983 and 1993. Black Enterprise magazine named his firm, Arrington and 
Hollowell, one of America's top black law firms. He also completed sixteen years as 
president of the Atlanta City Council. 358 Clarence Cooper also became a distinguished 
lawyer and a U.S. District Court Judge for the Northern District ofGeorgia.359 
354 Ibid. 
355 Ibid. 
356 John D. Thomas, "A Legal Precedent," Emory Magazine (Autumn 1998), accessed 
October 10, 2013 , http://www.emory.edu/EMORY_MAGAZINE/autumn98/. 
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Shortly after 2004, the Transforming Community Project (TCP) was formed in 
order to "enable members of the Emory community to deliberate on the long history of 
race at the university, how that history affects its identity, and how members of the 
Emory community may respond creatively and confidently to racial diversity and its 
. ,360 Impact on campus. 
Dr. Malcolm Dewey & the Glee Club 
The Glee Club had not been very active since the departure of R.M. Mcintosh in 
1895. The Emory Campus361 yearbook documents the extracurricular memberships in the 
area of music for the following years: 
1912 Glee Club -4 Emory Orchestra - 12 
1913 Emory Quartet 
1914 Glee Club -14 Emory Orchestra- 9 
1915 None Listed 
1917 Mandolin Club- 6 Emory Orchestra - 8 
Although Emory's original Glee Club on the Oxford campus became organized in the 
1800s, it was not the oldest in the United States. Harvard University's Glee Club was 
founded in 1858, the University of Michigan's in 1859, and Yale University's in 1861. 
According to Jones, however, a great interest in collegiate singing began years following 
the Civil War, as it became a recreational activity of soldiers.362 He adds that, "Many 
360 Leslie M. Harris & Jody Usher, "From Disenchantment to Dialogue and Action: The 
"Transforming Community Project at Emory University," Change/The Magazine of Higher 
Learning (March-April, 2008), accessed October 10, 2013, 
http://www .changemag.org/ se/utill display_ mod.cfm ?MODULE=/ se-server/mod/modules ... 
361 Emory College, Emory Campus 1912-1915, 1917 (Manuscript, Archives, and Rare 
Book Library, Emory University). 
362 Jeremy D. Jones, The Development of Collegiate Male Glee Clubs in America: An 
Historical Overview (DMA Dissertation, University of Cincinnati, 2010): 34-35. 
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collegiate male glee clubs were well established student organizations prior to the 
creation of official music programs."363 This was also true ofEmory University. 
Another aspect shared by early glee clubs was the inclusion of small instrumental 
ensembles into their organization, most often mandolin and banjo clubs.364 Such 
ensembles were included in the early days of Emory College, as pictured in the appendix 
of this document. 
In the spring of 1918, the Glee Club emerged under the direction of Professor 
C.F. Hamff, who taught German. The group made its debut performance on March 8, 
1918 at the Covington High School in Covington, Georgia, delivering the first public 
rendition of the Alma Mater by J. Marvin Rast, '18, and sung to the melody of Cornell 
University's "Far Above Cayuga's Waters."365 It was well received with great 
h . fr h d" 366 ent usmsm om t e au tence. 
Alma Mater 
By 
J. Marvin Rast, (1918)367 
In the heart of dear old Dixie, 
Where the sun doth shine, 
There is where our hearts are turning, 
Round old Emory 's shrine. 
363 Ibid., 3 5. 
364 Ibid., 36. 
365 English, 200-201. 
366 Bullock, 370. 
Chorus 
We will ever sing thy praises, 
Loyal sons and true; 
367 J. Marvin Rast, Alma Mater, 1918 (Atlanta, GA: Manuscript, Archives, and Rare 
Book Library, Emory University). 
Hail thee now our Alma Mater, 
Hail the Gold and Blue. 
Tho' the years around thee gather, 
Crowned with love and cheer, 
Still the memory of old Emory, 
Grows to us more dear. 
Chorus 
In 1945, the lyrics were changed from "Loyal sons and true" to "Sons and daughters 
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true," to include women. Another transformation occurred with the lyrics, "In the heart 
of dear old Dixie." The opening line is now sung as "In the heart of dear old Emory." 
No one seems to know exactly when this change was made, but Gary Hauk, Vice 
President and Secretary of the University, says, "For many, Dixie connotes antebellum 
South." He adds, "Along with that, people associate class society and slave economy."368 
Hamff led the Glee Club for two years, at which time Dr. Malcolm Dewey 
became the director in September, 1920. Dewey first arrived at Emory in the fall of 1919 
as a professor of Romance languages. He quickly became involved in many activities, 
particularly Emory's musical life. When he took over the directorship ofthe Glee Club 
in 1920, his work and performance was considered exemplary, an interesting 
phenomenon, since Dewey could "not sing a note and never took a course in music,"369 
although he had received training in piano and organ and had a sincere love of good 
368 Melissa Cheung, "Lost in Transformation," The Emory Wheel, February 10, 2004, 
accessed November 29, 2013, http://www.emorywheel.com/archive/detail.php?n=21568. 
369 Emory University, The Emory Alumnus, (May 1950), (Atlanta, GA: Malcolm Howard 
Dewey papers, Manuscript, Archives, and Rare Book Library, Emory University). 
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music.370 
Dewey's leadership soon caused a great interest in the group, as many students 
welcomed the opportunity to be a part of this extracurricular activity. Auditions were 
held for the Glee Club at the beginning of the school year for new students. Dewey was 
known to maintain a positive and encouraging attitude toward his potential members, and 
when the group was selected, he would be known to exclaim that they were the best 
singers yet. In his calm manner, he instilled upon the Club to always put forth their best 
effort in both singing and conduct, resulting in a group that was well respected and 
musically popular on campus. 
In the archives of Emory Glee Club records, a "Press Book" item with a possible 
date of 1947-1948 describes "What Is the Emory Glee Club?" Within the document is 
the explanation of the Glee Club's purpose: "The purpose of the Glee Club is twofold: 
1) it provides the student with an opportunity to exercise his vocal talents and to associate 
with his student colleagues in a cooperative endeavor, and 2) it acts as a professional 
musical organization and an agent of Emory University by giving concerts not only on 
the campus but at many places throughout the country, and by offering its services as 
sponsor for other musical endeavors."371 The Glee Club was a member of the Student 
Activities program of Emory University and considered a direct function of the students 
and not of the University. The group was composed entirely of students of Emory, all of 
370 Ernest Rogers, "He Developed "the South' s Sweetest Singers"," The Atlanta Journal 
& Constitution Magazine, March 3, 1957 (Atlanta, GA: Malcolm Howard Dewey papers, 
Manuscript, Archives, and Rare Book Library, Emory University). 
37 1 Emory University, "What Is The Emory Glee Club?" (Atlanta, GA: Emory University 
Glee Club records, Emory University Archives, Manuscript, Archives, and Rare Book Library, 
Emory University). 
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whom served voluntarily and received no remuneration for their services.372 
In addition to the Glee Club, the Little Symphony Orchestra had been formed to 
assist the club in its musical performances. However, in 1921 it became an independent 
organization, regularly performing on Sunday afternoons. The first Sunday concert was 
met with such success and enthusiasm by the audience that these concerts were 
continued. In time it was requested that the Little Symphony alternate with the Atlanta 
Symphony Orchestra in Sunday concerts at the city auditorium. This continued for some 
time, but the Little Symphony concerts were eventually brought back to the campus. 373 
In its early years, the Glee Club assured its popularity by performing programs of 
both traditional and popular music, often incorporating humorous arrangements and skits. 
An annual "Stunt Night" sponsored by the Glee Club became a popular event on 
campus.374 Along with their standard repertoire, the Glee Club would occasionally 
incorporate comedy into their performances, performing various humorous skits in full 
costume. Finding aids in the university library indicate that the first stunt night began in 
1920, however, Glee Club records indicate that the first stunt night occurred on January 
31 , 1921 . In some years, the performance appears for an additional program date, most 
likely due to the popularity gained after the first two years of performance. 375 
Classics of the great composers became a major emphasis in the Glee Club's 
372 Ibid. 
373 Emory University Glee Club, Glee Club Scrapbook (BY 13, 1931-1933), (Atlanta, 
GA: Emory University Glee Club records, Emory University Archives, Manuscript, Archives, 
and Rare Book Library, Emory University). 
374 http://findingaids.library.emory.edu/documents 
375 Emory University Glee Club, "Stunt Night" listings, (Atlanta, GA: Emory University 
Glee Club records, Emory University Archives, Manuscript, Archives, and Rare Book Library, 
Emory University). 
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programs, but they by no means defined the extent of the organization' s repertoire. 
According to Glee Club records describing the "Ninth Season International Tour," the 
Club performed with equal ease the difficult choruses of Wagner or the lighter refrains of 
Victor Herbert.376 A specialty of the Club was the Negro spiritual. Having secured 
several melodies of the Southern Negro in Civil War days, the group would "hand down" 
these spirituals from year to year, many never having been notated.377 
In addition to his studies, Bornet was a member of the Emory Glee Club. He 
describes Malcolm Dewey's explanation of acquiring the authentic versions of Spirituals 
"direct from former slaves" in the Southeast's small towns, performing them in 
traditional form, and delivering them with emotion.378 He states that the emotion 
generated when the Club sang was "absorbed second hand from Dewey--and evidently 
from the slaves themselves! "379 The singers of the Glee Club were sincerely fascinated 
by the music ofthe Negroes, and their renditions of spirituals were applauded by many 
audiences locally, nationally, and internationally. Bornet believes that the praise received 
by the Club was well deserved, as enthusiasm was poured into every word; however, he 
mentions that in the spiritual, "Let My People Go," the group "proclaimed, but didn' t 
h d" . . 380 compre en Its meanmg. 
Program notes would frequently include the following statements: "The form in 
376 Emory Glee Club and Orchestra Ninth Season International Tour (Atlanta, GA: 
Emory University Glee Club records, Emory University Archives, Manuscript, Archives, and 
Rare Book Library, Emory University). 
377 The Emory Glee Club (Atlanta, GA: Emory University Glee Club records, Emory 
University Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
378 Bornet, "How Race Relations Touched Me During a Long Lifetime," 4. 
379 Ibid. 
380 Ibid. 
121 
which the spirituals are presented is either original or presents a degree of liberty in 
eradicating sophisticated and artificial elements that have crept into formal arrangements 
and which tend to obscure what seems to be the true spirit of the Negro song. The 
emotional content, the melody, rhythm, harmonies, and tone-values place Negro 
spirituals high in the realm offolk-songs."38 1 It is also noted that, "The interpretation of 
the spirituals as understood by the Emory Glee Club is based on the firm conviction that 
these are really great folk-songs. "382 "There is no thought of imitating the Negro; the 
intention is rather to bring out the inherent musical qualities as well as the characteristic 
flavor of these songs."383 Dewey stated that a Negro college in Georgia admired the 
Club's version of a "Steal Away" type spiritual so much that they "annexed" it for their 
own.384 In the same article, it is mentioned that the Glee Club would continually add to 
its repertoire, noting that Nathaniel Dett had recently completed a new "spiritual" for the 
Club; however, they had not yet had the opportunity to study it.385 
Spirituals are lacking in performance when correct notes are the only goal for 
their success, as expression for the work is equally necessary. According to Johnson, 
white singers may be prone to sing spirituals in either a Brahms or art song likeness, 
utilizing too much vibrato for that particular style. Additionally, the art song is chosen by 
the composer to have music set to a preexisting text, using poetry as opposed to lyrics. 
381 Glee Club Program Notes (Atlanta, GA: Emory University Glee Club records, Emory 
University Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
382 Ibid. 
383 Ibid. 
384 Malcolm H. Dewey, "Spirituals," and How to Sing Them," The Gramophone 
(September 1928): 145, accessed September 9, 2012, 
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Another vocal problem may occur if the singer forcefully tries to imitate the likeness of 
the original spiritual, resulting in a false as well as poor performance. 386 He states that 
this is not only true of white singers, but black singers as well. The songs are meant to be 
sung by a group, and are a real challenge for a mediocre soloist in a concert setting. 387 
Johnson additionally says that the singers of spirituals must be able to feel them. This is 
particularly true of white singers.388 
With each historical resource observed for this study, it appears that the Glee 
Club felt each spiritual in their performances. Parr explains eight rules for singing 
multicultural music?89 One includes connecting with the culture, making direct contact 
with a native of the culture, which the Glee Club did as they gathered spirituals to learn; 
however, it would have been even more beneficial to have someone from that culture 
present during rehearsals. The individual could convey the deeper meanings of the lyrics 
in some cases. It was previously mentioned that Barnet was not certain that meanings of 
some spirituals were completely understood by the group, though the Club sang with 
great emotion. 390 The other seven "rules" for singing multicultural music included: 
focusing on one style at a time, as the Emory Glee Club focused on spirituals, listen 
widely, provide the context, seek authentic sources, learn the language/pronunciation, 
386 James Weldon Johnson, "Negro Folk Songs and Spirituals," Part 2, Document 
Records, accessed December 28, 2013 . 
http://www.document-records.com/show _ article.asp?articleiD= 199. 
387 Ibid. 
388 Ibid. 
389 Clayton Parr, "Eight Simple Rules for Singing Multicultural Music," Music 
Educators Journal (September 2006): 34. 
390 Barnet, "How Race Relations Touched Me During a Long Lifetime." 
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teach authenticity, and leave your comfort zone.391 In teaching authentically, Parr 
explains that "pieces traditionally learned by rote should be taught by rote, even to choirs 
who read music well; the experience will develop the singers' aural abilities, challenging 
them to learn in a different way."392 The Glee Club learned spirituals in this manner as 
well. For the 1920's, it was leaving a comfort zone for an all-white male Glee Club in 
the South to focus on spirituals, yet the Emory University Glee Club was widely known 
and acclaimed for its performances of spirituals, both nationally and internationally. 
A number of black spirituals developed from white rural folk hymnody, 
originating from camp meetings that both races attended. The borrowing of melodies 
utilizing the pentatonic scale is prominent. Rhythms, vocal effects and qualities, along 
with rhythmic accompaniment differ greatly, as the text and imagery reflect the tasks 
associated with work songs. 393 Helton and Stephens conducted a survey with singers at 
the University of Michigan School of Music, Theatre, and Dance regarding their thoughts 
on performing spirituals. 394 The majority of respondents thought that singers of all racial 
backgrounds need to work on relating to the literature they sing, and many African 
American singers said (to paraphrase), "If I can sing from a nineteenth-century white 
German man' s point of view, why can't a white person sing from a slave' s point of 
90 ... 
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view?"395 With different thoughts on the topic of spirituals and racism, one comment 
from the group particularly applies to the approach of singing spirituals by white 
performers: "You need to understand the struggle and some of African American history 
and know how each song relates to the struggle. Each story is told from a different 
. ,396 perspective. 
Selections that were representative from the repertoire of the Emory Glee Club, 
besides their own arrangements ofNegro spirituals, included the following sacred and 
secular songs. This list is taken from a flyer entitled, "Representative Selections from 
The Repertoire ofthe Emory Glee Club."397 There is no specific date given, though it 
most likely is associated with the Malcolm Dewey years. 
Sacred 
"Jesu, Joy of Man's Desiring"- J.S. Bach 
"My Spirit Be Joyful"- J.S. Bach 
"Sicut Locutus Est" ("Magnificat")- J.S. Bach 
"Concordi Laititia"- XIV Century Latin Hymn 
"As It Fell Upon a Night"- English Carol 
"Glory to God in the Highest" - Pergolesi 
"Lo! How a Rose e'er Blooming"- Praetorius 
"Bring a Torch, Jeannette, Isabella"- Saboly 
"Rise Up Early"- Slovak Christmas Carol 
"Salvation Belongeth to Our God" - Tschesnokov 
Secular 
"I Love Thee" - Beethoven 
"Farewell to Summer"- Brahms 
"Liebeslieder Waltzes"- Brahms 
"Rhapsodie" from Goethe's "Harzreise in Winter"- Brahms 
"The Deaf Old Woman"- Davis 
395 Ibid., 77. 
396 Ibid., 78. 
397 Emory University Glee Club, "Representative Selections From the Repertoire of the 
Emory Glee Club" (Atlanta, GA: Emory University Glee Club records, Emory University 
Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
"Russian Picnic" - Enders 
"0 Susanna"- Foster 
"Alouette"- French Canadian Folksong 
"Olav Trygvason" ("Landsighting")- Grieg 
"Coquetry" - Klemm 
"The Sleigh" - Kountz 
"Impatience" ("Ungeduld") - Schubert 
"Thy Life, a Brooklet" - Schubert 
"Who is Sylvia?" - Schubert 
"Holiday Song" - Schumann 
A musical tradition for the Glee Club and Emory University, as well as the 
surrounding Atlanta community has been "A Festival ofNine Lessons and Carols," 
patterned after the same program first introduced at King's College in Cambridge, 
England. The Glee Club first held the program at Atlanta's First Presbyterian Church 
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beginning in 1925, but later moved to the Glenn Memorial Church (located on the Emory 
University campus) upon its completion in 1931. At Emory, the performance of "A 
Festival ofNine Lessons and Carols" took its present form in 1935 as a result of Dewey 
adopting Cambridge's lessons and carols format from friendships made by the Glee Club 
on a 1934 European tour.398 In 1963, William Lemonds established what has become a 
lasting tradition ofthe service: the singing of"Once in Royal David's City" as the 
processional hymn, which follows the order of service at King's College in Cambridge. 
Although the Glee Club name no longer exists, the Emory University Chorus and Concert 
Choir annually preserve the tradition to the present day. There are at least three separate 
performances held to accommodate the large audiences, as since 1925, the program has 
completely sold out each year. 
398 Emory University, Music ut Emory, 1976-1977 (Atlanta, GA: Emory University 
musical activities and organizations collection, Emory University Archives, Manuscript, 
Archives, and Rare Book Library, Emory University). 
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The Festival ofNine Lessons and Carols is a Christmas Eve service which tells 
the story of the birth of Jesus Christ in nine Bible readings. Traditional carols and 
modem adaptations are sung between readings.399 Originally developed for Truro 
Cathedral in 1880, it is now mainly associated with King's College, Cambridge.400 The 
first Festival ofNine Lessons and Carols at King's College was held on December 24, 
1918.401 It was conceived by Eric Milner-White, who at the age ofthirty-four, had just 
been appointed Dean of King's College. After experience as an army chaplain, he 
believed that the Church of England needed more imaginative worship. A revision of the 
Order of Service was made in 1919, involving rearrangement of the lessons, and from 
that date the service has always begun with the hymn, "Once in Royal David' s City."402 
Numerous Christian churches and schools such as Emory University have adopted this 
service or a variation on this service as part of their Christmas celebrations. The most 
popular version is broadcast annually from King's College on Christmas Eve. That 
service was first broadcast in 1928, and with the exception of 1930, has been broadcast 
annually, even during the Second World War, when the ancient glass had been 
temporarily removed from the Chapel.403 
The Glee Club performed regularly on campus, including "A Festival ofNine 
Lessons and Carols;" however, it is through their extensive travels under the leadership of 
399 Emory University, "Holiday Traditions at Emory," 
http://www.emorywheel.com/holiday-traditions-at-emory/. 
400 Nicholas Temperley, "Anglican and Episcopalian Church Music," Grove Music 
Online,. Oxford Music Online, Oxford University Press, accessed August 13, 2014, 
http: //www.oxfordmusiconline.com.ezproxy.bu.edu/subscriber/article/grove/music/46765. 
40 1 King' s College, Cambridge, "A Festival ofNine Lessons and Carols," 
http://www.kings.cam.ac.uk!events/chapel-services/nine-lessons.html. 
402 Ibid. 
403 Ibid. 
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Dr. Dewey that they became known both nationally and internationally. The first tours 
began with the 1921-1922 school year in the fall , winter, and spring, focusing on cities in 
Georgia, Florida, Alabama, Virginia, and the Carolinas.404 Additional performances were 
scheduled locally in the Atlanta area. In 1922, the group toured internationally to 
Havana, Cuba. Jim Dombrowsky, a young Emory student from Florida, first conceived 
of the Club's Cuban tour and its later trips to Europe. He made all of the arrangements 
regarding publicity, concerts, and accommodations for the Glee Club. The Havana tour 
was the organization' s first step to real achievement, as well as being the first college 
Glee Club ever to appear on the island.405 According to the Havana Post, "There's no 
doubt as to the ability of the Emory Glee Club to entertain an audience. Anyone who 
missed the show missed one of the best all-around musical programs that has come to 
H . 1 . , 406 avana m a ong tlme. 
During the era of the Club, there were several outstanding soloists; Ed Kane, who 
won the Atwater Kent auditions, went immediately from the Glee Club to New York' s 
concert stage. Byron Warner was known to radio audiences throughout the country. 
Foster Barnes was another featured singer, and when he graduated from Emory, he went 
d. . Duk U . . 407 on to uect mus1c at e mvers1ty. 
In the summer of 1926, the Emory Glee Club toured England. There were twenty 
404 Emory University, Emory Campus (Atlanta, GA: Emory University Archives, 
Manuscript, Archives, and Rare Book Library, Emory University, 1922). 
405 Letter from Jim Hardin, Manager of the Emory Glee Club, to T.D. Ellis, Jr. , 
Hollywood, FL, January 7, 1941 (Atlanta, GA: Emory University Glee Club records, Emory 
University Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
406 Clifford Stodghill, "Glee Club Gains Fame: Dewey Furnishes Spark," Emory Wheel, 
Anniversary Edition, 1939 (Atlanta, GA: Malcolm Howard Dewey papers, Manuscript, Archives, 
and Rare Book Library, Emory University). 
407 Ibid . 
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singers, an eight-man jazz orchestra, an accompanist, a violinist, Dr. Dewey, Mr. 
Dombrowski, as graduate manager, and Edgar James, assistant manager. A publicity 
representative, Hunter Bell ('21), who was the city editor of the Atlanta Journal, 
accompanied the group, writing regular reports on the tour for his paper. The chief 
photographer of the Atlanta Journal, Walter Winn, also traveled with the club.408 Prior to 
their sailing departure, the group was received by Mayor Jimmie Walker at New York' s 
City Hall before assembled newspaper reporters, newsreel photographers, and 5,000 
people who were gathered to hear song from "the Southemers."409 
The club gave concerts in London, Bristol, and throughout the provinces. So 
successful were these performances that the group was booked to perform at the 
enormous Kensington Theatre. In addition, they were given a week's contract at the 
Coliseum, sang over the radio for substantial compensation, and could have obtained 
more bookings had they not been scheduled to sail back to the United States on 
September fourth. 410 Two highlights of the trip included being received by the Lord 
Mayor at the historic Mansion House. On the same day, the group was invited to the 
home of Lady Astor for a luncheon. Lady Astor was the Virginia-born wife of the 
wealthy Anglo-American Waldorf Astor, and the first female Member of Parliament in 
the House ofCommons.411 Lady Astor became a longtime friend ofthe group, and 
408 Emory University, "Gleemen Will Tour Europe," Emory Alumnus (May 1953): 6. 
(Atlanta, GA: Malcolm Howard Dewey papers, Manuscript, Archives, and Rare Book Library, 
Emory University). 
409 Stodghill. 
410 Ibid. 
4 11 John Bence, "Go On Tour With the Glee Club in the Emory University Archives," 
posted April 18, 2012, http://web.library.emory.edu/blog/go-tour-glee-club-emory-university-
archives. 
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during their second European tour in 1928, the club gave a private concert for her. 
During the 1928 tour, the group performed in England and the Netherlands. As 
with the 1926 club, 20 singers and a jazz orchestra of seven or eight men were included 
in the troupe. The organization departed Atlanta on June 4, 1928 and returned to the 
campus on September 14, 1928. Once again the Glee Club opened in London at the 
Aeolian Hall. It appeared for a week in the Arts Theater and for two weeks instead of 
one at the Coliseum.412 Further recognition came in 1928, as while on tour the gleemen 
recorded 24 of their most popular numbers for the Metropole Gramophone Company of 
London and made a "singing movie" act for a chain of British theaters. 413 
In addition to Lady Astor, the students were entertained by Lady Beecham and the 
Duke of Manchester. In the City of Bath, the members were invited to an elegant Tea 
given by The Mayor ofBath, Cedric Chivers, and The Mayoress of Bath, Madame Sarah 
Grand.414 The itinerary for the England tour, apart from London, was similar to that of 
1926, with concerts being given in Bath, Maldon, Norwich, Weston-super-Mare, 
Eastbourne, Bournemouth, Ramsgate, Herne Bay, Brighton, Hunstanton, Lowestoft, 
Clacton-on-Sea and Felixstowe.415 
While performing in Norwich, the Glee Club met and became friends with an 
elderly retired English gentleman, Ernest S. Howlett. He enjoyed their performances to 
412 Emory Alumnus (May 1953): 8. (Atlanta, GA: Malcolm Howard Dewey papers, 
Manuscript, Archives, and Rare Book Library, Emory University). 
413 Ibid. 
414 Invitation to the Glee Club from the Mayor of Bath, (Atlanta, GA: Emory University 
Glee Club records, Emory University Archives, Manuscript, Archives, and Rare Book Library, 
Emory University). 
415 Emory Alumnus (May 1953): 8. (Atlanta, GA: Malcolm Howard Dewey papers, 
Manuscript, Archives, and Rare Book Library, Emory University). 
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the point that he followed the group from place to place on their tour. He designed a 
coat-of-arms for the Glee Club, which was used for many years in its performances. In 
1929, Mr. Howlett came to visit "his boys," and for quite a number of months he was a 
familiar sight on campus.416 Although he was entertained at fraternity houses and in the 
homes of Atlanta and out-of-town gleemen, he spent most of his time in the home of Dr. 
and Mrs. Dewey, his visit extending to more than a year.417 Mr. Howlett was the only 
individual from outside the United States, and one of the few persons ever to be elected 
an honorary member of the Glee Club. He died in World War II following exposure and 
. . . "d. E 1 d 418 over-exertiOn m an au rm m ng an . 
The students spent a week's vacation in Paris, and closed their 1928 tour with a 
one-week engagement at the Mille Colonnes in Amsterdam. The performances were so 
successful that the Club was offered additional one-week engagements in both The 
Hague and Rotterdam. Unfortunately, the group had to decline due to having to return to 
Atlanta in time for the beginning of the school year. While in Amsterdam, an incident 
occurred that gleemen would talk about for years to come. Many of the members became 
ill with a flu-like virus and were stricken to the point that they had to stay in their beds. 
Only a small number of students were well enough to sing. The management firmly 
insisted that if there was not a full chorus of 20 singers, the performance would be 
cancelled. The group needed the promised financial compensation in order to return 
home. Without Dr. Dewey's knowledge, as he was also ill, the leaders of the Glee Club 
416 Ibid. 
417 Ibid., 33. 
418 Ibid. 
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arranged for members of the jazz orchestra and other non-singing students who had 
accompanied the group on tour to Amsterdam to stand in the back row and pretend to 
sing, but under no circumstances were they to make a sound. The real members of the 
Glee Club that were present were able to sing so loudly and with such expertise that the 
theater management never noticed the difference.419 
In the following years, the Glee Club continued to tour, making numerous trips up 
and down the Atlantic coast and throughout the South. Additionally, they would perform 
at military bases, particularly during times of national unrest, along with sponsoring their 
own "Annual Atlanta Concert" for the American Red Cross War Emergency Fund in 
March of 1942.42° For all of his efforts and leadership through the years, the 1937 
Campus yearbook was dedicated to Dr. Malcolm Howard Dewey. 
In Dr. Malcolm Howard Dewey, the University has found a champion of those 
qualities of life which constitute the satisfactory life. He has crystallized his 
efforts into a force for the development of art music, and the appreciation of the 
fine arts until Emory is outstanding in this field. 
Not only has he built up the University academically, but he has made the name 
Emory international in its recognition through his continued efforts with the Glee 
Club and Orchestra. 
Dr. Dewey holds that unique position of custodian of tradition and creator of 
tradition. It is only through the respect and admiration of his students that he has 
been able to achieve an enviable position among the builders ofEmory.421 
41 9 Ibid., 34. 
420 The Emory Glee Club, "Annual Atlanta Concert" program, March 7, 1942. (Atlanta, 
GA: Emory University Glee Club records, Emory University Archives, Manuscript, Archives, 
and Rare Book Library, Emory University). 
42 1 Emory University, Campus (1937): 12. (Atlanta, GA: Manuscript, Archives, and 
Rare Book Library, Emory University). 
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The 1924-25 Glee Club completed an extensive tour of Florida and then 
journeyed to Baltimore and Washington, giving a most successful concert before 
President and Mrs. Coolidge.422 On February 5, 1954, the group performed in 
Washington at a Lincoln Day box supper, at which the Republican Party celebrated its 
centennial. Selections from the program included: "Oh! Susanna," "Oklahoma!," "The 
Surrey With the Fringe on Top," and a group ofthree Negro spirituals, one of which was 
"Good News." Besides President Eisenhower, about 9,000 Republicans, including the 
vice-president, members of the cabinet, and congressmen were in attendance to begin the 
party's 1954 congressional election campaign.423 The Glee Club also performed in 
Warm Springs, Georgia on January 2, 1958 for the NBC-TV "Today" program, which 
featured an interview with Mrs. Roosevelt and the unveiling of the Polio Hall ofFame.424 
Radio was another medium in which the group performed. They completed 
several nation-wide broadcasts, being among the first higher education musical groups to 
become involved in the production of both live and recorded programs. The quality of 
the Glee Club's singing and the character of its programs have brought high praise from 
such recognized critics as the musical editor of the New York Times and a director ofthe 
Metropolitan Opera Company, and have prompted several newspapers to speak of the 
organization as "The South's Sweetest Singers." Their reputation, together with the wide 
422 Emory University, Campus (1926). (Atlanta, GA: Emory University Archives, 
Manuscript, Archives, and Rare Book Library, Emory University). 
423 The Atlanta Journal and Constitution, "Emory Glee Club Sings for Ike at Box 
Supper," February 7, 1954 (Atlanta, GA: Malcolm Howard Dewey papers, Manuscript, 
Archives, and Rare Book Library, Emory University). 
424 Emory University Glee Club, Itinerary for "Radio-TV -Motion Picture Activities," 
Warm Springs, Georgia, January 2, 1958 (Atlanta, GA: Emory University Glee Club records, 
Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory University). 
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extent ofthe club's tours, attracted to Emory each year a wealth of talent, from which 
thirty to forty of the best voices were chosen for concert engagements. 425 
Individually and collectively the Glee Club and former members have 
demonstrated their appreciation and affection for Dr. Dewey on many occasions. His 
enthusiasm was such that every year when he trained a new glee club, he was convinced 
it was the best he ever had. He engaged the newcomers with this spirit and it caused 
them to sing even better than they thought possible. 426 On June 7, 1946, a memorable 
party at Druid Hills Golf Club celebrated Dr. Dewey's 251h anniversary as director of the 
Glee Club (a year later because of the war). On the following day, which was Alumni 
Day, the Alumni Association awarded him one of its rarely given Certificates of Honor. 
The certificate read: "He has inspired his students to singjoymisly and gladly. He has 
loved Emory students and Emory University into finer living." Several years later on 
October 14, 1949, a ceremony was held at which time the Glee Club alumni presented to 
the University a portrait of the veteran director.427 Dr. Dewey retired in 1950, ending his 
formal association with Emory University as Chairman of the Department of Fine Arts, 
which he founded in 1927. He continued as Director ofthe Glee Club until his retirement 
from that position in 1957. 
The Glee Club ' s main trip of the 1952-53 school year took place in March, when 
425 Emory University Glee Club, "Emory Glee Club and Orchestra" program (Atlanta, 
GA: Emory Glee Club records, Emory University Archives, Manuscript, Archives, and Rare 
Book Library, Emory University). 
426 Ernest Rogers, "Emory Glee Club Slates New York Appearance," Atlanta Journal-
Constitution, March 10, 1956 (Atlanta, GA: Malcolm Howard Dewey papers, Manuscript, 
Archives, and Rare Book Library, Emory University) . 
427 Emory University, Emory Alumnus (May 1950). (Atlanta, GA: Malcolm Howard 
Dewey papers, Manuscript, Archives, and Rare Book Library, Emory University). 
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it performed in nine Florida and three Georgia cities, then flew to Nassau, The Bahamas, 
for two concerts. This marked the fourth time that the group performed outside of the 
United States.428 On June 7, 1953, the Glee Club departed Atlanta for New York City, 
sailing to England on June 10 for a third tour overseas. Like the previous tours, this one 
was scheduled to be a little over three months in duration; however, this trip was of far 
greater scope from a geographic standpoint. Concert appearances initially planned by the 
Club included England, Scotland, Norway, Belgium, Germany, The Netherlands, Italy 
and France, plus a four-day vacation in Switzerland.429 
As evidenced by the items in the Glee Club scrapbook, this trip was more 
significant than any of the others for two reasons. One was that the Club's purpose was 
to show Europeans something about America and Americans. They had seen our 
bombers and our dollars, our tractors and our soldiers. The Emory singers tried to show 
them America's heart, its culture, its expression of itself in song. They tried to show 
them that America understands and appreciates the music of Europe as well as our 
own.430 The whole Emory family was grateful time after time when the reaction of the 
European press told them that their efforts were not in vain. Probably the most striking 
instance of their acceptance came in war-ravaged Cologne. Ninety-five percent 
destroyed by Allied bombers, this battered town was the last place any American group 
might expect an audience. Yet they sang to a full house, and the reception was such that 
428 Ibid. 
429 Emory Alumnus (May 1953): 4. (Atlanta, GA: Malcolm Howard Dewey papers, 
Manuscript, Archives, and Rare Book Library, Emory University). 
430 Malcolm Howard Dewey, Glee Club Scrapbook (BY 37, 1953-54, II), (Atlanta, GA: 
Malcolm Howard Dewey papers, Manuscript, Archives, and Rare Book Library, Emory 
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it prompted the German government to offer the gleemen a holiday in Munich and a 
weekend trip to the Bavarian Alps.431 
The other significant aspect of this trip was the fact that it was the last tour for 
Dewey prior to his retirement from the Glee Club. As Professor Emeritus of Fine Arts, 
he directed the Glee Club on the tour as he did in 1926 and 1928. He was accompanied 
by Mrs. Dewey, who also made the 1928 tour with the gleemen. Other members ofthe 
1953 tour were 28 singers (seven first tenors, seven second tenors, seven baritones, and 
seven basses). There was also an accompanist and a representative ofthe University 
administration. On the previous tours of 1926 and 1928, there was a jazz orchestra of 
seven or eight men in the troupe. The 1953 tour, though, did not include an orchestra.432 
The organization' s budget for approximately 14 weeks was $27,671.04, with the 
students making the trip contributing $300 each. Other revenue came from gifts, the sale 
of advertising, proceeds from the Club ' s 1952-53 busy concert season, sales ofpatron 
tickets, and proceeds from the programs given overseas. The voices of the Glee Club 
were broadcast from the studios of the British Broadcasting Corporation, the Voice of 
America, French National Radio, and the Armed Forces Network of Europe. The group 
performed fifty-five concerts at universities, military bases, parks, and amphitheaters 
before returning to the United States in mid-September.433 
In addition to Dr. Dewey' s accomplishments as the Director of the Glee Club, 
Professor of Romance languages, and organizing the fine arts department, he was the 
431 Ibid. 
432 Ibid., 4-5. 
433 Emory University, "The Luckiest Glee Club in History," Emory Magazine (Winter 
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Director ofMusic at Glenn Memorial Church, located on the Emory campus. One of Dr. 
Dewey's greatest contributions to Emory was the friendships that he had with 
approximately 2,000 Glee Club members and the hundreds of others who attended his 
classes. He knew the location where most of the former gleemen lived, and corresponded 
with many of them. In addition, the Dewey home was frequently visited by returning 
alumni throughout the years. 
Mrs. Dewey, the former Maybelle Jones, was Dr. Dewey's "strong right arm." 
Besides aiding him in entertaining and keeping track of "his boys," Mrs. Dewey 
energetically engaged in many other activities for the good of Emory University. Her 
particular interests were Emory University Hospital and the Emory University School of 
Nursing, whose joint history she recorded in Until Now, a book published in 1947. 
One former Glee Club member reminisced that as a freshman, there were not 
enough choir robes to accommodate the group ' s performance of "A Festival ofNine 
Lessons and Carols" that year. He was the only one without attire. A day or two prior to 
the performance, he was summoned to the Dewey home, where Mrs. Dewey sewed 
together a choir robe so that he would not be left out of the performance.434 This act of 
kindness and concern was typical of Dr. and Mrs. Dewey; they displayed caring for the 
students, and, as a result, many of them would continually keep in contact long after their 
graduation. Some would even travel to visit the Dewey home, knowing that they were 
always welcome. Dewey was known to have a gentle demeanor, and it was never 
434 Brad Ansley, "Dr. Dewey- Amazing Career," The Emory Wheel (February 14, 
1957), (Atlanta, GA: Emory University Glee Club records, Emory University Archives, 
Manuscript, Archives, and Rare Book Library, Emory University). 
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conveyed that he expressed anger or aggression to anyone. There is no doubt that his 
calm manner contributed to the success of the Glee Club, along with winning the 
affection of the many audiences for which they performed. 
Six years after Dr. Dewey retired from the Glee Club, Maybelle Dewey died, 
ending the happy marriage of 36 years. Dewey was devastated by her death, isolating 
himself from many of the activities that once brought him joy. A few years later, on 
November 5, 1966, Dr. Dewey died from failing health. Ernie Rogers '20, who had 
previously been a member of the Glee Club, wrote the following tribute in memory of Dr. 
Dewey: 
"It should suffice that he created much of beauty during a lifetime of 
notable service in the realm of the arts and in human relationships. There is no 
yardstick by which to measure the e1mobling influence he had on the lives of the 
young men with whom he came in contact. He inspired them to appreciate the 
finer facets of living and demonstrated to them that he who gives fully of that 
which is noblest and finest will, in tum, receive rewards beyond price in terms of 
f£ 0 d 0 0 , 435 a ectwn an appreciatiOn. 
The tribute stated above by Rogers is a detailed and accurate account of Dewey. 
His work at Emory University, the Department of Fine Arts, and the Glee 
Club have contributed to the growth of the music department over the span of 
several decades. 
Emory Women 's Chorale 
Beginning in 1919, several women graduate students, and later women nursing 
students, attended courses with men at Emory University. This was not the first 
435 Ernie Rogers, "Four Decades of Music," Emory iUagazine (November-December 
1966): 11 . (Atlanta, GA: Malcolm Howard Dewey papers, Manuscript, Archives, and Rare 
Book Library, Emory University). 
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introduction of coed interactions at the University. Mamie Haygood, the daughter of 
Emory College President Atticus Green Haygood, began attending college classes in 
1883, enrolled as a sixteen year old first year student in 1884, and was a full member of 
the freshmen, sophomore, and junior classes. Since the school did not grant degrees to 
women, Mamie had to transfer to Wesleyan College, a Methodist women's college in 
Macon, Georgia, to begin her senior year in 1887 and receive her diploma in 1888. 
Mamie was known both as "Emory's first coed" and as a "non-graduate" of Emory 
College.436 
In March 1953, the Board of Trustees decided in a 13 to 6 vote to permit full 
coeducation in the College of Arts and Sciences and the School of Business 
Administration. More than 1,500 women, primarily nurses, librarians, and teachers, 
already had received Emory degrees. In fall1953, seventy-six women entered Emory 
College under the new guidelines permitting women to enroll on a regular basis rather 
than by special exception. Across the entire University, 13 percent of Emory's students 
were women.
437 It was not until1980 that the number of women entering the college 
equaled the number ofmen.438 
Shortly after Emory became coeducational in 1953, the first musical group for 
women was organized in 1954. The Emory Women's Chorale debuted at a concert in 
1955 with Mrs. Bayne Smith as the director ofthe group. In addition to conducting the 
436 Ginger Cain, "Women at Emory in the Nineteenth and Twentieth Centuries: A 
Celebration of Fifty Years of Coeducation," 
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8. (Atlanta, GA: Manuscript, Archives, and Rare Book Library, Emory University). 
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chorale, Smith served as Emory' s organist and minister of music for Glenn Memorial 
Methodist Church during the 1950s and early 1960s. She directed five vocal choirs and 
three handbell choirs, taught organ and piano, and assisted Men' s Glee Club conductor, 
Dr. Malcolm Dewey. Working at Emory in the 1950s, she has vivid memories ofthe era 
"No other place in Georgia had the arts like Emory," Mrs. Smith recalls. "It wasn' t hard 
to get people to come to performances. "439 
The Fine Arts Department: 1927-1962 
The Department ofFine Arts was officially founded in 1927 by Dr. Malcolm 
Dewey. He served in the capacity of chairman until he retired from his faculty position at 
the University in 1950. Although the department was organized in 1927, three music 
related courses were offered in the Emory University School of Theology as early as the 
1919-20 academic year.440 In February 1915, the seminary at Emory University was 
named the Candler School of Theology in honor of Bishop Warren Aiken Candler, whose 
interest in ministerial education caused him to project a preachers' training school in 
connection with Emory College as early as 1894. It was realized early in the program 
that courses in music and singing would be needed by the prospective preachers and 
missionaries.441 During the second year ofthe school, three courses were included for 
439 Emory University, "Prelude," Emory Magazine (Autumn 1996), 
http://www.emory.edu/EMORY_MAGAZINE/fall96/prelude.html. 
440 Emory University, Emory University Bulletin (Vol. 5, 1919): 107, 119. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
441 Emory University, Campus yearbook (1948): 137. (Atlanta, GA: Manuscript, 
Archives, and Rare Book Library, Emory University). 
this purpose. The instructor for each one was Mr. Wilford Watters, and included the 
following: 
Rudiments of Music. Study ofthe rudiments of music; rhythm, notation, 
elementary harmony. Reading of simple exercises at sight. Exercises in deep 
breathing and tone production. 
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Sight Singing. More advanced work in sight reading and harmony. Students will 
be required to read ordinary hymn tunes at sight. Practice of correct tone 
production in reading and singing hymns. A few lectures on the kinds of musical 
compositions. 
Hymns and Hymnology. Study of the history, content and application of a 
number of standard hymns. The hymns will be memorized, words and music, and 
the students will practice leading the congregation in the singing of these hymns. 
Occasional discussion on the nature and place of music in the church. 442 
Other Methodist colleges researched in the southeastern United States did not offer such 
courses during this time, nor did they have a school of theology. Though Duke 
University was officially established in 1838, the Divinity School was not founded until 
much later in 1926.443 In 1920, A.M. Robarts became the instructor ofthe three courses, 
with Swagarty following in 1921. Lovelace became the instructor in 1924 and continued 
in this capacity until Malcolm Dewey took on teaching the courses in 1928. The three 
music courses in the School of Theology remained until the 1940s, at which time the 
courses were reduced to Song and Speech, and Hymns and Hymnology. 
As early as 1919, admission to Emory included high school units accrued in the 
areas of art and music. Each unit of credit was the equivalent of 120 "sixty-minute" 
hours of high school work. It included one or two units of mechanical and free-hand 
442 Ibid., 107. 
443 Duke University, available at http://www.duke.edu/ 
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drawing, applied arts, and one unit of credit given for three years in Music.444 
The first inclusion of music in the Fine Arts curriculum is documented in the 
course catalogue of 1928, with the History of Opera and the History ofMusic, both 
taught by Dr. Dewey. There were also three courses offered in Art taught by Dewey. 
History of Opera. History of the development of both libretto and music. 
History of Music. This study will confme itself to music in modem times, with 
particular stress on the Classical and Romantic periods. The various musical 
forms will be taken up in their development and illustrated.445 
Compared to other male or coeducational four-year schools, the number of 
courses offered at Emory during this time had both strengths and weaknesses. Berry 
College was established as a junior college in 1926, and did not become a four year 
college until 1930. Valdosta State was founded as a normal college for women in 1913, 
and did not become coeducational until 1950. Reinhardt College (now Reinhardt 
University) was established in 1883; however, the curriculum was designed to train 
teachers and preachers, focusing on language, mathematics, science, history, and religion. 
The University of West Georgia did not become a four-year institution until1957, and 
Kennesaw State University was not established until1963. 
The Chancellor at the University of Georgia, Charles Mercer Snelling, wanted to 
establish a department of fme arts and music, which led to Hugh Hodgson's appointment 
as the University's first music professor in 1928. Growth at the University's music 
444 Emory University, Campus yearbook (1948): 42. (Atlanta, GA: Manuscript, 
Archives, and Rare Book Library, Emory University). 
445 Emory University, Em01y University Bulletin (Vol. 14, 1928), (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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department grew quickly; between 1930 and 1941 , four degree programs in music were 
developed, which included the University's first graduate music degree, the Master of 
Fine Arts. Additionally, a Fine Arts building was constructed in 1938, providing not only 
a permanent home, but also prestige for the relatively new department. Hodgson's 
leadership continued to grow beyond the boundaries of the University of Georgia, as he 
served as a special lecturer at Emory University for several summers, and in 1947, helped 
establish a music department at the Atlanta Division of the University of Georgia, now 
known as Georgia State University. He retired from the University System of Georgia in 
1960, but continued to teach and perform at a more reduced level. He died on August 12, 
1969.446 
In comparison to other Methodist colleges and universities in the southeastern 
United States, Greensboro College in Greensboro, North Carolina began a music 
education program in 1838, the same year that the Boston Public School Committee hired 
the first public school music teacher, Lowell Mason. According to the Greensboro 
College Department of Music, "Music was an important part of the College curriculum 
from the beginning, and as this nation began to see that its children could learn and 
participate in the music of its western, national, and regional cultures, so too did 
Greensboro College pick up the banner to educate musicians and teachers of music."447 
It maintains its music program to the present day, and is known for having one of the 
earliest collegiate MENC chapters, Chapter 19, which also remains active. 
446 Ibid. 
447 
"Greensboro College Department of Music," Greensboro College, accessed 
November 21 , 2013, http://www.gcmusic.info/musicEducation.php. 
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Though Emory's music department did not begin as early as that of Greensboro 
College, or thrive almost immediately following its inception as The University of 
Georgia, it continued to make steady progress over the years. The following item from 
the Emory University Bulletin is a description of the Fine Arts curriculum in 1931: 
"The general method followed in the presentation of all the courses in this 
department is in the form of lectures in which the matter of understanding and 
appreciation of the works themselves is stressed quite as much as the historical 
development. An adequate selection of prints and slides as well as phonographic 
records is being accumulated as material for illustration and study. Term papers 
are frequently required."448 
The two original music courses were offered each year, with no expansion of the 
curriculum until the early 1940s. One ofthe reasons that courses were not increased 
during this time may have involved the lack of finances; however, some current music 
faculty report that at the time, the music department was considered an extracurricular 
volunteer organization by the administration and was not taken seriously. In the 1941 
university catalogue, the courses included were: Appreciation of Music, Supervised 
Reading, History of Opera, and History ofMusic.449 The 1945 catalogue indicates that 
"The Symphony" was added to the program, focusing on the history of the symphony 
from Haydn to the present day.450 The Fine Arts degree is also detailed in this same 
catalogue, stating the following information and coursework: 
448 Emory University, Emory University Bulletin (Vol. 17, 1931): 108. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
449 Emory University, Emory University Bulletin (Vol.27, 1941), (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
450 Emory University, Emory University Bulletin (Vol. 31, No. 1, 1945): 45. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
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FINE ARTS 
Fine Arts are interpreted to include not only painting, sculpture, and architecture, 
but music as well. Literature fits naturally into this general pattern so that courses in 
literature, whether English or in foreign languages, are valuable. One course at least in 
addition to aesthetics is recommended in the Department of Philosophy. A background 
of history is of great value, particularly when it stresses the social and cultural 
backgrounds. 
Freshman year 
FALL 
English 1 
Mathematics 1 
History 4 
French 1 
Phys. Ed. 1 
Sophomore year 
English 4 
Biology 1 
Fine Arts 7 
German 1 
Phys. Ed. 4 
Junior year 
Fine Arts 111 
(Introduction to Music) 
Philosophy 211 
German 105 
History 205 
Senior year 
FALL 
Fine Arts 203 
(Architecture) 
English 111 
Journalism 228 
Philosophy 201 
WINTER 
English 2 
Mathematics 2 
History 5 
French 2 
Phys. Ed. 2 
English 5 
Biology 2 
Bible 8 
German2 
Phys. Ed. 5 
Fine Arts 206 
(The Classic Tradition) 
Philosophy 212 
English 225 
Journalism 221a 
WINTER 
Fine Arts 251 
(The Symphony) 
Philosophy 261 
English 112 
Greek 111 
SPRING 
English 3 
Mathematics 3 
History 6 
French 3 
Phys. Ed. 3 
English 6 
Biology 3 
Philosophy 9 
German 3 
Phys. Ed. 6 
Fine Arts 207 
(Ital. Ren. Painting) 
Philosophy 213 
French 205 
Journalism 221 b 
SPRING 
Fine Arts 212 
(History of Opera) 
Fine Arts 290* 
English 271-272 
Bible 210 
*Supervised Reading- Supervised Reading is for students specializing in fine arts. A 
student is eligible to register for the course only in the quarter in which he expects to 
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complete requirements for graduation. 451 
"Sacred Music" was added as a course to the fine arts curriculum in 1947. 
Having been originally taught by Dr. Dewey, it was regularly offered within the 
department until 1956. It addressed the intimate relationship between music and religion 
in historical forms, including Gregorian chant, oratorio, mass, motet, anthem, chorale, 
and hymn. Religious elements in secular works such as symphonies and operas were also 
studied within the framework of the course. As the years passed, one of the basic 
religious requirements of Emory eclipsed, as compulsory chapel for students ended in 
1958. This was due to the fact that faculty, staff, and student body became more 
diversified, creating a wide range of religious perspectives to enrich campus life.452 
For the remainder of the years leading up to Dr. Dewey's retirement in 1950, five 
courses continued to be offered: Introduction to Music, History of Opera, The 
Symphony, Sacred Music, and Supervised Reading. The music courses offered were few 
in number at the time, but they attracted a large proportion of students whose cultural 
interests were quite apart from their field of study. The basic introductory courses were 
offered in order to foster the enjoyment and appreciation of music. Advanced courses 
were offered to those specializing in the area of Fine Arts, along with the 
recommendation of studying a generous assortment of courses in the field of the 
humanities, such as literature, philosophy, and history. 453 
451 Ibid., 13. 
452 Emory University, Emory University Bulletin (Part 1, 1994-95): 12. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
453 Emory University, Emory University Bulletin (Vol. 33, No. 1, 1947): 43. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
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After Dewey's retirement from the Department of Fine Arts, David Kiviat and E. 
Chappell White became the instructors of the music courses, which remained unchanged 
the following year. Kiviat received an A.B. degree from Princeton University and an 
A.M. degree from Columbia University. He remained in his position until1954. White 
received his A.B. from Emory University, a B.M. from Westminster Choir College, and a 
M.F.A. and Ph.D. from Princeton University. 
From 1952-1959, the courses offered varied in growth and availability. 
Anywhere from six to eight subjects were available in music each semester. New courses 
made available during this time included: 
Masterpieces in Music - An intensive study and analysis of musical 
masterpieces as well as the broader problems of style in music. Open to 
upper division students with permission of the instructor. *454 (With 
White' s extensive background, this course shows a more critical viewpoint 
that students would have gotten from Princeton.) 
*Upper division at Emory University pertained to juniors and seniors. 
Music of the Twentieth Century - A study of selected works from 
Debussy to the present, with emphasis on new trends. Prerequisite: a 
. . 455 
course m music. 
Elements of Harmony- A systematic study of traditional harmony, 
designed to promote the student's artistic understanding as well as his 
technical knowledge. Ear training included. Prerequisite: consent of 
. 456 
mstructor. 
Haydn, Mozart, and Beethoven - A study of selected works by the three 
great masters of Viennese Classicism. Each composer is presented with a 
454 Emory University, Emory University Bulletin (Vol. 37, 1951 ): 50. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
455 Emory University, Emory University Bulletin (Vol. 38, 1952): 49. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
456 Ibid. , 49-50. 
view toward understanding his individualities, his importance for the 
period in which he lived, and his relation to the period following. 457 
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Wagner and His Contemporaries- A study of the development of 191h-
century music after Beethoven, with emphasis on Wagner and the 
opposing trends as represented by Verdi, Schumann, and Brahms. 458 
The History of Music to 1750 -A survey of musical development from 
Gregorian chant to the death of Bach. Prerequisite: Any course in music, 
or permission of the instructor.459 
Besides the Men's Glee Club, with a membership of approximately 82, and the 
Women's Chorale, with a membership of approximately 60, the 1957-1959 academic 
years included the Emory Opera Association. It made its debut performance in 1957 with 
a presentation of A Date with Puccini, with Gwendolyn Ellis as the director and Chappell 
White as faculty advisor. Since there is no known opera by this name, the contents of the 
program are unclear, though it may be speculated that the performance included a variety 
of selections by Puccini. In the 1959 season, Mrs. Eleanor Chappell served as the 
director of the group. 
R.S. Beckwith became the director ofthe Glee Club from 1959-1962, as well as 
becoming an Instructor of Music and conducting the Women's Chorale. He received 
both his A.B. (1952) and A.M. (1955) degrees from Harvard University, and was 
mentored by G. Wallace Woodworth, who conducted the Harvard Glee Club from 1933-
1958.460 Beckwith was the first Glee Club director since Dewey to also be an Instructor 
457 Emory University, Emory University Bulletin (Vol. 42, 1956): 50. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
458 Ibid. 
459 Ibid. 
460 Harvard Glee Club, accessed October 28, 2013, 
http://www.harvardgleeclub.org/. 
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of Music in the Department of Fine Arts. He taught Choral Music and Music in the 
Baroque Era, both of which were first introduced into the department in 1961. 
Additionally in 1961, he conducted the Women's Chorale in a joint concert at the Emory 
campus with the Virginia Glee Club, an established organization from the University of 
Virginia. The program selections were diverse from both an historical and stylistic 
standpoint, as observed in the following: 
Program 
0 Mighty God, Our Lord (Heimich Schutz) 
Emory University Women's Chorale 
Rejoice, Rejoice (William Byrd) 
Emory University Women's Chorale 
Mass in B-flat Major (Antonio Lotti) 
Virginia Glee Club 
Cantata No. 196: The Lord Careth for Us (Johann Sebastian Bach) 
Virginia Glee Club & Emory University Women's Chorale 
From The Testament of Freedom: "We have covered the cost" (R. Thompson) 
Virginia Glee Club 
The Boatmen's Dance (Minstrel Song) (Aaron Copland) 
Virginia Glee Club 
Keep in the Middle of the Road (Negro Spiritual, arr. Bartholomew) 
Virginia Glee Club 
The Nightingale (Thomas Weelkes) 
Emory University Women's Chorale 
Die Nachtigal} (Wolfgang Amadeus Mozart) 
Emory University Women's Chorale 
Little Bird, Little Bird (American folksong setting by Gail Kubik) 
Emory University Women' s Chorale 
Father William, from Alice in Wonderland (Irving Fine) 
Emory University Women's Chorale 
The Alma Maters 461 
As evidenced in the above program, music ensembles continued to exist and perform 
following the departure of Dewey, though they were still a part of student activities on 
campus and not yet affiliated with the Department of Fine Arts. 
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In 1960, two courses were developed for the "Lower Division," or Freshmen and 
Sophomores in the department: 
Fundamentals of Musicianship - A course designed to develop the 
student's skill in reading, writing, and hearing music, so as to increase his 
effectiveness as performer and listener. Weekly laboratory sessions. No 
prerequisites. 
Materials of Music - An investigation of some of the elements of musical 
composition, as a prelude to further studies in the literature of music. 
Works representing various traditions and techniques will be heard, 
performed, and analyzed by the class. Prerequisite: consent ofthe 
instructor. 462 
Beginning in 1961 , the music curriculum experienced the most growth since its 
inception in 1927. This could possibly have been attributed to school reform taking place 
in the United States, with a number of private and federally funded initiatives challenging 
music educators to define the nature of their discipline, the process they used to engage 
461 Virginia Glee Club, 
http://virginiagleeclub.wikia.com/wiki/Concert _at_ Emory_ University_( 1961 ). 
462 Emory University, Emory University Bulletin (Vol. 46, 1960): 53 . (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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students, and the quality of music that students performed.463 During the early 1960s, the 
civil rights movement, along with the war in Vietnam, contributed to a turbulent time in 
society. According to Mark, the civil rights movement was "fueled both by idealism and 
the demand for fairness on the part of many Americans."464 Additionally, the realization 
that the United States was behind the Soviet Union in the area of technology with the 
launching of Sputnik in 1957 caused a determination to excel in all areas of education. 
For the first time on the Emory University campus, courses began to focus on 
music theory, including harmony and counterpoint, each area being presented as a 
sequence in three quarters: 
Elementary Harmony, 161, 162, 163- Scales and intervals will be 
reviewed before beginning the study of harmony. Work will consist of 
written exercises and simple harmonic analysis, dealing largely with music 
of the 181h and early 19th centuries. Prerequisite: familiarity with bass and 
treble clefs. 
Advanced Harmony and Counterpoint, 261, 262, 263 - Written 
exercises using all resources of chromatic harmony and modulation. 
Advanced harmonic analysis and some consideration of 20th century 
harmony. Strict counterpoint through five species. Prerequisite: Music 
163. 
Choral Music- The rise of choral polyphony in Europe, with emphasis 
on the music of the Netherlands masters, the Italian and English 
madrigalists, and the choral works of J.S. Bach. A survey, including some 
close study of selected works through listening analysis, performance, and 
written reports. Prerequisite: Music 101 or permission of the instructor. 
463 M.L. Mark and C.L. Gary, "Historical Frame for Music in the Education of 
Humanity," in The New Handbook of Research on Music Teaching and Learning, ed. (Richard 
Colwell and Carol Richardson (New York: Oxford University Press, 2002), 1054. 
464 Michael L. Mark, "MENC: From Tanglewood to the Present," available at 
http://www.musiced.nafme.org/files/2012/06/MENCfrom Tanglewood.pdf. 
151 
Medieval and Renaissance Music - A survey of the history of music 
from early Christian plainsong through the height of vocal polyphony in 
the 16th century. Prerequisite: Music 101. 
Music in the Baroque Era- Beginning with the stylistic revolution 
around 1600, the development of Baroque forms and techniques is studied 
through the works of a limited number of outstanding composers, such as 
Monteverdi, Schutz, Corelli, and Vivaldi. Emphasis is placed on the 
syntheses of Baroque style in the works of J.S. Bach. Prerequisite: Music 
101.465 
The 1961 catalogue documents the description and purpose of the Department of 
Fine Arts at Emory University with regards to music instruction, greatly expanding on 
each item when compared to previous issued catalogues. Perhaps the reason for this 
increase is based on the reform of curriculum during the late 1950s through the 1960s. 
Disciplinary approaches in this area originated from the sciences, which looked at 
disciplines as having an organized body ofknowledge, specific methods of inquiry, and a 
community of scholars who generally agreed on the fundamental ideas of their field. 
President John F. Kennedy' s Panel on Educational Research and Development of the 
President' s Science Advisory Committee suggested in 1963 that the curriculum reform 
developed in science education could be applied to arts education as well. This would 
allow music and the other arts to be approached less from a child-centered or societal 
perspective and more as a discipline to be studied in their own right. 466 
The department of fine arts seeks to provide an increased understanding of music 
and the arts as a part of the general student's liberal education, and to meet as well 
the needs of those whose interest in the fields is more specialized. 
465 Emory University, Emory University Bulletin (Vol. 47, 1961): 53. (Atlanta, GA: 
Manuscr~t, Archives, and Rare Book Library, Emory University). 
4 6 Efland, A.D., "Historical Frame for Music in the Education of Humanity," in The 
New Handbook of Research on Music Teaching and Learning, ed. Richard Colwell and Carol 
Richardson (New York: Oxford University Press, 2002), 1054. 
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The department believes that the study of music and arts as a part of the great 
humanistic tradition is basic for anyone preparing for a professional career in any 
branch of the arts. Qualified students who do not anticipate a professional career 
frequently find value in specialization, however, and they are welcomed in the 
program. 
Music 101 (Introduction to Music) or its equivalent and Music 161 , 162, and 163 
(Elementary Harmony) are normally prerequisites for specialization in music. 
Specialists in music will also be required to pass a basic piano examination before 
the end of the junior year. The examination serves to demonstrate ability to read 
for study purposes rather than for public performance. 467 
The music course offerings ofthe Department of Fine Arts slowly but steadily 
grew over the first thirty-five years of its existence. Interest in music, as in the past, 
remained consistent during this time. As documented in the 1962 Campus, the Emory 
Concert Band of21 members was "formed to provide the opportunity for the members of 
the University system to keep in touch with their musical interest and backgrounds."468 
The Glee Club was not a part of the fine arts curriculum, either; it had been solely 
associated with organizations under the category of "Student Activities." With the Club 
achieving popularity both nationally and internationally, it could lead to the assumption 
that Emory, at the time, had an established degree program devoted entirely to music. 
Unfortunately, this was not the case. On January 4, 1947, Miss Barbara Chambers of the 
New England Conservatory of Music in Boston wrote Emory Dean J.H. Purks, Jr. 
requesting music courses offered by accredited colleges and universities. He responded 
on January 8, 1947 with the following reply: 
467 Emory University, Emory University Bulletin (Vol. 47, 1961): 52. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
468 Emory University, Campus yearbook (1962) (Atlanta, GA: Manuscript, Archives, 
and Rare Book Library, Emory University). 
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I am requesting the Registrar to send you a Catalogue as requested. The 
catalogue will convey very little of the information which you desire. At Emory 
we confine our activities in Music to courses in Appreciation and to the rather 
significant tradition of our Glee Club.469 Agnes Scott and the University of 
Georgia care for the aspects of Music other than appreciation for the Center.470 
Although Dean Purks' letter was rather bleak, music continued to be an important and 
well-respected aspect of the campus, through both the Glee Club and the few existing 
music courses. It would take time, but the department would eventually expand, further 
develop, and become accredited by the National Association of Schools of Music 
(NASM) over the next several decades. 
469 Correspondence between Miss Barbara Chambers ofthe New England Conservatory 
of Music in Boston, MA and Dean J.H. Purks, Jr. of Emory University (January, 1947). Malcolm 
Howard Dewey papers, Manuscript, Archives, and Rare Book Library, Emory University. 
470 The Atlanta Regional Council for Higher Education was founded in 1938 as the 
University Center in Georgia. Today, it is represented by 21 public and private institutions of 
higher learning in the Atlanta area: Agnes Scott College, Brenau University, Clark Atlanta 
University, Clayton State University, Columbia Theological Seminary, Emory University, 
Georgia Gwinnett College, Georgia Institute of Technology, Georgia State University, 
Interdenominational Theological Center, Kennesaw State University, Mercer University Atlanta, 
Mercer University, Morehouse College, Morehouse School of Medicine, Oglethorpe University, 
Savannah College of Art & Design - Atlanta, Southern Polyteclmic State University, Spelman 
College, University of Georgia, and the University of West Georgia. The founding members of 
the organization were Agnes Scott College, the Atlanta College of Art, Columbia Theological 
Seminary, Emory University, the Georgia Institute of Technology, and the University of Georgia. 
The purpose of the Center is to share resources through a cross-registration program, allowing 
students to register for courses on other member campuses, and offering students the opportunity 
to expand their learning experiences in various fields of study and campus settings. In addition to 
being able to take courses at other member campuses, the interlibrary sharing program allows 
students to share resources of all member libraries. Students and professors have the opportunity 
to visit member libraries to gain access to materials which do not circulate. Another purpose of 
the organization is to "facilitate collegiality among faculty." In 1998, the organization changed 
its name to the Atlanta Regional Consortium for High Education. The word "Consortium" was 
changed to "council" in 2005. 
"Atlanta Regional Council for Higher Education," accessed November 18, 2013, 
http://www.atlantahighered.org. 
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The 1960s - The Department of Music 
Dr. William Lemonds 
Following the retirement of Malcolm Dewey from the Glee Club, the directors of 
the organization included Edward Kane (1958-59), R.S. Beckwith (1959-62), and John 
Austin, Jr. (1962-63). In 1963, Dr. William Lemonds came to Emory University as 
Associate Professor ofMusic, Director of Choral Music, and University Organist. A 
native of Oklahoma, Lemonds served three years in the United States Army as a member 
of the 14th Armored Division in Europe, during which time he received the Bronze Star 
for heroic action in the line of duty. While in the service, he attended the Biarritz 
American University in France, majoring in music and studying organ with Madame 
Germaine in Bayonne, whose first name was not included in the sources obtained. Upon 
returning to the United States, he entered Westminster Choir College where he received 
the Bachelor of Music and Master of Music degrees. Additional studies included those at 
Pius X School ofLiturgical Music in New York City, the University of Chicago with 
James Lawson, and with Robert Shaw.471 
From 1960-1963, Lemonds was Chairman ofthe Department ofMusic at the 
University ofthe South, Sewanee, Tennessee. There, he organized the Chamber 
Orchestra, the Cantata singers, and served as both organist and choirmaster for the 
University. He also lectured in church music for the St. Luke School ofTheology.472 
47 1 Lemonds, William Whitlock, Biographical Sketch (September, 1965). Emory 
University Glee Club records, Emory University Archives, Manuscript, Archives, and Rare Book 
Library, Emory University. 
472 Ibid., 2. 
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In 1964, shortly after Lemonds' arrival, the Emory Glee Club and Women's 
Chorale performed William Walton's Belshazzar 's Feast with the Chattanooga 
Symphony Orchestra under the direction of Julius Hegyi. Lemonds was the baritone 
soloist for the performance. The choral groups at Emory continued to excel under his 
directorship, as evidenced by Lemonds coordinating and conducting the Southeastern 
premiere performance of Britten's "War Requiem" in conjunction with the Atlanta 
Symphony Orchestra in May, 1965.473 Although the Glee Club continued after Dr. 
Dewey' s retirement, it gained a new momentum with the appointment of Lemonds as 
director. 
A tribute to each era ofthe Glee Club was performed in 1965, entitled "This Was 
the Club That Was." It was an original musical narrative of the history ofthe Emory 
Glee Club as a salute to the fiftieth anniversary of the moving of Oxford College to 
Atlanta to become Emory University. The story was written by Richard Evans and the 
lyrics by Thomas Floyd and Kenneth Finkel. 
The concert was under the direction of Lemonds and included the following 
selections to commemorate each season: 
1924-25- "Now Let Every Tongue Adore Thee" - J.S. Bach 
1939-40- "Maiden Fair, 0 Deign to Tell" - Joseph Haydn 
1946-47- "Surrey with the Fringe on Top" - from Oklahoma! 
1947-48- "Es ist ein Ros Entsprungen" - M. Preatorius 
1952-53- "Set Down Servant"- Spiritual 
1955-1956 - "Salvation Belongeth to Our God"- Tchesnokov 
1960-1961- "Widerspruch" - Franz Schubert 
1961-62- "Laura Lee", "Way Down in Cairo" (with banjo)- Stephen Foster 
1962-63 - "Little Lamb" - Spiritual 
1963-64 -Three Student Songs: 
473 Ibid. 
"Ihr Bruder, lieben Bruder mein" (Leipzig)- J. Schein 
"Muse I den"- German Folk Song 
"Emory Drinking Song"- Arr. by Beckwith474 
The directors listed on the concert program were those originating from the 
establishment of Emory University and did not include R.M. Mcintosh, who was 
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instrumental in the founding of the Glee Club on the Oxford campus in the 1800s. The 
directors listed were C.F. Hamff (1955-20), Malcolm H. Dewey (1920-58), Edward A. 
Kane (1958-59), R.S. Beckwith (1959-62), John Austin, Jr. (1962-63), and William W. 
Lemonds (1963- ).475 From 1963 onward, Lemonds was a significant leader of the music 
department, remaining in that capacity for twenty-three years. He died in 1994 at the age 
of71. 
Expanding the Curriculum 
Descriptions and requirements for students majoring in music became more 
detailed during the 1960s. "Modal Counterpoint" was introduced in 1963 and addressed 
analysis of 16111 century counterpoint. In 1965, "Honors Credit" was a course opened to 
seniors and divided into three segments or quarters. It was available to those students 
who had demonstrated outstanding musical talent and held an overall "B" average 
through their junior year. The first quarter required reading in a specialty area for further 
474 The Emory Drinking Song did not pertain to the use of alcohol, but Coca-Cola. The 
version during the time of Lemonds was sung to the tune of Jingle Bells and referred to Emory as 
not having an established university football team to ' 'trample Tech" or "go through Georgia's 
line," but that was considered perfectly fine , as the last line states, "So fill your cup, and drink'em 
up, to the Coca-Cola School." This statement was in reference to all of the millions of dollars 
donated to Emory by Asa Candler, the owner ofthe patent and manufacturer of Coca-Cola. 
Emory University, Emory Glee Club Concert '65, Emory University Glee Club records, 
Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory University. 
475 Lemonds, 2. 
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study, the second required reading directed toward a specific topic in musical history or 
analysis. The third quarter required writing a paper on the specialized topic selected from 
the previous quarter, in addition to a comprehensive examination in music history and 
theory. 
Basic requirements for a major in music included 10 courses in music, at least one 
course in European history, one in Art, Philosophy, and demonstration at the end of the 
junior year of the ability to read at the piano a chorale and an invention by Bach, a sonata 
by Haydn or Mozart, and a simple example of open score.476 The requirement for 
proficiency at the piano was somewhat challenging, as there is no mention of applied 
classes addressing the instruction of individuals during this time. In 1966, Music was 
fust listed in the catalogues as its own department, instead of coupled with Art under the 
Department of Fine Arts. Even though the Department of Music did not offer a graduate 
degree, some music courses were acceptable for limited graduate credit in certain 
programs, upon approval of the student's adviser. Such courses were "Haydn, Mozart, 
and Beethoven" and "Wagner and His Contemporaries."477 
To address the areas of change, progress, and turbulent times in society during the 
1960s, the Music Educators National Conference (MENC) formed the Tanglewood 
Symposium, held during two weeks in the summer of 1967 at Tanglewood 
Massachusetts, the summer home of the Boston Symphony Orchestra. MENC 
cosponsored the symposium with the Berkshire Music Center, the Theodore Presser 
476 Emory University, Emory University Bulletin (Vol. 51, 1965): 23, 25. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
477 Emory University, Emory University Bulletin (Vol. 52, 1966): 63 . (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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Foundation, and the School of Fine and Applied Arts of Boston University. The purpose 
was to plan MENC's future directions by defining the role of music education in an 
evolving American society that was dealing with rapid, social, economic, and cultural 
change.478 Those represented in the symposium included music educators, 
representatives ofbusiness, industry, and government. 
For the first time, a course was designed in 1966 for those individuals majoring in 
Elementary Education. "Musical Concepts and Skills for Elementary Teachers" 
consisted of planning and conducting a program of music instruction for elementary 
school children. Not all elementary schools during this time had a specialist music 
teacher, so it was the classroom teacher who implemented any type of music 
instruction.479 In various districts, classroom teachers today also take on that same role of 
introducing music ifthe students are to receive any instruction at all in music. 
Unfortunately, in recent years, some parts of the country have seen a decline in music 
specialists. According to McKean, "Today the major responsibility for providing 
comprehensive arts education falls on the shoulders of the classroom teacher. A critical 
concern is how classroom teachers view this change and how they might be prepared to 
teach the arts in ways consistent with the vision provided in part by both national and 
state standards."480 When classroom teachers lead musical activities without the help of 
specialists, the level of involvement can be high, but the quality of performance can be 
478 Mark, "MENC: From Tanglewood to the Present." 
479 Emory University, Emory University Bulletin (Vol. 52, 1966): 51. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
480 Barbara McKean, "Classroom Teachers and Music Integration," in The New 
Handbook of Research on Music Teaching and Learning, ed. Richard Colwell and Carol 
Richardson (New York: Oxford University Press, 2002), 1056. 
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low.481 Basic music theory, playing simple instruments, musical literature and materials 
for teaching are all included in "Musical Concepts and Skills for Elementary Teachers" in 
order to assist the regular education elementary classroom teacher. 
New requirements for obtaining the Bachelor of Arts degree were established for 
all students entering in the fall of 1967 or thereafter in all areas of concentrations. The 
Division of Humanities included the fields of English and American Literature, French, 
German, Greek, History of Art, Humanities, Latin, Music, Philosophy, Russian, Religion, 
and Spanish. The Division ofNatural Sciences and Mathematics included Biology, 
Chemistry, Geology, Mathematics, and Physics. The division of Social Sciences 
included Economics, Elementary Education, History, Political Science, Psychology, and 
Sociology. To graduate with a Bachelor of Arts degree, students needed to satisfactorily 
complete 186 quarter hours of academic work which was distributed with the following 
. 482 
reqmrements. 
Uniform Course Requirements 
Mathematics 
Foreign Language 
Mathematics-Foreign Language Option 
Natural Science 
History 
Social Science 
Philosophy 
Religion 
Art or Music 
English and American Literature 
Quarter Hours 
5 
5 
10 
20 
10 
10 
5 
5 
5 
10 
481 L. Bresler, "Classroom Teachers and Music Integration," in The New Handbook of 
Research on Music Teaching and Learning, ed. Richard Colwell and Carol Richardson (New 
York: Oxford University Press, 2002), 1057. 
482 Emory University, Emmy University Bulletin (Vol. 53, 1967): 14-15. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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Departmental Concentration and Related Work 
Optional Electives 
The 1970s- Moving Forward 
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For the first time, teacher affiliates, or adjunct instructors, were listed in the 1975 
catalogue. There were 28 of them, though full names of the instructors and a listing of 
instruments that they taught were not included. Kathy Farmer, Teacher Affiliate in flute 
from 1970-1980, explains that, "In the early years of the Music Department, music 
teachers were not paid by the department, but by the students themselves."483 Budgets 
and fmances were challenging because the department was largely unfunded. As Farmer 
mentions, "The stated philosophy of the Music Department in the 1970s was, "You can 
do anything you want in the way of concerts and music making, as long as it doesn't cost 
any money."484 She quotes Dr. Lemonds, Chairman of the Music Department, as often 
saying, "Never have so many musicians done so much for no money."485 
Though finances were limited, the curriculum still managed to expand. 
Masterpieces of Choral Literature was a new course offering in 197 5, which was a survey 
of the masterworks of choral literature from the Renaissance to the 201h Century, 
including detailed study of a Bach Passion, the Verdi Requiem and the Bernstein 
Mass.486 
483 Kathy Farmer, interview by author, March 14, 2013, Atlanta, GA. 
484 Ibid. 
485 Ibid. 
486 Emory University, Emory University Bulletin (Vol. 61 , 1975): 70. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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The year when the most progress was made in the further development of the 
Department ofMusic occurred in 1976. In addition to some ofthe established courses, 
the following were added to the music curriculum, making it the largest availability of 
classes in the history of the department. 487 
Survey of Western Music to 1750 -Development of musical styles from 
the early Middle Ages through late Baroque. Emphasis on repertory of 
significant and representative musical works. 
Survey of Western Music (1750 to present) -Development of musical 
styles from the Classic period through the twentieth century. Emphasis on 
repertory of significant and representative musical works. 
Jazz: Its Evolution and Essence- Critical and analytic study of jazz 
idioms from the tum of the century to the present, including the blues, 
ragtime, Dixieland, swing, bop, and modem jazz. Emphasis on figures 
such as Armstrong, Ellington, Parker, Monk and Brubeck. 
American Music- Survey of American music from colonial times to the 
present. 
Afro-American Music- Origin and development of the music of black 
people emphasizing the contributions of major artists/ musicians whose 
works have had seminal significance and describing the social, cultural 
and political milieu in which the music was played and created. 
In A History of Jazz Studies at New England Conservatory, 1969-2009: The 
Legacy of Gunther Schuller,488 Calkins explains that Carl Atkins, original Chair of the 
Afro-American Music and Jazz Studies Department at New England Conservatory, 
believed that understanding Afro-American culture was essential and that this element 
should not ever be eliminated from a jazz studies program. The Afro-American Music 
487 Emory University, Emory University Bulletin (Vol. 62, 1976): 61-62. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
488 Susan Lee Calkins, A History of Jazz Studies at New England Conservatory, 1969-
2009: The Legacy of Gunther Schuller (D.M.A. Dissertation, Boston University, 2012). 
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course taught at Emory also addresses the culture from a social and political aspect 
during the timeframe in which the music was composed and performed, allowing a 
deeper understanding of both the Afro-American culture and music. The significance of 
this course being offered is of particular interest, as John Emory, the Methodist bishop for 
whom the school is named, was a slave owner. The school's first faculty and trustees 
also owned slaves. Later it was discovered that slaves were used to build the Oxford 
campus, with buildings dating back to the 1800s.489 In 1962, however, Emory took 
actions to end racial restrictions in higher education in Georgia by asking the courts to 
"declare unconstitutional all provisions in the Georgia constitution and statues that denied 
tax-exempt status to private universities and colleges that integrated their student bodies." 
The Georgia Supreme Court ruled in Emory's favor. 490 
Music of the Classic Period - Principal styles and genres of the Classic 
period, from the music ofC.P.E. Bach and D. Scarlatti through the major 
works ofHaydn, Mozart, and early Beethoven. 
Music of the Romantic Period - Principal styles and genres of the 
Romantic period, from the later works of Beethoven through the major 
works of Brahms and Wagner. 
Tonal Counterpoint- Contrapuntal techniques, analysis and composition 
of inventions, canons, and fugal exposition in the 18th century style. 
For the first time in the history of the department, Applied Music was offered for college 
credit. In the past it had been regarded as a "Student Activity" and no credit was given, 
489 
"Emory Regrets Ties to Slavery," WSB TV, January 21 , 2011 , accessed November 
14, 2013, 
http://www, wsbtv .com/news/news/emory-regrets-ties-to-slavery/nJRHW I. 
490 Emory University, Emory University Bulletin (1994-95): 8. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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even though there was a required proficiency at the piano for students with a 
Concentration in Music. 
Applied Music- (Credit- 1 hour) Individual instruction in instrumental 
or vocal techniques and in the performance of selected compositions. 
Open only to concentrants in music. May be repeated for credit, total 
credit not to exceed 12 hours. The following performance areas are 
offered: piano, organ, voice, violin, viola, viola da gamba, cello, string 
bass, harp, classical guitar, flute, oboe, clarinet, bassoon, trumpet, 
trombone, French hom and percussion.491 
The Department also sponsored non-credit applied instruction for non-majors. 
All interested students were encouraged to consult the Music Department for additional 
information.492 Fees were not posted in the Bulletin for Applied Music until 1983, 
ranging from $125 for one half-hour private lesson per week per semester to $250 for one 
1-hour private lesson per week per semester, gradually increasing annually to $175 and 
$350 by 1988. 
During this time, almost all of the music students were majoring in other fields, 
especially medicine.493 Farmer explains, "Those students wanted and needed a place to 
express their 'non-scientific', emotional sides and the Music Department gave them an 
outlet. Students and faculty alike were given performance, study and listening 
opportunities. The outstanding concerts given were a source of pride for the university 
d 0 h 0 0 ,494 an JOY to t e part1c1pants. 
In 1977, "Topics in Music" became a newly developed course that addressed 
special studies in music, such as individual composers, artistic movements, genres such 
491 Ibid., 62. 
492 Ibid. 
493 Kathy Farmer, interview by author. 
494 Ibid. 
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as the symphony or opera, or analytic topics.495 The last course to be added to the 1979 
catalogue was "Arranging and Orchestration." It included the use of orchestration 
techniques and their history, along with addressing the technical limitations of 
instruments and voices when scoring an orchestra, wind ensemble, and choir.496 
The Role of Sacred Music 
The Candler School of Theology was designed to offer programs of study leading 
to the Master of Divinity, Master of Christian Education, Doctor of Ministry and Doctor 
of Sacred Theology degrees. In addition, the Doctor of Philosophy and Master of Arts 
degrees in religion became available through the Division of Religion of the Graduate 
School of Arts and Sciences. 497 Sacred Music courses had been a part of the Candler 
School of Theology before there had been an organized Department of Fine Arts. The 
courses were designed to accommodate those pursuing a career in the church, such as a 
minister, director of religious education, music minister, or any individual who would be 
involved in the area of church music education. This area of study remained separate 
from the Department of Fine Arts, and later, the Department ofMusic, until1976. At 
that time, a number of music courses which were offered by the Candler School of 
Theology became available to students of the Department of Music, and were directed 
toward those who were vocalists, organists, or any other individual who may anticipate 
495 Emory University, Emory University Bulletin (Vol. 63 , 1977): 68. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
496 Emory University, Emory University Bulletin (Vol. 65, 1979): 80. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
497 Emory University, Emory University Bulletin (Vol. 59, 1973): 6. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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working with a church music program.498 
Courses in the area of Sacred Music during the late 1970s included the following 
fields of study.499 
Hymnology 
Introduction to Christian Hymnody -A historical and doctrinal study of 
the Christian hymnody. 
Christian Theology and Hymnology - The text of hymns as source 
material for theological convictions; secondary attention given to the 
music of the hymns. 
Introduction to Methodist Hymnody- A study ofthe 1964 Methodist 
Hymnal and its function within the church. Analysis of the hymn tunes 
and hymn texts. 
Church Music Education 
Introduction to Music Ministry- The purpose of music in the church 
discussed in terms of philosophy, theology, administration and basic 
materials. 
Introduction to Conducting- Introduction to the art and understanding 
of conducting. 
Conducting and Rehearsal Technique- In-depth study in the technical 
approach to vocal and instrumental ensembles. 
Music and Worship in the Church - The theory and practice of music in 
Christian worship. 
Vocal Technique Studies- The course is designed for developing hymn-
singing leadership. 
498 Emory University, Emory University Bulletin (Vol. 62, 1976): 62. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
499 Emory University, Emory University Bulletin (Vol. 63 , 1977): 53-54. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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Musical Interpretation of Liturgical Chanting- Interpreting the liturgy 
within the Methodist Hymnal. 
Literature 
Major Forms of Sacred Music - The great forms of sacred music related 
to the liturgy of the church in its historical context. 
Music in the Great Liturgies- A study in the musical portions ofthe 
great liturgies, including Jewish, Eastern Orthodox, Roman Catholic, 
Lutheran, and Episcopal. 
Anthems in Worship - In addition to studying the historical development 
of the form, emphasis will be placed on anthems available and their value 
for church use. 
Ensembles 
(added in 1977) 
Chapel Choir- The choral group is open to all students in the seminary. 
The participants sing weekly for chapel services. 
Candler Choraliers- (no academic credit) - Limited number of students 
can participate. Audition required. 
Church Music500 
(added in 1979) 
Congregational Song- A survey for non-music majors of hymnody, 
psalmody, and other congregational expressions from the sixteenth 
century to the present. 
The Pastoral Leadership of Church Music- To aid the "pastor in 
charge" in using music in worship, education, evangelism and recreation; 
the criteria for selecting musical expressions: bibliography and resources; 
staff relationships. 
Seminar in Church Music - The course will address the literature, 
performance practice and bibliography of one of the following four areas 
of sacred choral music: English, Viennese Classic-Romantic, Bach-
500 Emory University, Emory University Bulletin (Vol. 65, 1979): 49. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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Handel, and American-Contemporary. The course is limited to those with 
an undergraduate concentration in music. 
Special Topics in Church Music -Directed research into one of the 
following areas: American hymnology, using the Arrington-Paine-Pratt 
Hymnological Collection; performance, practice and conducting of 
selected choral literature; bibliography; composition and arranging. 
As courses were developing in the areas of music and sacred music, the 
department began to experience a steady growth in enrollment. Dr. Lynn Wood Bertrand 
came to Emory University in 1979 as a newly appointed professor of music. She was 
delighted to have been offered a position with such a prestigious institution. At the time 
ofher arrival, there were only three other faculty members in the Department of Music 
and three music majors. That would soon change, though, as growth became 
extraordinary and for many years to follow at least one faculty member per year was 
added to the department. 501 
The 1980s- One of Emory 's "Best Kept Secrets " 
The 1981 Campus yearbook describes Emory' s Department of Music and its 
activities as "one of the best kept secrets at Emory." Even though the department stayed 
consistently involved with concerts and building an even larger curriculum, it was one of 
the smallest departments on the campus. The new chairman of the department, Dr. Frank 
Hoogerwerf, described the purpose of the department as having three functions: serving 
music majors, serving other college students in offering both general and specialized 
courses, and providing entertainment for the entire Emory community.502 
501 Dr. Lynn Wood Bertrand, interview by author, February 9, 2013, Atlanta, GA. 
502 Beth Wallace, "Applause, Applause for the Music Department," in Emory University 
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Courses for the music major included those in history, theory, harmony, and 
private instruction in an applied area for the purpose of preparing the student for 
performance opportunities. Non-majors could also choose to take private instruction, but 
they received no credit for their efforts. One of the most popular courses in the 
department for non-majors during this time was Introduction to Music. Dr. Hoogerwerf 
believed that there were not a sufficient number of general music courses being offered, 
particularly for the non-music major, and expressed a desire to increase the selection. He 
additionally expressed a plan for "measured growth" to expand the department and its 
activities, starting with hiring a Director of Instrumental Music to conduct several 
ensembles. 503 In the following year, the 1982-83 Bulletin named Bruce Dinkins as the 
Director of Instrumental Music. 504 
As previously mentioned, it was not unusual for music majors to hold a double 
major in another area of study. Hoogerwerfnotes that during the 1980-81 academic year, 
there were 20 music majors, one third ofwhich were also pre-med students. Interestingly 
enough, every pre-med music major to that date had been accepted into medical 
school. 505 Though the Emory Campus yearbook does not contain a complete listing of 
students and their majors during this time, many of those pictured who are majoring in 
music have declared a double major in the area of science, particularly Biology. 
Concerts continued to play a major role on campus as they had in the past, with 
Campus yearbook (Atlanta, GA: Emory University, 1981), 57. (Atlanta, GA: Manuscript, 
Archives, and Rare Book Library, Emory University). 
503 Ibid. 
504 Emory University, Emory University Bulletin (Part 1, 1982-83): 115. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
505 Wallace, 57. 
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the department offering anywhere from 12 to 15 concerts a quarter, including large full 
orchestras and small ensembles, as well as student recitals. Though the groups were still 
considered to be a part of the Student Government Association, the music department 
provided accompanists for both the Men's Glee Club and the Women's Chorale. Their 
continued success, according to Hoogerwerf, has been attributed to the enthusiasm and 
responsibility that the students have for their organization. 506 In addition, the Emory 
Concert Series brought in guest artists who were top-level performers. In earlier years, 
the university did not fund these concerts, or contributed very minimal funds, and the 
benefactors of Emory and the community kept the series alive. The visibility of the 
music department in the Atlanta community was due to those fmancial contributors. 507 
The first conducting course was added in 1980 and was taught by Professor 
Lemonds, Director of Choral Music. It was designed to address instrumental and choral 
conducting technique and theory, including manual techniques, score study, ensemble 
rehearsal methods and preparation for performance. 508 In 1981, ensembles began to be 
offered for 1 hour of credit for the first time in the history ofthe university. These 
included the following: Men's Glee Club, Women's Chorale, Orchestra, and Wind 
Ensemble. 509 The Early Music Consort was added beginning with the 1982-83 academic 
year, and to assist with the above mentioned ensembles, Accompanying was offered 
beginning with the 1984-85 academic year. 
506 Ibid. 
507 Kathy Farmer, interview by author. 
508 Emory University, Emory University Bulletin (Vol. 66, 1980): 112. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
509 Emory University, Emory University Bulletin (Vol. 67, 1 981): 107. (Atlanta, GA: 
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On September 1, 1983, the Emory University Department of Music was 
accredited by the National Association of Schools of Music (NASM). 510 This was by far 
the biggest advancement the department had experienced in its long history. Throughout 
the 1980s, multiple and diverse courses were added to the curricula to include the 
following areas of study: 
Masterpieces of Choral Literature - Survey of masterworks of choral 
literature from the Renaissance to the twentieth century, often including 
study of pieces performed by the Atlanta Symphony Orchestra and 
Chorus. 
Masterpieces of Symphonic Literature - Survey of selected 
masterpieces of the symphonic literature, including the symphony, the 
symphonic poem, and the concerto. 
Introduction to Opera - An introduction to opera and musical theater 
through the study of selected works from the Baroque era to the present. 
Visual and aural presentation. 
Introduction to Theory and Composition -Basic harmonic practice and 
its practical applications to selected media; fundamental concepts and 
terminology; introduction to and essays in original composition. 
Folk Music- The literature of American folk music. The course treats 
the language and musical structure of folksong, the historical and social 
circumstances of its creation, and its popular legacy of today. 
Music in Vienna- Offered on location in Vienna as part of the Emory 
Summer Study Abroad Program. The study of music both composed for 
Vienna and performed there. 
Introduction to Ethnomusicology - Survey of music in relation to its 
cultural context. The study of music and culture outside the European art 
tradition. 
A Survey of Wind Literature - A survey of the wind repertory including 
works for chamber winds (and percussion), as well as works for large 
510 http://college-accreditation.findthedata.org 
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wind band ensembles. Also a brief history of wind performance from the 
Medieval Period through the twentieth century. 
The Dramatic Works of Mozart - A systematic study of the comic 
operas of Mozart. 
Wagnerian Opera- A systematic study of Wagner' s operas and music 
dramas. 
Symphony in the Nineteenth Century - A study of selected symphonic 
literature of the nineteenth century. 
Theory and Analysis I - Fundamentals, harmony through the dominant 
seventh (emphasizing writing), theoretical knowledge of secondary 
functions and modulation, characteristic forms of the classical era. 
Theory and Analysis II- Continuation of Theory and Analysis I. 
Diatonic harmony, part writing, secondary function chords, modulation. 
Theory and Analysis III- Continuation of Theory and Analysis II. 
Chromatic harmony. Forms and tonal structure of romantic music. 
Theory and Analysis IV - Continuation of Theory and Analysis III. 
Twentieth-century forms and techniques. 
Theory and Analysis V - Compositional techniques of the Baroque era. 
Tonal counterpoint in two and three voices, with special emphasis on the 
style of J.S. Bach. 
Jazz Improvisation - Theoretical and applied study of melodic patterns, 
chord types, and rhythmic patterns in the jazz idiom; development of aural 
and technical skills to create jazz style spontaneously. 
Choral Arranging - Survey of choral arranging techniques; voice range 
and color; representative scoring assignments in all voices through four-
part mixed settings. 
Advanced Choral Conducting - Advanced study in choral conducting 
technique and theory. 
Ensemble- The following ensembles were added: University Concert 
Choir and Honor Ensemble, which included the Brass Choir, Brass 
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Quintet, Woodwind Choir, Woodwind Quintet, Jazz Ensemble, Chamber 
Ensemble, String Quartet, Men's Quartet, and Women's Trio. 511 
One course that remained consistent since its origination in 1966 was in the area 
of music education. "Musical Concepts and Skills for Elementary Teachers" was 
implemented for those students who were working towards a Bachelor of Arts in Early 
Childhood Education. As previously mentioned, not all elementary schools would 
necessarily have access to a music teacher, so it was up to the classroom teacher to 
provide basic musical training and school programs to their students. Diane Chelsey, 
Mathematics Instructional Lead Teacher in Henry County, Georgia, attended Emory 
during the 1980s, receiving her B.A. in Early Childhood Education. She was enrolled in 
the course and remembered it as being "very beneficial, especially to those with a limited 
musical background. "512 
Robert Shaw 
Robert Shaw was music director ofthe Atlanta Symphony Orchestra from 1967 to 
1988, during which time he built the group into a major American orchestra. The ASO, 
along with the ASO Chorus and Chamber Chorus, which he founded and directed, gained 
widespread acclaim through national and international tours, along with award-winning 
recordings. 513 Shaw held numerous honorary degrees, and in 1967 he was the recipient 
of an Honorary Doctorate in Music from Emory University. The following year, he 
511 Emory University, Emory University Bulletin (Part 1, 1988-89): 127-130. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
512 Diane Chelsey, interview by author, January 18, 2013, Stockbridge, GA. 
513 New Georgia Encyclopedia, "Robert Shaw (1916-1999)." 
http://www.georgiaencyclopedia.org/nge/ Articlejsp?id=h-1675. 
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became a part of the Music Department faculty as a distinguished university professor. 
Prior to this time, Shaw was not unfamiliar to Emory University. The Robert Shaw 
Chorale had performed on the campus in the past, and William Lemonds, Chairman of 
the Department of Music, had studied under Shaw. Robert Shaw remained in this 
capacity at Emory until 1977. 
In 1985, he returned to Emory University as WoodruffProfessor ofMusic and the 
Humanities, involved in the areas of choral music and conducting, as well as sacred 
music. This appointment was made possible through the endowment gift from Robert W. 
Woodruff, who became Emory's most generous benefactor, at first in the medical area, 
then to the entire University. His contribution of over one hundred million dollars, was 
the largest benefaction at one time to a single educational institution in the history of 
American philanthropy. This was just one of the very important ways that the University 
benefitted from the Woodruff gift. 514 
During 1988, Shaw initiated a Robert Shaw Institute at Emory, with Emory 
University underwriting the first year, then Ohio State, Boston University, and the 
University ofUtah.515 Shaw devoted various weeks during the year to schools that 
sponsored the institutes. Very little information is available documenting the Robert 
Shaw Institute at Emory; however, Oestreich states with regards to Shaw, "His attitude 
toward the city (Atlanta) seems ambivalent. He still refers to "our orchestra," 
514 Emory University, Emory University Bulletin (Part 1, 1982-83): 9. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
515 James R. Oestreich, "Musings by a Poet of Choral Togetherness," New York Times, 
January 19, 1996. Accessed December 16,2013, 
http://www .nytimes.com/ 1996/0 I I 19/arts/musings-by-a-poet -of-choral-togetherness,html. .. 
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immediately correcting himself: "It ' s Atlanta' s orchestra."51 6 The early years of his 
career as the musical director of the Atlanta Symphony Orchestra were challenging, as he 
survived a coup precipitated by his penchant for programming 20th -century American 
music.517 
With auditions from singers all over the country, the Summer Institute Chorus 
rehearsed, performed, and recorded in France and then briefly in this country, according 
to Dr. Ann Howard Jones.518 Jones, Director of Choral Activities at Boston University 
since 1993, previously served as the Assistant Conductor ofthe Atlanta Symphony 
Orchestra Chorus, and was the Musical Assistant for the Robert Shaw Festival Singers 
and the Robert Shaw Institute. 519 Shaw devoted various weeks during the year to schools 
that sponsored the various institutes previously mentioned. He remained at Emory as a 
WoodruffProfessor until1992. From 1988 until his death, he served as music director 
Emeritus and Conductor Laureate of the Atlanta Symphony Orchestra. 
Collegium Vocale 
The performing group that went through several transformations prior to 
becoming an independent music organization from Emory was the Collegium Vocale. It 
first began as Collegium Musicum in 1955, when Homer F. Edwards, Jr. , an Emory 
University lecturer in music, formed a choral ensemble to sing a cappella works from the 
516 Ibid. 
517 Ibid. 
518 Ann Howard Jones, "Robert Shaw Teaching America to Sing," The Cresset, " Volume 
LXXI, No.4, 2008, 27-35 . (accessed at thecresset.org). 
519 American Choral Directors Association, Georgia Chapter, 
http: //www .gaacda.org/webnewsS07 /eric.html 
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late Renaissance and Baroque eras. The original group included Emory students, faculty 
and their spouses, and community members. 520 Edwards left Collegium Musicum in 
1963, with William Lemonds reviving it in 1965. At that time, it was referred to as The 
Atlanta Chorale, however, a letter to Emory colleagues written by G.P. Cuttino in 1966 
states, "I am writing to call your attention to the group, henceforth to be known as 
Collegium Musicum, Emory University, Atlanta, Georgia, and to invite your 
participation."52 1 Lemonds led the group until the Fall Semester of 1986, when newly 
appointed Emory University Director of Choral Studies, Ann Howard Jones, became the 
director of the Collegium Musicum. The group would also perform with other Emory 
music ensembles. Robert Shaw directed them in a memorable performance of 
Mendelssohn' s Elijah in January 1987 in Atlanta' s Symphony Hall. 522 In 1988, Albert 
Calabrese replaced Ann Howard Jones, with the group's name being changed to 
Collegium Vocale. Katherine Murray became the new director in 1993 after the 
resignation of Calabrese in 1992. The group became an independent, nonprofit 
organization in 1994, though it still remains loyal to Emory University. In 2005, 
Collegium Vocale celebrated its 50th year as a community chorus in Atlanta with a gala 
performance at the Schwartz Center, located on the Emory University campus. 
52° Collegium Vocale History, http://www.cvchorus.org/newsite/History.html. 
521 G.P. Cuttino, letter to colleagues with reference to Collegium Musicum, September 
29, 1966 (Atlanta, GA: Emory University Musical Activities and Organization Collection, 
Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory University) . 
522 Ibid. 
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Ensembles, 1989-2010 
The 1989 academic year was the first without the Men' s Glee Club and Women' s 
Chorale, as the two groups merged to form the Emory University Chorus. 523 Music 
organizations on campus in addition to the University Chorus included: 
The University Concert Choir is a group of approximately forty singers 
selected from the University Chorus. 
The Voices of Inner Strength is a gospel choir which presented concerts 
on the Emory campus, in Atlanta, and on tour. 
Atlanta - Emory Orchestra, later known as 
The Emory Symphony Orchestra is a group that evolves through 
performing works from various symphonic and symphonic-choral 
literatures. 
The Wind Ensemble dedicates itself to the study and performance of 
music for wind bands. It also sponsors an active commissioning program 
and premieres new works on a regular basis. The Chamber Winds are 
comprised of both wind and percussion players and perform the literature 
of the wind band. 
The Jazz Ensemble performs works from all periods of jazz, but it 
specializes in the big band "swing" style and popular contemporary 
arrangements. 
Honor Ensembles include such groups as the Brass Choir, the Brass 
Quintet, the Woodwind Quintet, the Woodwind Choir, the String Quartet, 
the Chamber Orchestra, the Piano Trio, and the Percussion Ensemble. 
Membership to these organizations is by audition only. 
The Early Music Consort specializes in the performances of Medieval, 
Renaissance, and Baroque music on instruments which are historically 
comparable. 
Though a description is not listed, the Guitar Ensemble and Percussion Ensemble were 
both added in 1992.524 
523 Emory University, Emory University Bulletin (Part 1, 1994-95): 11. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
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The Emory University Department of Music established a chapter ofMu Phi 
Epsilon, a national music fraternity, which is involved with performing concerts and 
participating in service projects. Weekly concerts are currently sponsored by the 
department, and are performed by students, faculty and guest artists. Artists from around 
the world perform on campus through an endowment by a prominent benefactress of 
Emory. One of the greatest friends and patrons of the arts at Emory was Floral Glenn 
Candler, whose generous gift continues to sustain performances today. She was married 
to Charles Howard Candler, the eldest son of Asa Candler, founder of the Coca-Cola 
Company. The Flora Glenn Concert Series has significantly contributed to the musical 
arts at Emory, bringing internationally renowned artists to the campus, and being a vital 
part of the Emory music community since the 1924-25 academic year. It has a reputation 
ofbeing one ofthe finest in the southeastern United States.525 
The Master of Music and Master of Sacred Music Degrees 
Beginning in 1991 , the Department of Music began offering a program of studies 
leading to the Master of Music in choral conducting and in organ performance and, with 
the Candler School of Theology, the Master of Sacred Music. Career opportunities for 
graduates in these areas included scholarly/teaching positions in universities and private 
schools; music director positions in universities, churches, synagogues, county and 
community organizations, private schools, public schools; applied teaching positions in 
universities, county and community organizations, professional conservatories, 
524 Emory University, Emory University Bulletin (Part 1, 1992-93 ): 163. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
525 Ibid ., 22. 
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preparatory conservatory programs, and larger church programs; performance careers as 
recitalists and soloists; conducting positions in universities, churches, synagogues, county 
and community organizations, private and public schools, conservatories, and preparatory 
conservatory programs. 526 
The Master of Music in choral conducting and the Master of Music in organ 
performance are one-year programs requiring two semesters of study for a total of thirty 
hours. Students must satisfy a recital requirement and pass an oral examination covering 
topics related to the major field of study near the end of the program. 527 The Master of 
Sacred Music program is a joint two-year program requiring two years of study for a total 
of thirty hours. Students must satisfy a recital or worship service requirement and pass an 
oral examination covering topics related to the major field of study near the end of their 
program. All students in the M.S.M. program are required to participate in a supervised 
music ministry internship. This requirement can be fulfilled within the context of a 
professional position in a church or synagogue. The supervising board, whose faculty is 
drawn from the Department of Music and the Candler School of Theology, evaluates the 
student in this setting.528 Before acceptance into either of the master programs, students 
must audition in person, as well as demonstrate sight-reading, keyboard, and theoretical 
skills. Placement exams in music history and music theory are given at the beginning of 
the first semester that students enroll, and review courses may be required for students 
526 Emory University, Emory University Bulletin (Part 1, 1991-92): 131. (Atlanta, GA: 
Manuscript, Archives, and Rare Book Library, Emory University). 
527 Ibid., 131-132. 
528 Ibid. 132. 
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who do not meet the minimum requirements. 529 
Dr. Timothy Albrecht serves as Emory University Organist, as well as being head 
of the graduate organ degree program, Professor of Music in the Graduate School of Arts 
and Sciences, and Professor of Church Music in the Candler School ofTheology. 
Albrecht studied piano with East-European Eugenia Prekosh. He studied organ with 
Haskell Thomson while attending Oberlin College and Conservatory on scholarship, and 
earned his doctorate at the Eastman School of Music. There, he studied with David 
Craighead and won the Performer's Certificate. After his graduation, he represented the 
United States at the Sixth International Johann Sebastian Bach Competition in Leipzig. 
He has completed two sabbaticals at Cambridge University in England, which has 
awarded him Life Membership. 530 
Mary H. was a graduate student in the Master of Sacred Music program at Emory 
University from 1996-1998. She had been a public school music teacher for 10 years, 
while also working part-time in church music ministry. She decided to pursue the area of 
church music on a full-time basis and discovered Emory's Master's program in Choral 
Conducting, with an emphasis in Sacred Music. She explains that for her, "that made all 
the sense in the world. "53 1 
In describing some of her most memorable experiences in the program, Mary 
says, "I was surprised to learn that so many of the music professors at Emory are also 
active church musicians. Their incredible scholarship was supported by regular 
529 Ibid. 
530 
"Dr. Timothy Albrecht," Timothy Albrecht, accessed October 30, 2013, 
http://music.emory .edu/faculty/albrecht/ . 
53 1 Mary H., interview by author, May 5, 2013, Atlanta, GA. 
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application in various church settings, which gave the students a wealth of experience 
from which to draw." She adds that, "Every scholarly project in music history and music 
theory was expected to support musical performance." Regarding musical performance, 
Mary explains, "We made incredible music, both on stage and in the classroom. There is 
not enough paper or words on a page to list all of the events in which I participated, all 
the beautiful experiences I had-those were two ofthe best years of my life." She 
concludes that, "With the caring support of the faculty and their expectations of 
excellence, I stopped thinking like a student and began to operate like a music 
professional. "532 
Course offerings for the Master' s programs in music include: 
Ensemble - 1 hour credit 
Introduction to Musicology - 3 hours credit 
Form and Analysis- 3 hours credit 
Choral Literature I - 3 hours credit 
Choral Literature II - 3 hours credit 
Improvisation and Service Playing- 3 hours credit 
Organ Construction and Design - 3 hours credit 
Song Literature - 3 hours credit 
Vocal Pedagogy - 3 hours credit 
Applied Area Study - 2 hours credit 
Medieval Music - 3 hours credit 
Music of the Renaissance- 3 hours credit 
Music of the Baroque - 3 hours credit 
Music of the Classic Period - 3 hours credit 
Music of the Nineteenth Century - 3 hours credit 
Music of the Twentieth Century - 3 hours credit 
Organ Literature - 3 hours credit 
American Music- 3 hours credit 
Wagnerian Opera- 3 hours credit 
Special Topics in Medieval Music- 3 hours credit 
Special Topics in Renaissance Music- 3 hours credit 
Special Topics in Baroque Music- 3 hours credit 
532 Ibid. 
Special Topics in Classical Music- 3 hours credit 
Special Topics in Romantic Music- 3 hours credit 
Special Topics in Twentieth-Century Music- 3 hours credit 
Seminar- 3 hours credit 
Recital - 1 hour credit 
Recital/Worship Service- 1 hour credit 
With the exception of the Recital and Recital/Worship Service, which are 600 level 
course numbers, all other courses are prefaced with 500 level course numbers. 533 
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The course offerings by the Candler School of Theology for the Master of Sacred 
Music curriculum primarily include courses related to public worship and theology. 534 
History of Christian Worship - 3 hours credit 
Congregational Song - 2 or 3 hours credit 
History of Christian Thought - 4 hours credit 
Early Medieval Art and Architecture - 3 hours credit 
History and Theology of the Eucharist - 3 hours credit 
New Testament- 3 hours credit 
Romans - 3 or 4 hours credit 
Old Testament- 3 hours credit 
Psalms - 3 hours credit 
Isaiah- 3 hours credit 
Public Worship - 3 hours credit 
Liturgical Theology - 3 hours credit 
Religious Affection- 3 hours credit 
Sacraments of Initiation - 3 hours credit 
Theology and Prayer - 2 or 3 hours credit 
Theology and Aesthetics - 3 hours credit 
Theology and Literature - 3 hours credit 
In addition to music courses already established for the Bachelor of Arts degree, 
the following were added to the curriculum during the 1990s: 
Chamber Music Literature and Performance- Extensive study of 
chamber music literature for strings, wind and percussion instruments. 
Activities will include performing works in class. 
533 Ibid. , 132-134. 
534 Ibid., 134. 
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Emory at the Met- (Spring Schedule)- Meets in New York City. 
Examines in detail operas presented at the Metropolitan Opera, including 
attendance of the performances. 
Music/Theater Performance - Consult Departments of Music and 
Theater Studies. 
Electronic Music/MidiTechnology- Techniques and principles of 
electronic music and computer applications in music. 
Composition I - Work in original composition focusing on the 
application and analysis of smaller musical forms. 
Composition II- Work in original composition focusing on the 
application and analysis of larger musical forms. 535 
Beginning with the 1994-95 academic year, the School ofTheology added three 
new church music courses: 
Music for Pastors - This course provides students inexperienced in 
church music a practical foundation for nurturing a pastoral ministry 
through music. The fundamentals of singing, song leading, working with 
musical groups and musicians, and service planning will be discussed. 
Organ Improvisation and Service Playing - This course is designed for 
advanced organ students, focusing on hymn playing and hymn 
introductions for church organists. 
Organ Literature - This course surveys music for the pipe organ from 
the late Renaissance to the twentieth century.536 
Besides the adding of new courses, the 2001-2002 music curricula reflect a focus 
on multicultural music and music used in technology. Nicole Elsey explains that the 
music courses during her undergraduate years at Emory (2002-2004) were very valuable. 
"There was a focus on musical diversity, particularly with Asian music and 
535 Emory University, Emory University Bulletin (Part 1, 1992-93): 160-162. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
536 Emory University, Emory University Bulletin (Part 2, 1994-95): 78-79. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
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ethnomusicology. With a variety of courses offered in these areas, I feel that I was very 
well musically educated."537 
The following courses were included: 
Popular Music in America - (No course description) 
Music in England - Survey of English music from 1600 to the present. 
Offered on location in Oxford, England, as part of the Emory Summer 
Study Abroad program. 
Musical Interactions: India and China - This course will examine the 
development of musical traditions in the Asian cultures of India, China, 
Japan, Korea, and Southeast Asia. The influence of philosophy and 
aesthetic from India, China, and the West on the development of music, 
theater, and dance in Asia will be examined as well. 
Music of India - This course surveys the principal performance gemes, 
instruments, compositional and improvisational forms, and theoretical 
structures of art, folk music, and dance from both south and north India. 
Emphasis is placed on developing the ability to listen sensitively and 
critically to recorded and live performances. The social and religious 
context of the music and dance will be examined. 
Computer Music Composition - Composition and performance in the 
digital studio; projects involve synthesis, sampling, sequencing, MIDI and 
digital recording and editing, and algorithmic composition. Focuses on 
the use and design of computer-based synthetic instruments and 
compositional software. 
In addition to the courses, the Javanese Gamelan Ensemble emerged, performing 
traditional and contemporary gamelan ensemble music and extending membership to 
faculty, staff, students, and the Atlanta community. 538 Founded in 1996 by Emory 
professor Steve Everett, the ensemble offered instruction in the performance of the 
traditional music of Central Java and the traditions oflndonesian culture and history. 
537 Nicole Elsey, interview by author, January 6, 2013, Stone Mountain, GA. 
538 Emory University, Emory University Bulletin (2001-2002): 211-213, 215. (Atlanta, 
GA: Manuscript, Archives, and Rare Book Library, Emory University). 
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Their many concerts include a performance with the Atlanta Symphony Orchestra at the 
50111 Society ofEthnomusicology Conference, the High Museum of Art, the southeast 
Association of Asian Studies Conference, and numerous universities in the Southeast. 
Everett led the group throughout its existence, from 1996 to 2006.539 
Other courses included were: 
J.S. Bach: Life, Music, Influence 
From Source to Performance I: Music of the Fourteenth Century - A 
basic course in performance practice of the music of the fourteenth 
century. Examples from facsimile manuscripts will be examined, 
discussed within the context of performance practice ofthe era, 
transcribed into modem notation, compared with modem editions, and 
performed. 
From Source to Performance II: Music of the Fifteenth and Sixteenth 
Centuries - A basic course in performance practice of the music of the 
fifteenth and sixteenth centuries. Focus will be primarily on the music of 
the courts, including the popular dances of the day. Examples from 
facsimile manuscripts will be examined, discussed within the context of 
performance practice of the era, transcribed into modem notation, 
compared with modem editions, and performed. 
Keyboard Skills- (Permission of instructor required.) 
Jazz Improvisation II- Continuation of Jazz Improvisation I, with 
emphasis on more advanced chord voicing scales and methods of 
conceiving more complex melodic ideas. 
Diction for Singers I - This course provides instruction in diction usage 
by solo singers and includes the study of Introduction to International 
Phonetic Alphabet (IP A) as applied to English and Italian. It focuses on 
the special needs and considerations for diction utilized by singers. 
Diction for Singers II- Techniques for pronunciation for solo singers, 
choral singers, and choral directors. Introduction to International Phonetic 
539 
"Emory Gamelan Ensemble (1996-2006)," Steve Everett, accessed October 29, 2013, 
http:/ /66.14 7 .244 . 80~steveeve/SEverett _ UIC/Emory _Javanese_ Gam elan_ Ens.html. 
Alphabet (IPA). Use ofiPA in German and French. Study of special 
needs and considerations of pronunciation for singing. 
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Internship to Music- Student arranges internship location with member 
of Music Department faculty prior to registration for this course. 540 
Jazz at Emory 
Jazz has been a popular geme on the Emory University campus since 1978, when 
Dr. Mark Merlin, then a senior pre-med student, along with several other students at 
Emory, formed the first jazz ensemble.541 The group continued to thrive, mainly as a 
novelty, until the 1980s when Atlanta jazz specialists Ojeda Penn and Paul Mitchell 
shared their expertise in the craft through courses in jazz improvisation. Dwight 
Andrews created courses in jazz history, John Lynch organized the Emory Big Band, and 
Gary Motley further expanded courses in jazz improvisation and formed student jazz 
combos.542 
Gary Motley was contacted by Emory University to teach a course in jazz 
improvisation in 1996 and has been a faculty member since that time. Beginning his 
career at Emory as a lecturer, he is now a senior lecturer and Director of Jazz Studies, a 
position he has held since 2004.543 Partnering with the Emory Center for Interactive 
Teaching, Motley has developed the Jazz Studio; a technology-based resource center 
540 Ibid. , 211-214. 
541 Emory University, Campus yearbook (1980): 89. (Atlanta, GA: Manuscript, 
Archives, and Rare Book Library, Emory University). 
542 Emory University, Music at Emory program notes (February 9, 2013): 6. 
543 Gary Motley, interview by author, February 12, 2013, Atlanta, GA. 
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designed to enhance the learning experience for the more than forty students participating 
in ensembles from the Emory Big Band to the Emory Jazz Combos. 544 
Jazz at Emory received one of its most significant national endorsements from 
Dave Brubeck in 2002. A symposium and festival was organized by Professor Stephen 
Crist, in which students had an opportunity to learn from one ofthe icons of jazz. The 
experienced was further enhanced with a series of concerts and master classes with 
Brubeck. This event provided a foundation for what would eventually become the annual 
Emory Jazz Festival.545 Motley explains that, "Expanded residency programs with artists 
ranging from Dave Brubeck to the Warsaw Philharmonic Orchestra are events which 
profoundly impact the artistic lives of our students while simultaneously enhancing our 
community."546 These thoughts are echoed by Emory music graduate Nicole Elsey, who 
recalls that one of her most memorable experiences was singing in the University Chorus 
as they performed with Dave Brubeck. 547 Jazz during the early 2000s experienced 
significant growth at Emory, and it continues to thrive as a strong component of the 
Department of Music today. 
544 Emory University, Music at Emory program notes (February 9, 2013): 6. 
545 Ibid. 
546 Gary Motley, interview by author. 
547 Nicole Elsey, interview by author. 
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The Donna and Marvin Schwartz Center for the Performing Arts, 2003 
Perhaps one of the greatest accomplishments of the music department was the 
completion of the Donna and Marvin Schwartz Center for the Performing Arts in 2003, a 
multi-discipline performing arts facility on the campus of Emory University. Funded by 
philanthropists Donna and Marvin Schwartz, the performance center is the nucleus for 
programs at Emory in the areas of dance, music, and theater. Emory University had first 
planned to build a performing arts center during the era of President Cox, but it was 
unable to do so as a result of the Great Depression. 548 Since the middle 1940s, the music 
department was housed in a white frame building known as the "Temporary Fine Arts 
Building."549 The facility was greatly lacking in space and in need of repair. Kathy 
Farmer explains that there were no practice facilities or teaching studios: "Many lessons 
and rehearsals were held in Glenn Memorial Church, which was the site of all concerts. 
Later, a few concerts were given in the lecture hall of the Law School and in White Hall. 
Sharing these facilities was difficult and getting rehearsal time and keeping pianos in 
good condition was always a challenge." 550 
In 1966, the Emory Wheel reported that, "The next time Emory plans a project a 
new all-inclusive fine arts center must be incorporated."551 Shortly after 1979, the 
department moved from the "Temporary Fine Arts Building" to the bottom floor of the 
Humanities Building. Music concerts continued to be held in Glenn Memorial Church on 
548 Hartle, 92. 
549 Joe Lyles, Emory Wheel, January 12, 1967. 
55° Kathy Farmer, interview by author. 
551 Emory Wheel, November 3, 1966,(BV 55, 1966-1967), Emory University Glee Club 
records, Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory 
University. 
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campus due to inadequate performance conditions in the Humanities Building. The 
problem with that particular environment was the fact that some presentations were not 
appropriate for a church setting, raising criticism regarding appropriateness of material. 
Dr. Lynn Bertrand, Director of Graduate Studies in Music, recalls that she 
"worked for twenty-odd years on various committees to finally obtain approval for the 
building of the Schwartz Center." The conditions ofthe previous structure were 
challenging, as Bertrand explains, "The roof to the Humanities Building often leaked - I 
remember one particular storm filled our best grand piano with water!" With regards to 
space, she states that "the percussion studio was located immediately under the 
classrooms of the English professors." This obviously resulted in major distractions for 
the English classes. 552 As the department grew, the bottom floor of the humanities 
building became too small. Coupled with the distractions in the English classes due to 
the percussion studio, part of the department was moved to two adjacent buildings on 
Oxford Road; the percussion ensemble was housed in an acoustic space and next door 
were offices for some of the music faculty. The building was an old house with space 
converted into offices. Among those who moved were Dr. Lynn Wood Bertrand, Music 
Department Chair, her secretary, and four other faculty members. The rest of the faculty 
remained in the Humanities Building. Eventually, the entire department moved to a 
converted Baptist church building known as the Burlington Road Building. Although it 
was a vast improvement over anything in the past, the department continued to grow, 
552 Dr. Lynn Wood Bertrand, interview by author. 
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creating space issues. 553 Alumnus Katherine Smith (2002-2006) stated that, "Prior to the 
opening of the Schwartz Center, we performed in the music hall in the Burlington Road 
Building, which was in need of an overhaul."554 Part of the building had been renovated 
in order to resemble a recital hall, however, in terms of student growth and the need for 
space to accommodate that growth, the structure was somewhat lacking. 
Dr. Bertrand adds that, "During this entire span of more than twenty years, there 
were multiple space and architecture planning committees - we even hired an architect at 
one point to build a performing arts center. Pictures appeared on the front of 
Architectural Digest, but the plans proved ultimately to be too impractical. "555 In 
planning the design for the Schwartz Center, architects studied venues including Boston's 
Symphony Hall and Vienna's Musikverein. The Center is located on a prominent site at 
the southwest comer ofthe Emory University campus, at the intersection ofNorth 
Decatur Road and Clifton Road. The architectural style and exterior materials were 
chosen to echo existing buildings on campus. The nearby Goizueta Business School 
influenced the primary exterior finish, which is a stucco accented by a Portuguese 
limestone known as cietra bella at the building's entrances. 556 
The main portion of the Center is the 825-seat Cherry Logan Emerson Concert 
Hall featuring a custom-built Daniel Jaeckel Opus 45 pipe organ with fifty-four stops and 
3,605 pipes in a cherry-wood case. The organ rises thirty-six feet above the stage, and is 
553 Ibid. 
554 Katherine Smith, interview by email to author, February 4, 2013. 
555 Dr. Lynn Wood Bertrand, interview by author. 
556 Randy Southerland, "Schwartz Center Hits Right Note for Emory Arts," Atlanta 
Business Chronicle, March 5 (2004), 
http://www. bizjoumals.com/atlanta/stories/2004/03/08/focus 16.htm I. 
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considered to be the central visual focus at the Schwartz Center. It has three primary 
artistic functions: to serve for performance of organ solo repertoire, to complement other 
Emory University campus organ installations used for performance and graduate studio 
teaching, and to provide the necessary musical vehicle for the performance of orchestra 
and choral literature requiring the participation of a concert hall organ. 557 According to 
Albrecht, Emory University Organist, "The instrument is one of the first pipe organs built 
in the United States that uses as a starting point the tonal outlook of eighteenth-century 
Alsatian organ builder, Andreas Silbermann. After moving from his native German 
Saxony to Strasbourg, France, the cosmopolitan capital of Alsace, Silbermann built 
significant organs that integrated attributes of both the French Classic organ and the 
German Baroque examples. "558 Albrecht adds, "Emory benefits from the 
internationalism of its maker who worked extensively with organ builders in both Europe 
and the United States before setting up his own pipe organ shop in Duluth, Minnesota in 
1978." 
The $36.6 million Schwartz Center for the Performing Arts was designed by 
lead architect Michael Dennis, who created the building in a style reflecting the 
architecture at Emory and complementing the Druid Hills neighborhood. 559 Michael 
Dennis and Associates of Boston led the architectural team in association with Howard-
Montgomery-Steger of New Orleans and Smallwood, Reynolds, Stewart, and Stewart of 
557 Albrecht, Timothy, "Emory University' s Daniel Jaeckel Op. 45 Emerson Conceit 
Hall Organ," Emory University Department of Music. 
558 Ibid. 
559 Emory University, "Emory Completes $36.6 Million Schwartz Center for Performing 
Arts," http://www .emory .edu/news/Releases/schwartz 1 0428273 77 .html. 
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Atlanta, with theater design service provided by Theater Projects Consultants of 
Westport, Connecticut, and construction by Atlanta-based contractor Holder 
Construction. 560 Acoustical elements located throughout the facility were designed by 
Kirkegaard and Associates of Chicago and Boulder, Colorado.561 The Center also houses 
two major teaching and performance spaces for theater and dance. The 125-seat space 
dance studio has a Harlequin floor, the only one of its kind in Atlanta, and is the only 
space that is used for dance. The floor is activity sprung, with an extra layer of foam, and 
covered with black "marley."562 Marley is a type of expensive vinyl flooring used for 
dance, allowing the dancers to slide in a controlled manner. As a result, there is less 
chance for slipping or falling. 
The theater lab is used as a working space that can be configured in many 
different ways, depending on the performance. It seats approximately 70 people. 
Additionally, there is a theater observatory where students can view and discuss what is 
happening below in the theater lab.563 The Tharp Rehearsal Hall is used for major 
ensemble rehearsals, and is designed to mimic the breadth and height of a concert hall 
and stage so that students can gain a real performance experience. Classrooms occupy 
the lower level of the Center, and are wired with equipment for multimedia 
. 564 presentatiOns. 
560 Ibid. 
561 Ibid. 
562 
"Schwartz Center for Performing Arts," Emory University, accessed October 29, 
2013, 
http://arts.emory.edu/about/institutions/schwartz-center.html. 
563 Ibid. 
564 Ibid. 
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The Schwartz Center for the Performing Arts is a tremendous resource for music 
at Emory, creating a wealth of opportunities for students, ensembles, and faculty . 
performances, as well as the many national and international artists who perform there. 
Katherine Smith states that the greatest accomplishment of the music department during 
her time at Emory University (2002-2006) was the opening of the Schwartz Center. She 
says, "It was a great place to practice and play with phenomenal acoustics."565 As an 
audience participant, Mary H. exclaims, "Nothing gives me more pleasure than coming to 
the Schwartz Center for a concert, and seeing a sold out crowd!" 566 Gary Motley 
concludes that, "The Schwartz Center for Performing Arts is the flagship for the arts at 
Emory. As a venue for world-class performances and an unparalleled education center, it 
has raised the visibility of the arts at Emory to a nationallevel." 567 
The Undergraduate Music Program, 2007-2010 
During this timeframe, Emory' s undergraduate music program continued to offer 
course options for those pursuing a major or minor in music. There was no requirement 
for the music minor to audition; however, 20 hours of course work was required, which 
could be chosen from any of the Music Department' s course offerings. Students may 
focus on a minor within a specific area, or they could choose to take a broader selection 
of courses totaling 20 hours. At least 12 hours must be at the 200 course level or higher. 
Up to 4 hours of Applied Music or Ensemble are accepted toward the minor. 568 
565 Katherine Smith, interview by author. 
566 Mary H., interview by author. 
567 Gary Motley, interview by author. 
568 Emory University, "Music at Emory," Department of Music, 
To declare a major in music, a student must satisfactorily pass an audition on 
his/her major performance instrument before the music faculty. The required courses 
include the following: 
Theory and Analysis 121, 122, 221 with labs (12 hours) and a fourth 
course in theory and analysis ( 4 hours) to be chosen from the following 
list of courses: 
MUS 222: Theory and Analysis IV 
MUS 245: Jazz and Theory analysis 
MUS 444: Counterpoint 
History and Literature Survey of Western MUS 201 and 202 
(8 hours) 
Applied Music for Majors: MUS 320 (8 hours minimum) 
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Ensemble and Accompanying: MUS 300 ( 4 hours minimum) 
Enrollment in one of the department' s primary ensembles is required each 
semester. Students must enroll in the primary ensemble that supports their 
applied instruction. Voice students and students who cannot be placed in 
an instrumental ensemble will enroll in University Chorus. 
ONLY 16 HOURS OF APPLIED MUSIC AND ENSEMBLE CREDIT 
(MUS 300, 310 or 320) MAY BE APPLIED TOWARD THE 128 
ACADEMIC HOURS REQUIRED FOR GRADUATION, ALTHOUGH 
ALL APPLIED MUSIC AND ENSEMBLES MUST BE TAKEN FOR 
CREDIT. 
Music Electives (8 hours)- Electives may be chosen from any of the 
department's offerings and one elective course should be taken at the 200-
level or higher. Students may not apply Music 300, 310, or 320 as 
electives. 
The learning goals for the Department of Music with regards to its undergraduate 
music programs include the demonstration of (1) Analytical Skills, (2) Critical thinking 
skills, (3) Creative and performing skills, and ( 4) Knowledge of content and context. 
Besides the music major requirements, a specific focus in the areas of jazz or 
http://www.music.emory.edu/undergrad/minor.html 
194 
composition may be declared. Courses and requirements which address the area of jazz 
are: 
Students interested in the Jazz Focus must complete one year as a music 
major with either classical instruction or jazz instruction. At the end of the 
first year of study, students may audition with the Director of Jazz Studies 
for acceptance into the Jazz Focus. 
Applied (MUS 320) 
2 semesters of classical instruction or jazz instruction (as recommended) 
2 semesters jazz instruction (and all subsequent semesters) 
Ensemble (MUS 300) 
4 semesters primary ensemble Jazz Ensemble/Combos while enrolled in 
jazz instruction. 
Coursework 
3-course theory sequence (121, 122, 221) Jazz Theory and Analysis (245), 
201, 202 history survey and 2 electives: Jazz Improvisation (240) and 
Jazz: Its Evolution and Essence (115) 
The requirements for the Composition Focus include the following: 
The Department of Music offers a Composition Focus to eligible students. 
All music major requirements apply. Admission to the Composition 
Focus is by application only. Students must be a declared music major, 
complete four semesters of Applied Music 320, complete the 4-semester 
music theory sequence, and have enrolled in MUS 34 7 or 348 before 
applying. 
Acceptance to the Composition Focus is based on student ability, success 
in the theory sequence, completion of required applied music, and proven 
diligence in Composition. If accepted, the student should enroll in 
Counterpoint and Orchestration and may replace Applied Music 320 with 
Composition courses. 
For all areas of study, Concert Attendance is expected, as it is considered an important 
part of the student's musical education. Students, when at all possible, should be present 
at concerts that are sponsored by the Department of Music. In addition, several music 
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courses require students to attend concerts at Emory or off-campus in the Atlanta area. 569 
Gary Motley concludes that, "The development of new curriculum and relevant programs 
is the greatest achievement of the music department. Emory also boasts a world-class 
faculty in all areas. With its focus on history, composition and performance, Emory now 
offers a liberal arts experience that is comparable to many outstanding upper tier 
institutions like Columbia and Princeton."570 
As previously mentioned, when Dr. Lynn Wood Bertrand arrived at Emory in 
1979 as a newly appointed music professor, there were only three other faculty members 
in the Music Department and three music majors: "Our growth was extraordinary; for 
many years we were adding at least one faculty member per year. Now, there are 190 
music majors, with uncountable music minors. The department is much larger and more 
diverse than in previous years, in terms of both faculty and students. "571 
The Graduate Music Program, 2007-2010 
Emory University offers the Master of Music (MM) degree and the Master 
of Sacred Music (MSM) degree in organ and choral conducting. The goals of these 
programs of study are for the student to improve his/her craft, deepen their understanding 
of their chosen course of study, and to prepare to enter the professional workplace as a 
church musician, teacher, or to continue graduate study on the doctoral level. Dr. 
Bertrand states, "The development of the graduate curricula was one of the greatest 
569 Emory University, "Music at Emory," Department of Music, 
http://www.music.tmory.edu/undergrad/musicmajor.html 
570 Gary Motley, interview by author. 
571 Dr. Lynn Wood Bertrand, interview by author. 
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accomplishments of the department.572 Both the MM and MSM degrees are two-year 
courses of study. A large range of courses is offered in music history, analytical 
techniques, choral and organ literature, pedagogy, organ construction and design, and 
vocal pedagogy, as well as courses in congregational song and public worship. Applied 
Lessons in Conducting are given three days per week, with students conducting a live 
chamber choir of approximately 20 voices. The extra time utilized in conducting allows 
both the student and the teacher to determine various strengths and weaknesses in 
technique, musicianship, and choral methods throughout the entire degree program. 573 
Applications for admission to the Graduate Music Program must be a graduate of 
an accredited college or university and will be evaluated by their Graduate Record Exam 
(GRE) and TOEFL scores, transcripts, letter of recommendation, and personal audition 
with an interview. For an audition in Organ, the applicant is required to prepare a 
twenty-five minute audition. The performance must include three works; one from the 
Baroque era, one from the Romantic era, and one contrasting piece composed after 1950. 
They must also play a hymn introduction and two stanzas of a prepared hymn, sight-read 
a second hymn, and answer elementary music history and theory questions. 574 
The Emory Chamber Music Society of Atlanta 
The Emory Chamber Music Society of Atlanta, an Ensemble in Residence at 
Emory University, has performed over 20 seasons, and is Atlanta's largest chamber 
572 Ibid. 
573 Emory University, "Music at Emory," Department of Music, 
http: //www.music.emory.edu/graduate/index.html 
574 Ibid. 
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music organization. The group, led by William Ransom, Artistic Director, performs with 
nationally and internationally known guest artists who are dedicated to performing music 
from the chamber repertoire. Among those who have performed with the group are 
cellist Yo-Yo Ma, guitarist Eliot Fisk, clarinetist Richard Stoltzman, Robert Spano, and 
jazz great Dave Brubeck. The group regularly presents evening, family, and noontime 
concerts in the Atlanta area, participates in recording projects, and involves the 
community by offering a number of outreach activities and programs. Members of the 
organization teach throughout Emory University, giving private lessons and coaching 
student chamber music ensembles. Since 2003, the ensemble has been located in the 
Schwartz Center for Performing Arts. 575 
Scholarships 
Emory University offers a variety of scholarships and awards for students in the 
undergraduate music program. The Music Merit Scholarship is the only scholarship that 
is available to incoming freshmen, and is awarded to those who demonstrate excellent 
promise in their applied area of study. There are several of these offered, which cover 
half of a student's tuition. Additionally, scholarships are offered to those freshmen 
planning to participate in a large ensemble. To be eligible for these scholarships, students 
must meet all ofthe admission requirements of Emory University and declare music as 
their major. Each student who auditions by February 1 of their high school senior year 
will be given consideration, with recipients being notified in April. 
575 Emory University, "Music at Emory," Department of Music, 
http://www.music.emory.edu/ensembles/index.html 
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The Atlanta Symphony Chorus Robert Shaw Memorial: Outstanding Singer 
Award is a $1500 scholarship awarded annually to an outstanding junior majoring in 
voice. The scholarship extends through the student's junior and senior year. Students 
desiring to apply for this award need to do so by completing an application and 
submitting it to a member of the voice faculty for their consideration no later than April 1 
oftheir sophomore year. The Katherine Blumenthal Award is funded by a generous 
endowment made to the Department of Music. Ms. Blumenthal was a music major at 
Emory from 1996-2000, whose interests were in the areas of vocal music and 
composition. The award is directed toward those students who perform a junior, senior, 
or honors solo recital. Recipients of the award are determined by the quality of the 
project and the faculty ' s evaluation of the student's work up to that point. Applied 
majors may choose to use the award to commission a new work, and/or compensate 
accompanying musicians to engage in the performance of a recently composed work. 
Those students who are composers and jazz musicians may utilize the award by 
compensating musicians to perform their original compositions. 576 
In the Spring semester of 201 0, administration announced that retired teacher Wil 
Boykin made a bequest to support Oxford College and provide gifts to support the music 
program at Emory University. There are several Boykin Scholarships available to 
performance majors in need of financial aid. Students are nominated by faculty members 
ofthe Performing Committee ofthe Department of Music to be eligible. The amount of 
each scholarship will partially or fully cover the music performance course fee. The 
576 Emory University, Music at Emory/Undergraduate Program, 
http://www.music.emory.edu/undergrad/scholarships.html 
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student must be enrolled in Music 310 (Applied Music, Non Majors) or 320 (Applied 
Music) and fulfill the expectations and requirements of the course. 577 
The Friends of Music at Emory is an organization that is comprised of members 
who support the Department of Music with their time and resources in order to provide 
exceptional opportunities for the students, faculty, and community. The group has 
provided music lessons and coaching for students, the purchasing of instruments and 
classroom equipment, ethnomusicology forums, tickets for students to attend the 
Metropolitan Opera, the development of the jazz, string, and vocal program, and support 
for student recitals.578 Each year the organization presents an honorarium to two 
students, a rising junior and senior, for demonstrated excellence in the areas of 
performance, academics, leadership, and service. 579 
The "From the Heart Award" is provided by a generous donation from two 
patrons, Janie and Wayne Alexander, in memory of Dr. Louise Cording. Dr. Cording, an 
Atlanta psychologist, was known in the Emory University community as a psychologist 
who specialized in brain injuries. At the end of each academic year, a cash award is 
presented to an undergraduate student whom the faculty selects as demonstrating passion 
in their performance of music, therefore conveying music "from the heart. "580 
The John H. Gordon Stipe Society was founded to foster creativity and original 
scholarship among Emory College students and to encourage greater communication 
between undergraduates and faculty regarding the creative and performing arts. There 
577 Emory University, "Schools and Units Digest," Emory Magazine (Spring 201 0). 
578 Friends of Music at Emory, http://music.emory.edu/friends/index.html 
579 Ibid. 
580 Emory University, Music at Emory/Undergraduate Program. 
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are six Stipe awards given to students in the arts. One of these is represented in the 
Music Department, and is presented to a rising junior or senior. Stipe Society Scholars 
are expected to develop projects to be accomplished during their designated term of 
study, be willing to participate in community programs involving the arts, and have an 
appreciation for all of the various arts. The student receives a cash award and becomes 
automatically eligible for additional funding for his or her project. 581 
The Sudler Prize in the Arts is presented at the College Honors Program held 
during commencement. Louis B. Sudler was a Chicago businessman and arts patron for 
whom many arts awards are named. This award is granted to a graduating senior who 
has exhibited extraordinary skills and proficiency in one or more of the performing or 
creative arts. These include music, all aspects of art (sculpting, painting, design, and 
architecture), theater, and film. In addition to the award, there is a cash prize of six 
thousand dollars. 582 
The William Lemonds Scholarship for Summer Study Abroad is awarded each 
year in the Spring semester to a voice or choral student who is enrolling in a course of 
music study outside of the United States for the summer. Named in memory of Dr. 
William Lemonds, former professor and chair ofthe Music Department, the scholarship 
d ·~ ~ 583 amount 1uers 1.rom year to year. 
58 1 Stipe Society 2005-2006, http://www.students.emory.edu/stipe/ 
582 Emory University, Music at Emory/Undergraduate Program. 
583 Ibid. 
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Concerto and Aria Competition 
The Emory University Concerto and Aria Competition take place each year, and 
is open to undergraduate music majors. A ten-minute maximum movement of a major 
concerto for their instrument or aria for voice must be memorized for the performance. 
Judging is based on the student's tone quality, intonation, rhythmic accuracy, articulation, 
musicianship, style, memorization, and stage presence. The winner is selected to perform 
with either the Emory Symphony Orchestra or Emory Wind Ensemble during the Spring 
concert season. The winner(s) will be announced the following day after the evening' s 
performances. 584 
Youth Programs 
The Atlanta Youth Wind Symphony was founded in 1988 as the premier honor 
wind ensemble for high school in the Atlanta metropolitan area. The purpose of the 
organization is to provide a positive musical experience in an artistic environment for 
advanced instrumentalists in wind and percussion performance, and to supplement the 
music education programs in the public and private high schools in the area. The Atlanta 
Youth Wind Symphony performs grades five and six music (collegiate and professional), 
including all periods of composition. 585 
The Emory Youth Symphony Orchestra reinforces the technical and pedagogical 
skills which students obtain in their school ensemble programs. The orchestra is open to 
string, wind, and percussion musicians in grades 9-12. It is the expectation of the 
584 Emory University, Concerto and Aria Competition, 
http: //www.music.emory.edu/undergrad/competition.htrnl 
585 Atlanta Youth Symphony, http://www.music.emory.edu/AYWS/index.shtrnl. 
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organization that members be enrolled in their school's instrumental music program for 
the entire school year. Students additionally receive regular sectional instruction from 
Emory' s affiliates with the Atlanta Symphony Orchestra. In the 2009-2010 Season, the 
orchestra was featured on the nationally broadcast program, From the Top , sponsored by 
National Public Radio and dedicated to the most outstanding young musicians in the 
United States. 586 Students and their parents have the opportunity to engage in extensive 
pre-college counseling and assistance with college and scholarship applications. Each 
year, the Emory Youth Symphony Orchestra sponsors a concerto competition, with the 
winning student performing with the orchestra during the last concert of the season. 
Another organization available for the youth of Atlanta is the Emory Youth 
Chamber Program. The purpose ofthe group is to fill a gap between the Emory Youth 
Symphony Orchestra and the student' s private applied instruction. The music is 
performed by a small group of students, ranging from two to nine players, with each 
having his/her own individual part. 
Recipients of Emory University Honorary Degrees in Music 
Three individuals have received Honorary Degrees in Music at Emory University. 
In 1967, Robert Shaw, Music Director ofthe Atlanta Symphony Orchestra, was awarded 
the Mus. D. degree. Mattiwilda Dobbs, Atlanta-born opera and concert artist, received 
586 Emory Youth Symphony, http://www.emoryyouthsymphony.org/about/. 
203 
her Mus. D. in 1980, and Van Cliburn, classical concert pianist, was awarded the Mus. D. 
in 1994.587 
Challenges of the Department 
Some may perceive a challenge for the music department with the fact that Emory 
is highly regarded nationally and internationally as a science oriented school and music is 
not at the forefront of curriculums studied. This was mentioned by one of the 
interviewees; however, the interviewee adds that a large number of music majors are 
double majors in the fields of pre-med and science. The greatest challenge of the 
department is in the area of finances. Dr. Bertrand explains that, "Maintaining the 
Performing Arts Center, as well as pianos and organs, involve significant expenses. In 
the current economic condition, the stipends for graduate students in music were 
eliminated, along with other budgetary cuts."588 
Since the establishment of music courses on the Oxford campus in the 1870s, 
Emory has successfully managed to advance its programs, even during times of economic 
adversity. Gary Motley explains how the department has addressed the current financial 
challenges: "As with any environment, growth is always a challenge. Emory has also 
felt the effects of recent economic shifts and is making concerted efforts to maintain its 
commitment to quality education without succumbing to the perils of economic strife. 
. h b . b'l' ,589 Reassessment and restructurmg as een necessary to msure program sta 1 1ty. 
587 Gary S. Hauk, Ph.D., A Legacy of Heart and Mind, Emory Since 1836 (Atlanta, GA: 
Emory University, 1999), 206-207. 
588 Dr. Lynn Wood Bertrand, interview by author. 
589 Gary Motley, interview by author. 
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Closing & Summary 
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The study was designed to trace the history of the music department at Emory 
College/University from 1836-2010. Emory University has been widely known for its 
medical school and facilities. However, preliminary and in-depth research has shown 
that the music department possesses a rich heritage and significant place in the 
university's history, dating back to the 1800s. There is no evidence to suggest that the 
department's history had been documented previously. There are fragments of 
information about various components of the department, which are contained in books 
about the history of Emory College and Emory University. These items do not 
historically connect from one event or year to another, and they do not focus on the 
various curricula or degrees offered, which include the areas of music, sacred music, 
organ performance, and conducting. Very little information has been mentioned 
regarding the faculty of the department, mainly noting Dr. Malcolm Dewey as 
establishing the Department of Fine Arts and directing the Glee Club. Music courses and 
activities on the original Emory College campus in Oxford, Georgia have not been 
historically documented as being the foundation of an early music program, when in fact 
they represent the original founding of a music curriculum. 
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Though growth was slow at times in terms of courses being added and students 
majoring in music at Emory University, the 1980s began to reflect an increase in those 
graduating with a Bachelor of Arts with a major in music:590 
1980-2 
1981- 1 
1982-11 
1983-4 
1984-6 
1985-4 
1986-6 
1987-9 
1988- 10 
1989- 12 
1990- 13 
1991-8 
1992-25 
1993- 15 
1994-22 
1995-22 
1996-25 
1997- 18 
1998- 16 
1999-23 
2000- 15 
2001-24 
2002-22 
2003-23 
2004-23 
2005- 16 
2006-18 
2007-22 
2008-32 
2009-30 
2010-44 
590 Emory University Alumni Association (Cecelia Pike Bodnar & Valrie H. Thompson), 
Accessed August 20, 2014. 
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Today, Emory can be closely identified as a liberal arts university with a degree in 
performance, or degrees which are performance oriented. Prior to even having the 
Bachelor of Arts in music, Emory provided numerous performance opportunities for both 
students and faculty. In recent years, the degree program for the Bachelor of Arts has 
increased to include Composition, Performance, or Research, allowing students to choose 
a particular program of study. The Graduate school, in offering the Master of Music and 
Master of Sacred Music degrees, also emphasizes performance in the areas of organ or 
choral conducting. 
Research Questions 
All of the specific research questions were answered and are discussed in the 
following: 
In what ways was music part of the campus life of Emory College/University from its 
foundingfrom 1836-2010? 
This question is answered in Chapter Four. Music was the only art form included 
in the catalogues, and evidenced throughout the nineteenth century. Programs for Arbor 
Day, Class Days, and Commencement activities included, either sung or played, 
interspersed music in the program order. In the 1850s, parades and brass bands were 
added to the commencement celebration. 
Besides being a part of programs and academic celebrations, music was an 
important component of daily worship in the chapel. Every morning and evening, 
prayers were held, which all were required to attend. The pews were supplied with hymn 
books containing both the words and music. It was particularly noted that the quality of 
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singing greatly improved after R.M. Mcintosh was hired in 1877 by the Trustees of 
Emory College. The Glee Club was an extremely popular organization. Beginning with 
the early 1920s and continuing for many decades, the club experienced the most wide-
spread interest by those who auditioned for the group, as well as large audiences who 
attended their concerts on campus, locally, nationally, and internationally. 
In the 1980s, concerts played a major role on campus as they had in the past, with 
the music department offering anywhere from 12 to 15 concerts per quarter, including 
large full orchestras, small ensembles, and student recitals. With the completion of the 
Schwartz Center in 2003, music continues to thrive, with performances by Emory 
students, faculty, and guest artists. 
What led to the founding of the Emory University music department? 
This question is answered in Chapter Four. The music department was founded in 
three segments. The first occurred in the 1800s on the campus of Emory College at 
Oxford, when President Haygood implemented courses in vocal music, along with other 
areas of study, stating that the addition of these courses would be of interest to students, 
and, ultimately gain more support of the College. The first hired music professor was 
R.M. Mcintosh, Chair of Vocal Music. The position was created in order to complete the 
curriculum of a denominational college. 
The second segment occurred when Malcolm H. Dewey, director of the Emory 
University Glee Club, founded the Department of Fine Arts in 1927, which included the 
area of music. Dewey first came to Emory in the fall of 1919 as a professor ofRomance 
Languages. He became involved in many activities, particularly Emory University's 
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musical life. When he became the director of the Glee Club in 1920, his work and 
performance was considered exemplary. The national and international recognition 
received by the organization was overwhelming. The Glee Club was, however, a part of 
the Student Activities program and not an ensemble directly involved with the 
Department of Fine Arts. The two courses that were initially implemented with the 
founding of the department included, "History of Opera" and "History of Music," and 
were designed for students to gain an understanding and appreciation of the works 
themselves, along with how they contributed to the historical development of music. 
The third segment of the department's founding occurred in 1966, when Music 
began to be listed in the bulletin as its own department, instead of being coupled with Art 
under the Department of Fine Arts. Beginning in 1963 under the leadership of William 
Lemonds, music courses began to expand in both number and content area, strengthening 
the presence of an established music program. 
How, if at all, has the Emory University music department changed over time? 
This question is answered in Chapter Four. In 1877 on the Oxford campus of 
Emory College, R.M. Mcintosh implemented the first music courses to ever be offered. 
The department courses addressed the areas of vocal music, music theory, composition, 
and teaching. Music as a subject area was dropped from the curriculum in 1895. Music 
activities such as the glee club and mandolin club continued to exist, though low in 
membership. Academic and social activities still utilized music even with the absence of 
a department. 
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The second founding ofthe music department occurred in 1927 by Malcolm 
Dewey, who organized the Department of Fine Arts. The two courses which were 
originally offered, "History of Opera" and "History ofMusic," were both taught by 
Dewey, with no expansion of the curriculum in the area of music until1941. From 1941 
to the early 1960s, only a small number of music courses were offered. In 1963 and 
continuing into the late 1970s, courses began to grow more consistently, and there 
became for the first time in the history of the department, a need for more faculty. 
Beginning in 1966, Music was listed in the catalogues as its own department, rather than 
a division of the Department of Fine Arts. 
In 1979, there were four faculty members in the department of music. At least 
one faculty member was hired annually in the following years as a result of growth in 
student enrollment. The music department became accredited by the National 
Association of Schools of Music on September 1, 1983. This was by far the biggest 
accomplishment the department had experienced in its long history. 
Beginning in 1991 , the department of music offered a program of study leading to 
the Master of Music in choral conducting and in organ performance, and, with the 
Candler School of Theology, the Master of Sacred Music. The music curriculum 
expanded during this time, continuing into the 2000s decade. More courses in the areas 
of jazz, world music, and technology became available for students, along with 
opportunities to study music abroad. 
How, if at all, has the curriculum of the Emory University music department changed 
over time? 
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This question is answered in Chapter Four. In 1877, vocal music became a part of 
the curriculum at Emory College. Other courses added during this time were music 
theory, composition, and Normal Instruction, which prepared the student to be a music 
teacher. The courses were abruptly dropped after 1895. The reason for their absence is 
unclear. Warren Candler, who became president of Emory in 1888, saw no place for the 
business and industrial courses which had been implemented at the same time as the 
music courses under President Haygood. The business and industrial courses disappeared 
from the college catalogue in 1889. The music courses continued to be taught by R.M. 
Mcintosh until1895 , when it is noted that his health began to fail and he could not 
continue in that capacity. 
Three music-related courses were offered in the Emory University School of 
Theology as early as the 1919-20 academic year. It was realized that prospective 
preachers and missionaries needed courses in music and singing to assist them in their 
careers. The courses included: Rudiments of Music, Sight Singing, and Hymns and 
Hymnology. 
Music courses were not documented under the listing of "Music" since 1895, but 
when Dewey established the Department ofFine Arts in 1927, the 1928 bulletin listed the 
"History of Music" and the "History of Opera" as the first two classes to be offered in the 
department. The 1945 bulletin outlines the four-year course of study leading to the 
Bachelor of Arts degree in Fine Arts. There was no course listing for music offered 
during the Freshman or Sophomore year, and a total of three courses offered during the 
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Junior and Senior year. Supervised Reading was an additional course made available to 
students specializing in fine arts. 
Beginning in 1961, the music curriculum expanded, experiencing the most growth 
in this area since its inception in 1927. Five new courses were added: Elementary 
Harmony (3 progressive sections), Advanced Harmony and Counterpoint (3 progressive 
sections), Choral Music, Medieval and Renaissance Music, and Music in the Baroque 
Era. In 1966, music began to be listed in the university bulletins as a separate 
department. New requirements for the Bachelor of Arts degree were established in the 
fall of 1967. Five quarter hours were required to be in the area of art or music, with 80 
hours in the depmiment area of concentration. 
Courses became more diversified in 1976, focusing on such areas as jazz and 
African American music. Sacred music courses were also made available to students in 
the Department of Music that same year. Ensembles began to be offered for one hour of 
credit in 1981. By the end of the 1980s, fourteen ensembles, including honor ensembles, 
were established. 
Beginning in 1991, the department of music began offering a program of studies 
leading to the Master of Music in choral conducting, and another in the area of organ 
performance. The Candler School of Theology, in conjunction with the music 
department, offered the Master of Sacred Music degree. There were initially twenty-
eight courses available for the Master of Music degree and seventeen for the Master of 
Sacred Music degree. Beginning with the 1994-95 academic year, the School of 
Theology added three new church music courses. 
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The 2000-201 0 decade reveals an expansion of courses that addressed the areas of 
technology and multicultural music. Jazz studies also flourished during this time, with 
artists such as Dave Brubeck offering workshops and performances on campus. 
Who were influential faculty, students, and/or benefactors in the Emory University music 
department? 
This question is answered in Chapter Four. The offering of vocal music as an 
official course in the college catalogue was a primary step in the formal recognition of 
music as an area of study at Emory College, with R.M. Mcintosh being hired as the first 
music professor in 1877. Information supporting the research of R.M. Mcintosh and 
music offered at Emory College on the Oxford campus was located in the archives at the 
Hoke O'Kelley Memorial Library on the Emory at Oxford campus in Oxford, GA. At 
the Schwartz Center for the Performing Arts on the Emory University campus in Atlanta, 
a wall displays the images of Malcolm Dewey and William Lemonds, with printed 
information describing their contributions to music at Emory. There is no formal 
recognition on either campus of the contributions made by R.M. Mcintosh. 
Another influential individual was Malcolm Dewey, who became the director of 
the Emory University Glee Club in 1920. A specialty ofthe group was the singing of 
Negro spirituals, with the purpose to preserve and retain the traditional Southern music of 
the older plantation Negroes. The group became extremely popular, touring in the United 
States, Cuba, Europe, and the Bahamas. They performed before U.S. Presidents and 
other dignitaries. The group was a positive representation of Emory University, serving 
as ambassadors for many decades. The founding ofthe department of fine arts in 1927 
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by Dewey was an initial step which would eventually lead to a thriving department of 
music in later years. 
William Lemonds arrived at Emory in 1963, becoming a significant leader of the 
music department for the next 23 years. The curriculum began to noticeably expand 
during his tenure, with the Emory University Department of Music becoming accredited 
by the National Association of Schools of Music on September 1, 1983. Lemonds also 
served as the director of the Glee Club, Women's Chorale, Chamber Singers, Collegium 
Musicum, and the Atlanta-Emory Orchestra. 
What major musical activities and events occurred in the Emory University music 
department? 
This question is answered in Chapter Four. Music was always included in daily 
chapel worship, and it is indicated that musical performances became a significant part of 
commencement activities beginning in 1877. Arbor Day included a celebration that was 
planned by the seniors, being comprised of each class singing an original song for the 
occasion, with the senior song being the most sought after for the junior class to 
confiscate for their own. Other significant activities and events are included in the 
following timeline: 
1922 -The Glee Club toured to Havana, Cuba. 
1925- "A Festival ofNine Lessons & Carols" began in 1925, patterned 
after the same program first introduced at King's College in Cambridge, 
England on December 24, 1918. It continues to the present day. 
1925 -The Glee Club performed for President Coolidge. 
1926 - The Glee Club toured England. 
1927- Founding of the Fine Arts Department 
1928- The Glee Club toured England and the Netherlands. 
1953 -The Glee Club toured Europe. 
1954- The Glee Club performed for President Eisenhower. 
1954- The Emory Women' s Chorale was organized. 
1964- The Emory Glee Club & Women's Chorale performed with the 
Chattanooga Symphony Orchestra. 
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1983 (September 1)- The Emory University Music Department became 
accredited by the National Association of Schools of Music. 
1988- Robert Shaw Institute of Emory University was organized. 
1991 - The Master of Music in Choral Conducting, Organ Performance, 
and the Master of Sacred Music degree through the Candler School of 
Theology were implemented. 
2002 - Dave Brubeck performed on campus with various Emory 
ensembles, as well as giving master classes. 
2003 - The Donna and Marvin Schwartz Center for the Performing Arts 
was completed. 
Summary 
The Emory College/University Music Department has significantly contributed to 
the area of music education. The first music and vocal courses that originated from the 
Oxford campus favorably contributed to religious services and campus activities, 
including commencement. R.M. Mcintosh was a key individual in the development of 
music programs at Emory, which also reached those individuals residing in the Oxford 
and Covington area. 
Malcolm Dewey's directorship of the Glee Club gave exposure to the musical arts 
to local, national, and intemational audiences. Their performances were well received, 
215 
particularly with their renditions ofNegro spirituals. Dewey's founding and organizing 
the Department of Fine Arts gave students the oppmtunity to include music courses in 
their program of study. Though growth was slow in this area, music eventually became 
its own department as courses began to expand, particularly in the 1970' s and 1980's. 
The music department experienced its greatest expansion of courses during the 
tenure of William Lemonds. With the inclusion of graduate degrees, multicultural 
courses and performance groups, the music department began to thrive. The Schwartz 
Center has been the biggest attribute of the music department in recent years. It provides 
performance opportunities for Emory students, faculty, and musical artists recognized 
both nationally and internationally. 
As I began work on this study, it did not occur to me that I would find so many 
little-known facts about the history of the music department. It was interesting to 
discover that there was an established music program on the Oxford campus in the late 
1800s, though it was discontinued before the 1900s. Even so, it was surprising to fmd 
that music groups were independently formed on campus, despite the fact that formal 
music courses were no longer offered. Music consistently seemed to be at the forefront 
of campus life in various ways, as previously discussed. 
I found that the Glee Club was undoubtedly the organization on campus which 
served as ambassadors locally, nationally, and internationally. The most successful years 
of the Club were those under the leadership of Malcolm Dewey. When Emory became 
coeducational, it was in very little time that the Women's Chorale was organized, 
confirming again the importance of music placed on the campus. 
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With the Bachelor of Arts and Master's programs in music being successful, it 
would be wonderful to add a music therapy program in conjunction with the medical 
facilities at Emory. As there are few programs of this nature in Georgia, it would appear 
to add to the advancement of studies already experienced by the department. 
The Schwartz Center, as previously discussed, has been referred to as the 
"flagship" of Emory, drawing many musical artists and patrons to the facility. Although 
there are opportunities for children and their families to attend concerts in the evenings or 
on Sunday afternoons, it would contribute even more in the area of music education if 
elementary and middle school students could attend concerts during the school day, much 
like the Atlanta Symphony Orchestra offers at the Woodruff Arts Center or Spivey Hall 
Educational Programs at Clayton State University. 
Through the information gathered during the course of this study, I hope to have 
conveyed the history of the Emory College/University music department in such a way 
that others will become more acquainted with its past, understand the present, and 
continue to look positively toward its future. 
Future Research 
This study has documented the history of the music department at Emory 
College/University, along with documenting the history of a music department affiliated 
with the United Methodist Church. Potential future research could include continuing 
this study from 201 0 to the present day that views its history in deeper context through a 
social and cultural lens or theoretical framework. Among other possibilities for 
consideration are the following: 1) Initiate historical research involving another United 
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Methodist college or university music department. 2) Conduct historical research 
involving another denominationally-based college or university music department. 3) 
Research a historical study focusing on the music department of Randolph-Macon, the 
oldest United Methodist college in existence. 
Figure 1- R.M. Mcintosh, 1888 (RG EC 01 , Oxford College of Emory University, 
Hoke O'Kelley Memorial Library Special collections & Archives) . 
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Figure 2 -Emory College Commencement Program, June 30, 1880 (RG EC 01, 
Oxford College of Emory University, Hoke O'Kelley Memorial Library Special 
Collections & Archives). 
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Figure 3 - Emory College Commencement Program (Page 2), June 30, 1880 (RG EC 
01 , Oxford College of Emory University, Hoke O'Kelley Memorial Library Special 
Collections & Archives). 
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Figure 4- Emory College Senior Class Song (verses 1-5) by Emilius Laroche (R.M. 
Mclnto~h) and H.L. G_ray,_1887 (RM _EC 01 , O~ord College ofEmory University, 
Hoke 0 Kelley Memonal Library Special CollectiOns and Archives). 
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Figure 5- Emory College Glee Club, Zodiac, Vol. 1, 1893 (RG EC 01 , Oxford College 
of Emory University, Hoke O'Kelley Memorial Library Special Collections & Archives). 
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Figure 6- Emory College Glee Club, Zodiac, Vol. 4, 1896 (RG EC 01 , Oxford College 
of Emory University, Hoke O'Kelley Memorial Library Special Collections & Archives). 
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Figure 7- Emory College Orchestra, Zodiac, Vol. 5, 1897 (RG EC 01, Oxford College 
of Emory University, Hoke O'Kelley Memorial Library Special Collections & Archives). 
Presents 
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Settings b7 
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Ligbtingb7 
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Figure 8 -Emory University Concert Series, Boston Opera, March 1, 1961 (Atlanta, 
GA: Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory 
University). 
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SACRED MUSIC FESTWAL 
In Memoriam 
Mary Caroline Mackay 
Collegium Musicum at Emory University 
Ann Howard Jones, Conductor 
Emory Presbyterian Church Chancel Choir 
John Austin, Director of Music 
Oakhurst Baptist Chancel Choir 
Beth Brown Shugart, Director 
St. John United Methodist Chancel Choir 
N. Lee Orr, Director of Music 
selections by 
Ralph Vaughan Williams, Robert Shaw -Alice Parker, 
Richard Farrant, Giuseppe Corsi, Maurice Durufle 
Combined Choirs and Orchestra presenting 
Requiem, Op. 48 Gabriel Faure 
(ed. John Rutter) 
Sunday February 28 
4:00pm 
Glenn Memorial Auditorium on the Emory Campus 
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Figure 9 - Emory University Sacred Music Festival, February 28, 1988 (Atlanta, GA: 
Emory University Archives, Manuscript, Archives, and Rare Book Library, Emory 
University). 
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APPENDIX A 
Interview Consent Form 
A History ofthe Music Department at Emory College/University, 1836-2010 
The purpose of the research study is to trace the history of the music department at 
Emory College/University from 1836-2010. The results will be used with the permission 
of the participant by the investigator as a part of her dissertation toward the Doctor of 
Musical Arts in Music Education degree from Boston University. 
Participation in the study is completely voluntary, and a participant may stop the 
interview process at any time. About 30-60 minutes maximum will be needed to answer 
six interview questions. All questions are relevant to the history of the music department 
and the results of the interviews will be used within the boundaries of addressing oral 
history. Each participant will have the option to use a pseudonym in place of his or her 
name. This option is included in the consent form below. 
Any questions and contact information may be made to the following investigator: 
Carolyn Starnes-Vincent 
cstarnes@bu.edu 
Phone: (770) 498-6536 
Student advisor's contact information: 
Dr. Richard Bunbury 
Boston University 
Department of Music 
rbunbury@bu.edu 
You may obtain further information about your rights as a research subject by calling the 
BU CRC IRB Office at (617) 358-6115. 
Name ofParticipant (Please Print): _____________ _ 
Preferred Source of Contact (Please supply information with mailing address, 
email, or phone): 
I prefer that my name be replaced with a pseudonym in the investigator's 
dissertation. 
YES or NO (circle one) 
I have read and understand the above consent form relative to this study. 
(Optional) Participant Signature: _______________ _ 
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APPENDIXB 
Interview Guide 
1) In what capacity were/are you affiliated with the Emory University Department of 
Music? (student, professor, staff) How long were you or have you been in that 
capacity? 
2) What drew you to the Emory University Music Department? 
3) Tell me about some of the memorable experiences you have had in the Emory 
University Music Department. 
4) In your opinion, what are the greatest accomplishments that have occurred at the 
Emory University Music Department? 
5) In your opinion, what have been the greatest challenges of the Emory University 
Music Department? 
6) How has the Emory University Music Department changed over time? 
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APPENDIXC 
Manuscript & Rare Book Library Collections 
Emory University's holdings in the Manuscript and Rare Book Library include the 
following collections that are related to music: 593 
African American Sheet Music Collection, Circa 1880-1960 
William Levi Dawson, 1899-1960 
John Hill Hewitt, 1801-1890 
George Walker 
Lucille Hegamin, 1894-1970 
Billie Holiday, 1915-1959 
Manet Harrison Fowler, 1913-1960 
John Samuels, 1922-1977 
Geneva Southall 
Duke ofPaducah, 1901-1986 
George Leon Johnson, 193 0-1941 
Ellis B. Kohs, 1916-
John Wesley, 1703-1791 
Johnny Hudgins, 1927-1988 
Curtis E. Reed, 1972-1985 
Billy White, 1931-1949 
John Wesley Work, 1873-1925 
593 http://www.marbl.library.emory.edu/ 
Josephine Baker, 1906-1975 
Malcolm Howard Dewey, 1903-1963 
Edna Thomas, 1885-1974 
Augustus Montague Toplady Collection, 1762-1776 
Hall Johnson Collection 1933-1943 
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In addition, the Pitts Theology Library on the Emory University campus houses an 
English and American Hymnody and Psalmody Collection. 594 
594 http://www.pitts.emory.edu/collections/hymnody.cfm 
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